
Catholic District School Board Writing Partnership

Course Profile

Canadian History in the Twentieth Century

Grade 10

Applied

(  for teachers by teachers

This sample course of study was prepared for teachers to use in meeting local classroom 

needs, as appropriate. This is not a mandated approach to the teaching of the course.

It may be used in its entirety, in part, or adapted.

Course Profiles are professional development materials designed to help teachers implement the new Grade 10 secondary school curriculum. These materials were created by writing partnerships of school boards and subject associations. The development of these resources was funded by the Ontario Ministry of Education. This document reflects the views of the developers and not necessarily those of the Ministry. Permission is given to reproduce these materials for any purpose except profit. Teachers are also encouraged to amend, revise, edit, cut, paste, and otherwise adapt this material for educational purposes.

Any references in this document to particular commercial resources, learning materials, equipment, or technology reflect only the opinions of the writers of this sample Course Profile, and do not reflect any official endorsement by the Ministry of Education or by the Partnership of School Boards that supported the production of the document.

© Queen’s Printer for Ontario, 2000

Acknowledgments

Catholic District School Board Writing Teams – Canadian History in the Twentieth Century

Lead Board

York Catholic District School Board

Marc Keirstead, Manager

Course Profile Writing Team

Marc Keirstead, York Catholic District School Board

Elena Piezzo, York Catholic District School Board

Elizabeth Polihronidis, Toronto District School Board

John Ruyers, London Catholic District School Board

Greg Wilkinson, Toronto Catholic District School Board

Vicky Zeltins, Toronto Catholic District School Board

Internal Reviewers

James Cocchetto

Paul Devlin

Andrea Steele

Course Overview

Canadian History in the Twentieth Century, Grade 10, Applied

Identifying Information

Department:  Social Sciences
Course Developer(s):  V. Zeltins, E. Piezzo, G. Wilkinson, L. Polihronidis, J. Ruypers, M. Keirstead
Reviewers:  Andrea Steele, Paul Devlin, James Cocchetto
Course Title:  Canadian History in the Twentieth Century
Grade:  10
Course Type:  Applied
Ministry Course Code:  CHC2P
Secondary Policy Document:  The Ontario Curriculum, Grades 9 and 10, Canadian and World Studies
Credit Value:  1
Description/Rationale

This course traces Canadian history from Wilfrid Laurier’s pronouncement that the twentieth century belongs to Canada to the United Nations’s recognition of Canada as one of the best countries in which to live. Students learn about various expressions of Canadian identity, the stories of individuals and communities, and changes in political and social structures. Students discover the importance in historical studies of chronology and cause-and-effect relationships. As well, they are given opportunities to formulate appropriate questions, develop informed opinions, and present information in a variety of ways. The combination of content and skills allows students to be citizens who can apply these skills in their everyday lives and who are aware of the historical importance of contemporary events.

How This Course Supports The Ontario Catholic School Graduate Expectations

One of the strongest themes found in the teachings of the Catholic Church concerns social justice. This theme relates to a number of issues raised in this course. The respect for human rights includes the respect for individual rights, aboriginal rights, labour rights, women’s rights, and cultural group rights. The teachings of Christ concerning the need for community are reflected in Canada’s constant struggle to define that community. This course presents students with historic events faced by Canadians and interprets them in the light of the gospel teachings such as social justice and toleration. Students recognize that there are certain values that transcend history and are still relevant for the future. Students recognize that the story of Canada is not simply dates, events, and personalities but also the struggle to incorporate values in the face of rapid changes and challenges in the nation. That struggle reminds students of their call to individual responsibility.

Unit Titles (Time + Sequence)

	Unit 1
	1900-1928 – Forming an Identity in a New Century
	20 hours

	Unit 2
	1929-1945 – Values Tested: Crash, Depression, and War
	20 hours

	Unit 3
	1946-1963 – The Pursuit of Prosperity, Security, and Unity
	18 hours

	Unit 4
	1963-1984 – The Challenge for Justice in Canada
	18 hours

	Unit 5
	1984-1999 – Canada Redefined
	18 hours

	Unit 6
	What Do We Take with Us?
	16 hours 


Unit Organization

Unit 1:  1900-1928 – Forming an Identity in a New Century

Time:  20 hours
Description

In this unit, students are introduced to the methods of historical inquiry and to some of the major challenges Canada faced in the period 1900-1928. Students examine the development of a Canadian identity through the contributions of various individuals and groups, inside and outside Canada. Issues such as immigration, technological change, French-English relations, conscription, the role of women in society, and the role of labour in the economy are studied and discussed. Students respond to moral issues in the light of Gospel values such as tolerance, peace, and social justice. A student- created scrapbook on the period 1900-1928 is the unit's culminating activity.

Ontario Catholic School Graduate Expectations:  CGE1d, 1h, 1i, 2c, 2e, 3b, 3d, 3f, 4a, 4f, 5a, 5e, 7f, 7g, 7h.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CGV.02, CGV.03, CGV.04, CCV.02, CCV.03, CHV.01, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.03, CG3.02, CG4.01, CG4.03, CG4.04, CC1.01, CC2.02, CC2.03, CC2.04, CC3.01, CH1.01, CH2.01, CH2.03, SP1.01, SP2.01, SP2.03, MI1.01, MI1.02, MI2.01, MI2.02, MI2.03, MI2.04, MI3.01, MI3.02, MI3.03, MI3.04. 

Unit 2:  1929-1945 – Values Tested: Crash, Depression, and War

Time:  20 hours
Description

This unit focusses on Canada’s responses to the forces of change, both domestic and international. Students understand the causes of the Crash of 1929, the Depression of the 1930s, and World War II. They assess the social, political, economic, and cultural impact of these profound events on Canada, and investigate the contributions of Canadian men and women to the Allied victory. This unit also sets the stage for students’ understanding of Canada’s role as a middle power in the world. Students’ knowledge of their Catholic faith is enhanced through an examination of social justice issues in the 1930s and human rights issues at home and overseas during World War II. In the culminating activity, students research developments from 1929 through 1945; create and film a series of vignettes based on the social, political, economic, and cultural developments of the period; and prepare individual reports.

Ontario Catholic School Graduate Expectations:  CGE1e, 1h, 2a, 2b, 2c, 2d, 3d, 3e, 4a, 4f, 5a, 5b, 5e, 5f, 7b.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.03, CGV.04, CCV.03 CHV.01, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.03, CG2.05, CG2.06, CG3.02, CG4.01, CG4.02, CG4.03, CG4.04, CC2.03, CC3.01, CC3.04, CH1.01, CH1.04, CH2.02, CH2.03, SP1.02, SP2.02, SP2.03, SP2.04, SP2.05, SP2.07, MI1.01, MI1.02, MI2.01, MI2.02, MI2.03, MI2.04, MI3.02, MI3.04, MI4.01, MI4.02, MI4.03.
Unit 3:  1946-1963 - The Pursuit of Prosperity, Security, and Unity

Time:  18 hours
Description

In this unit, students examine the economic, technological, cultural, social, and political changes that occurred in Canada immediately after World War II and continued into the 1960s. They also discover the growth of Canada as a middle-power on the international stage. The activities in this unit help the students to recognize the importance of certain themes in Canadian history such as Canadian and American relations. To develop skills used in historical inquiries students create a scrapbook that documents the significant economic, social, and political changes that occurred in Canada during the "baby boom" years. In this unit, students are expected to recognize the need to foster a society that is focussed on social justice and personal responsibility.

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 1h, 2a, 2b, 2c, 2d, 3d, 3e, 3f, 4a, 4f, 5a, 5e, 7b, 7e, 7f, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.04, CCV.01, CCV.02, CCV.03, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.02, CG2.03, CG2.07, CG3.01, CG3.03, CG4.06, CG4.07, CC1.01, CC1.02, CC1.03, CC1.05, CC2.01, CC2.02, CC2.03, CC3.02, CC3.03, CC3.04, SP2.02, SP2.06, MI1.01, MI1.02, MI2.01, MI2.02, MI2.03, MI2.04, MI3.01, M13.04, MI4.01, MI4.02, MI4.03, MI4.04.
Unit 4:  1963-1984 - The Challenge for Justice in Canada

Time:  18 hours
Description

This unit focusses on the challenges that faced Canada as the nation witnessed the transition from the minority government of Lester Pearson to the Just Society of Pierre Trudeau. The activities help students understand the response of the Federal government and the Canadian people to the separatist movement in Quebec. They analyse the changing social and demographic patterns in Canada with specific reference to its Aboriginal communities and major immigrant groups. They summarize Canada’s efforts to protect the human rights of all Canadians. Students use the Catholic faith tradition to analyse American popular culture’s impact on Canada as well as the claim of a Just Society. The culminating activity requires students to research and evaluate information on prime ministers Pearson and Trudeau from a variety of sources and communicate their findings in formal written reports and oral presentations.

Ontario Catholic School Graduate Expectations:  CGE3b, 3c, 3d, 3e, 3f, 4a, 4b, 4c, 4d, 4e, 4f, 4g, 4h, 7a, 7b, 7c, 7d, 7e, 7f, 7g, 7h, 7i, 7j.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.03, CGV.04, CCV.01, CCV.03, CHV.01, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.07, CG3.03, CG3.04, CG4.05, CC1.01, CC1.02, CC1.04, CC1.05, CC3.02, CC3.03, CC3.04, CH1.01, CH1.03, CH2.03, MI1.01, MI1.02, SP1.02, MI2.03, MI2.04, SP2.02, MI4.04, MI4,01, MI4.03.
Unit 5:  1984-1999 – Canada Redefined

Time:  18 hours
Description

This unit gives students an overview of the events that have challenged Canada’s unity and independence. Students examine the cases supporting and rejecting free trade as well as its impact on the labour movement and social programs. The challenges to Canadian society from Quebec and Aboriginal rights, economic disparity, and foreign affairs are also examined in the light of social justice principles. Students study the rise in Canadian pride through the arts and sports. They produce a video special of the last years of the twentieth century as a culminating activity. This unit gives students an insight into the future they will be entering and gives them a Catholic perspective in dealing with the challenges that lay ahead.

Ontario Catholic School Graduate Expectations:  CGE1d, 1i, 2a, 2b, 2c, 2d, 2e, 3b, 3c, 3d, 3f, 4a, 4f, 5a, 5b, 5e, 5g, 7e, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.03, CCV.01, CCV.02, CCV.03, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG1.03, CG2.01, CG2.04, CG2.07, CG3.01, CG3.03, CG3.04, CG4.07, CC1.04, CC1.05, CC2.01, CC3.02, CH1.02, CH1.03, CH2.03, SP1.02, SP1.03, MI1.01, MI1.02, MI2.01, MI2.02, MI2.05, MI3.01, MI3.03, MI4.01, MI4.04.
Unit 6:  What Do We Take With Us?

Time:  16 hours
Description

By creating a lasting memory of their interpretation of the Canadian identity, students synthesize their previous learning as they investigate the social and cultural fabric of the nation. Within the unit, students meet further examples of how the nation’s identity was formed, its economic foundations, and most importantly, its social relevance on the world stage. Students examine the ways in which Canada’s relationship with Great Britain and the United States has changed over time and the impact of that change on the nation. The role of the Catholic faith within the development of this national identity is clearly examined and students are able to place themselves, as Catholics, into the Canadian mosaic. The culminating activity is a unit test, in preparation for the final examination. As well, this unit forms the foundation for the final major assignment.

Ontario Catholic School Graduate Expectations:  GCE1d, 1e, 1i, 2a, 2b, 2c, 2d, 2e, 3b, 3c, 3d, 3e, 3f, 4d, 5a, 5c, 5g, 6c, 7e, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.O1, CGV.04, CCV.01, CCV.02, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG1.01, CG1.02, CG1.03, CG1.04, CG2.01, CG2.07, CG3.03, CG3.04, CG4.07, CC2.01, CC2.02, CC2.04, CC2.05, CC3.01, CC3.02, CH2.02, CH2.03, SP1.02, SP1.03, MI1.02, MI2.02, MI2.04, MI3.01, MI3.04, MI4.03.
Teaching/Learning Strategies

Brainstorming – group generation of initial ideas expressed without analysis

Case Study – investigating a real or simulated problem

Classifying – grouping according to an identified pattern

Co-operative Learning – small group investigation or problem solving

Conferencing – student-to-student or student-to-teacher discussion

Computer-assisted Learning – use of a computer to learn or reinforce material

Diagramming – synthesizing concept information into visual illustration

Discussion/Debate – exchange of ideas on an issue for clarification of views

Games – e.g., Team Quiz

Graphing/Mapping – visual tool for problem solving

Guest Speakers – experts in the field

Lectures – dissemination of information by speakers or teachers

Mind Mapping – connecting concepts in a visual form

Note Making – recording information

Organizers – an organized outline, based on a pattern, provided as a direction to be followed leading to a desired product

Poster Making – synthesizing information or concepts to deliver a message or advertisement

Presentation/Report – oral, written, and visual presentation of researched topic to a specified audience or person

Reading – periodicals, articles, journals, newspapers, magazines, or scripture for information on a selected topic or issue

Role Playing – historical re-enactments

Scenario Writing – describing a situation

Video – visual presentation

Resources

Print

Approved textbooks

The Beaver Magazine

Canada School Atlas. Toronto: Oxford University Press, 1998.

Canada and the World Atlas Resource. Scarborough: Prentice Hall Ginn, 1996.

Canadian Encyclopedia

Christian Justice. Minnesota: St. Mary’s Press, 1995.

Do Justice! Toronto: CCB, 1987.

Henriot, Peter, Edward DeBerri, and Michael Schultheis. Catholic Social Teaching: Our Best Kept Secret.

Jerusalem Bible

Love Kindness. Toronto: CCB.

Newspaper and magazines

Proclaiming Justice and Peace, Papal Documents from Rerum Novarum through Centesisnus Annus.

Computer Software

Canadian Encyclopedia. CD-ROM.

Internet sites cited

Audio - Visual

Canada Remembers. Veterans Affairs.

Heritage Minutes.

CBC News in Review

Assessment/Evaluation Techniques

Throughout this entire course a variety of assessment methods, techniques, and instruments are employed. The chart below can assist teachers in selecting a variety of appropriate assessment strategies.

	Method
	Sample Strategies
	Sample Instruments

	Reflection

	Method used to determine how and why students learn to assess dimensions of learning not easily observed or measured through tasks; to assess student understanding of personal growth and development
	self-assessment

peer assessment

response journals

learning logs

wrap-up activities
	probe questions

probe statements

learning rubrics

anecdotal comments

checklists

surveys

	Observation

	Method used to monitor and assess intellectual, social, emotional, and spiritual growth and development not otherwise easily measured or inferred
	formal teacher observation

informal teacher observation

student observation
	checklists

teacher logs

student profile sheets

developmental profiles

anecdotal notes

rubrics

rating scales

	Conferencing

	Method used to collect evidence of student learning through listening, questioning, responding, explaining; to assess communication and thinking skills; to monitor personal growth and development and attitudes toward learning
	student-teacher conferencing

parent-teacher conferencing

peer conferencing

roving conference
	anecdotal notes

teacher logs

probe questions

checklists

surveys

inventories

	Paper & Pencil Tests

	Method used to assess student’s achievement of particular knowledge or skills in depth
	standard tests

teacher-made (standards referenced) tests

criterion-reference achievement tests

provincial (standards referenced) tests

diagnostic tests

standardized (norm-referenced) tests
	teacher tests

commercially prepared tests

Canadian Achievement Tests

provincial tests

student profiles

developmental tracking records

	Performance Assessments

	Method used to assess student ability to apply, integrate, and transfer their knowledge, skills, and values; to evaluate student progress and achievement of learning expectations and standards; to determine expanded opportunities for individual students
	presentations, performances

exhibitions, demonstrations

role performance/role

simulations

formal written assignments (essays, reports...)

graphic organizers

projects

writing folders

portfolios
	rubrics

checklists

logs

peer assessment

developmental profiles

rating scales

anecdotal notes

video/audio taping

exemplars

standards

mind maps, Venn diagrams, T- charts right angles


Evaluation of Student Achievement

Knowledge/Understanding

Thinking/Inquiry/Problem Solving

Communication

Application/Making Connections

Seventy per cent of the grade will be based on assessments and evaluations conducted throughout the course. Thirty per cent of the grade will be based on a final evaluation in the form of an examination, performance, essay, and/or other method of evaluation suitable to the course content and administered towards the end of the course.

Summary of Activity Assignments Per Category:

	Unit
	Knowledge/
Understanding
	Thinking/
Inquiry/
Problem Solving
	Communication
	Application/
Making Connections

	1
	Scrapbook
	
	
	Scrapbook

	2
	Newsreel
	Newsreel
	Newsreel
	Newsreel

	
	Timeline/charts
	time capsule/chart
	report
	

	3
	Family Album
	Family Album
	Family Album
	Family Album

	4
	Test/Biography
	
	Biography
	Collage

	5
	Video
	Video
	Letter
	Letter/

	
	
	
	
	Pamphlet/

	
	
	
	
	Survey

	6
	Newsletter
	
	Newsletter
	Newsletter


· To reflect the applied nature of this course, student assessment strategies place more emphasis on practical learning than on theories. 

Additional Information

Course Notes

Although this course follows a chronological approach, teachers are encouraged to help students identify themes that run throughout the course and place these themes in proper historical context. Each unit has a culminating activity with the individual activities preparing students with the appropriate content and skills. Teachers may wish to employ current events as a practical reference point for students as they attempt to comprehend the historical background and contemporary significance of these events on their lives. The timelines suggested are estimates and teachers may take more or less time depending on the nature of their classes.

The methods of historical inquiry skills have been integrated throughout the five units of study. Wherever activities call for collaborative rubric creation between the teacher and students, the Achievement Chart model should be used as the model resource. 

Teachers must be aware of special needs students who have IEPs. Teachers should become familiar with the students’ strengths, needs, social skills, and instructional strategies that have been effective in the past by reading students’ IEPs. Teachers should consult with appropriate itinerant or support staff for specific accommodations for students’ IEPs. Refer to Appendices A and B for an overview of suggested accommodations and modifications for special learners in secondary schools The Ministry-prepared ‘Special Education Guide’ is an excellent resource to consult for specific recommendations.

Many of the activities in this profile require students to conduct research using the Internet. The teacher must assess the students’ skill level in using the Internet as a research tool and the students’ availability of access to the Internet. The teacher must familiarize students with the local board’s policy regarding the safe use of the Internet and obtain the necessary parental permission forms. The students must be aware of what to do if they become exposed to inappropriate sites. The student must use the Internet in a manner which reflects the local boards’ Catholic Mission Statements.

OSS Policy Applications

This course gives consideration to integrating technology across the curriculum, career education, students with special needs, community as a resource, and using the school Library/Resource Centre.

Course Evaluation

It is recommended that teachers keep a reflection log after each activity as a tool for making adjustments to future delivery of the course. Teachers should ensure that all expectations for the course have been delivered using a tracking checklist. It is recommended that students be involved in the evaluation of the course in the form of periodic short checklists and a more detailed summative evaluation at the end of the course.

Appendix A

Suggested Accommodations And Modifications For Special Learners In Secondary Schools

A. Reading Difficulties

· Teach how to underline or highlight important points.

· Use clear photocopies and highlight notes.

· Describe using diagrams, charts, graphs. Reinforce verbally.

· Read orally or tape record texts: provide adapted versions of texts.

· Encourage reading for pleasure. Have interesting and relevant books and articles available.

· Teach how to use the text.

· Read questions first.

· Use Read Stop Write Strategy and/or SQ3R (Survey, Question, Read, Recite, Review) Strategy.

· Use Reading Partners.

· Modify reading requirements.

· Choose less difficult reading materials.

· Pre-teach vocabulary and concepts. Discuss new vocabulary.

· Teach note making (e.g., mind, maps outline) and use of index cards.

· Use visuals, videos, and films

· Provide near-point copying (student should not copy from the board or the overhead).

B. Written Language Difficulties

· Vary assignments and adjust the number of assignments.

· Give explicit instructions.

· Modify number of copying tasks.

· Allow point-form notes.

· Use peer editing.

· Teach outlining.

· Copy key words only.

· Give more time to complete written work (copying from the board, proofreading).

· Encourage the use of computers. Have student use a word processor and spell-checker.

· Give several short assignments rather than one long one. 

· Let another student copy notes using NCR paper.

· Check notebook consistently.

· Provide overhead copies before the class and photocopies of notes.

· Provide text in a different format (e.g., oral presentations).

C. Memory Difficulties

· Teach students to verbalize concepts.

· Have students repeat instructions and insist students write things down.

· Provide lists and flow charts.

· Avoid recall questions.

· Encourage daily review; check that daily assignments are recorded in planner.

· Give visual clues and demonstrations.

· Use Mind Mapping.

· Teach Mnemonics and visualization.

· Use chunking.

Appendix B

	Motivation Difficulties
	Attention Difficulties
	Oral Language Difficulties

	Involve student in planning assignments.

Provide a variety of types of assignments.

Conference on a one-to-one basis.

Set realistic goals and expectations.

Avoid public confrontation.

Provide praise and positive feedback.

Be flexible with timelines.

Create personalized assignments.

Provide time-outs.

Maintain contact with home.

Break tasks into sub-goals.

Teach the strategy of self- motivation.
	Provide a variety of activities and teaching techniques within each class.

Give blocks of information and vary the activities frequently.

Use Co-operative Learning.

Ask student to repeat instructions to you.

Use visuals.

Move around room.

Provide immediate feedback.

Provide positive reinforcements.

State purpose and expectations of lesson.

Use directions or prompts.

Maintain eye contact.

Repeat important information.

Read aloud board notes and information.
	Provide non-threatening environments.

Have realistic expectations.

Use Co-operative Learning.

Work one-to-one.

Permit small groups.

Provide choices.

Provide practice time.

Use electronic medium.

Wait longer for a response.

Do not ask the student to respond to questions without forewarning.


	For Students With Organization, Concentration, and/or Attention Difficulties
	Alternate Evaluation Techniques

	Arrange appropriate physical placement in the classroom.

Keep distractions to a minimum (noise, physical).

Keep oral directions clear, simple, and slow.

Contract breaks during class time.

Write homework assignments on the board. 

Encourage use of agenda organizer. 

Check regularly.

Tell student what is important to study.

Teach study skills (resource teacher, classroom teacher, mentor teacher).

Segment long assignments so student may complete work in small amounts.

Use three ring-binder.
	Use oral tests.

Give open book tests or allow use of notes.

Give tests (without use of notes) – short answers, multiple choice, true/false, matching.

Assign fewer questions, especially in research projects if students are able to indicate that they comprehend and have mastered task.

Tape tests. Student listens and/or responds on tape.

Extend time on tests.

Clarify instructions and questions.

Use short quizzes instead of major tests.

Alternate projects.

Permit use of dictionary and calculator.

Reduce language loaded questions, particularly ones with multiple instructions.

Use student demonstration or modelling.

Use group presentations.

Give a practice exam.

Teach test-taking skills (resource teacher or classroom teacher).

Prepare students for evaluation (material covered, type of evaluation).


Coded Expectations, Canadian History in the Twentieth Century, CHC2P

Communities: Local, National, and Global

Overall Expectations

CGV.01

– demonstrate an understanding of the elements of Canadian identity;

CGV.02

– explain ways in which outside forces and events have influenced Canada’s policies;

CGV.03

– describe the development of French-English relations in Canada during the twentieth century;

CGV.04

– demonstrate a knowledge of Canada’s participation in war, peace, and security.

Specific Expectations

Canadian Identity

CG1.01

– determine to what extent certain national symbols (e.g., national anthem, Mounties, Canadian flag, provincial flags and their symbols, Order of Canada, Governor General’s Awards) represent all Canada and Canadians;

CG1.02

– describe the contributions to Canadian society of its regional, linguistic, ethnic, and religious communities (e.g., Aboriginal nations, Franco-Ontarians, Métis, Doukhobors, Black Canadians);

CG1.03

– demonstrate an understanding of how artistic expression reflects the Canadian identity (e.g., works of Emily Carr, Ozias Leduc, Daphne Odjig, Group of Seven, Joy Kogawa, Farley Mowat, Michael Ondaatje, Karen Kain, Susan Aglukark, Miyuki Tanobe);

CG1.04

– explain how and why the federal government has tried to promote a common Canadian identity through various agencies (e.g., Canadian Broadcasting Corporation, National Film Board, Heritage Canada, Canadian Radio-television and Telecommunications Commission) and assess the effectiveness of these efforts.

External Forces Shaping Canada’s Policies

CG2.01

– explain how American culture and lifestyle have influenced Canadians from 1900 to the present (e.g., music, dance, clothing, speech, movies, television);

CG2.02

– summarize Canada’s changing relationship with the United States from 1900 to the present;

CG2.03

– describe the influence of Great Britain and Europe on Canadian policies from 1900 to the present;

CG2.04

– identify post–World War II developments that have led to the globalization of the Canadian economy (e.g., General Agreement on Tariffs and Trade, North American Free Trade Agreement) and choose a few examples to illustrate the impact of these developments on Canadians;

CG2.05

– produce a timeline that charts and identifies significant historical events related to the Holocaust and World War II (e.g., anti-semitism, rise of Nazism, Kristallnacht, establishment of ghettos, concentration camps, and death camps) and describe Canada’s response to those events;

CG2.06

– describe Canada’s response to the Holocaust and the subsequent development of policies dealing with hate crimes and Nazi war criminals in Canada;

CG2.07

– investigate the political and economic challenges and opportunities that Canada faces as a result of international developments (e.g., end of Cold War, globalization of economy, advent of world telecommunications) and describe the effect of these challenges on Canadians.

French-English Relations

CG3.01

– identify the major events that contributed to the growth of Québec nationalism and the separatist movement in Québec from 1900 to the present;

CG3.02

– explain how the conscription crises of World Wars I and II created tensions between English Canada and Québec;

CG3.03

– demonstrate an understanding of how the federal government and Canadians in general have reacted to the Québec separatism movement (e.g., bilingualism and biculturalism, October Crisis, two referenda, Meech Lake and Charlottetown accords, Calgary Declaration);

CG3.04

– identify the major groups of French Canadians outside Québec (e.g., Franco-Ontarians, Franco-Manitobans, Acadians) and describe their efforts to achieve recognition.

Canada’s Participation in War, Peace, and Security

CG4.01

– explain how Canada became involved in World War I and World War II, after researching the causes of the two wars;

CG4.02

– compare Canada’s military contributions in World War I and World War II (e.g., Ypres, Somme, Dieppe, D-Day, Sicily);

CG4.03

– evaluate Canada’s role in the Allied victories of World War I and World War II (e.g., Vimy Ridge, D-Day, liberation of Holland, release of prisoners from Nazi concentration camps);

CG4.04

– describe how Canadians of various backgrounds, individually and as communities, contributed at home and overseas to the war effort during World War I and World War II;

CG4.05

– explain the influence on Canadian society from 1914 to the present of pacifists, the human rights movement, and the civil rights movement (e.g., Hutterites, Mennonites, Canadian Civil Liberties Union, Elizabeth Fry Society, John Howard Society, Amnesty International);

CG4.06

– describe Canada’s role in Cold War activities (e.g., espionage, Korean War, nuclear arms race, North American Aerospace Defence Command, North Atlantic Treaty Organization);

CG4.07

– demonstrate knowledge of the roles and functions carried out by the Canadian armed forces since 1945 (e.g., maintaining collective security, asserting national sovereignty, providing aid to civil powers, peacekeeping, peacemaking) and evaluate their success in performing these tasks.

Change and Continuity

Overall Expectations

CCV.01

– demonstrate an understanding of the changing demographic and social patterns within Canada since; 1900

CCV.02

– describe the impact of technological developments on Canadians;

CCV.03

– explain how and why Canada’s international status and foreign policy have changed since 1914.

Specific Expectations

Demographic Patterns

CC1.01

– identify the major groups that have immigrated to Canada from 1900 to the present and describe significant factors (e.g., push and pull factors) that led to their decisions to immigrate;

CC1.02

– compare contemporary immigration patterns with historical immigration patterns;

CC1.03

– explain how the lives of adolescents and women have changed as a result of post–World War I urbanization and the post–World War II population shift to the suburbs (e.g., in terms of schooling, consumerism, leisure);

CC1.04

– evaluate the impact of the baby boom generation on Canadian society since the 1960s;

CC1.05

– assess the impact of demographic and social changes on Aboriginal communities (e.g., relocation, urbanization, education, pressures to assimilate).

Scientific and Technological Impact

CC2.01

– use visual displays effectively to show how technological developments have changed lifestyles through the twentieth century (e.g., cars, television, plastics, computers, biotechnology);

CC2.02

– describe the relationship between invention and the economy (e.g., the invention of the car and its effect on transportation);

CC2.03

– describe the technological innovations that have changed the way war has been fought in the twentieth century (e.g., aircraft, radar, nuclear arms, laser technology, guided missiles);

CC2.04

– assess the scientific and technological innovations created by Canadian inventors (e.g., Joseph Bombardier, Sir Frederick Banting, Sir Charles Saunders, Eli Burton);

CC2.05

– compare how Canadians worked during the industrial era with how they work in the post-industrial era.

Canada’s International Status and Foreign Policy

CC3.01

– identify why certain documents are important in the evolution of Canada’s political autonomy (e.g., Treaty of Versailles, Balfour Report, Statute of Westminster);

CC3.02

– explain the significance of Canada’s contributions to the United Nations (e.g., campaign against apartheid in South Africa; human rights initiatives; aid and relief programs; treaty on land mines);

CC3.03

– demonstrate an understanding of how the experience and memory of the Holocaust helped shape Canada’s role as a world leader in human rights (e.g., drafting of Declaration of Human Rights for the United Nations; introduction of Ontario Human Rights Code in 1962 and of Canadian Human Rights Act in 1977);

CC3.04

– summarize Canada’s changing relationships with the United States (e.g., Alaska Boundary Dispute, Lend-Lease Act, St. Lawrence Seaway Agreement, Auto Pact, Foreign Investment Review Agency).

Citizenship and Heritage

Overall Expectations

CHV.01

– demonstrate a knowledge of the contributions of various social and political movements to Canadian history during the twentieth century;

CHV.02

– demonstrate an understanding of how individual Canadians have contributed to the development of Canada and to an emerging sense of Canadian identity.

Specific Expectations

Social and Political Movements

CH1.01

– summarize the contributions of the women’s movement (e.g., suffrage, access to employment, equal pay for work of equal value);

CH1.02

– evaluate the role of the labour movement (e.g., One Big Union, Canadian Labour Congress) in Canadian society;

CH1.03

– describe the contributions of Aboriginal peoples in forming national organizations (e.g., National Indian Advisory Council, National Indian Brotherhood, Assembly of First Nations) to gain recognition and rights for Aboriginal peoples;

CH1.04

– evaluate the role of movements that resulted in the founding of political parties, such as Social Credit, Union Nationale, Co-operative Commonwealth Federation.

Individual Canadians and Canadian Identity

CH2.01

– demonstrate an understanding of how significant individuals (e.g., Henri Bourassa, Robert Borden, Nellie McClung, Billy Bishop, Max Aitken, Arthur Currie) contributed to the growing sense of Canadian identity during World War I;

CH2.02

– describe the contributions of selected individual Canadians to the development of Canadian identity since World War I (e.g., Thérèse Casgrain, Georges and Pauline Vanier, Marshall McLuhan, Chief Dan George, Oscar Peterson, Barbara Ann Scott, Max Ward, Rosemary Brown);

CH2.03

– compare the backgrounds, careers, and contributions of twentieth-century Canadian prime ministers, in both formal and anecdotal reports.

Social, Economic, and Political Structures

Overall Expectations

SPV.01

– demonstrate a knowledge of how and why changing economic conditions and patterns have affected Canadians;

SPV.02

– demonstrate an understanding of the changing role of Canadian governments from World War I to the present, including the evolution of Canada’s social support programs.

Specific Expectations

Influence of Economic and Political Structures on Daily Life

SP1.01

– describe Canada’s economic growth at the start of the twentieth century (e.g., mergers and development of corporations, resource development);

SP1.02

– compare economic conditions at different times in Canada’s history (e.g., stock market crash of 1929, World War II, oil crisis of 1973) and their impact on the daily lives of Canadian families;

SP1.03

– demonstrate knowledge of the advantages and disadvantages of American participation in the Canadian economy (e.g., branch plants, Auto Pact, North American Free Trade Agreement, fisheries disputes).

Changing Role of Government

SP2.01

– identify and describe the early twentieth-century pressure groups (e.g., Woman’s Christian Temperance Union, veterans’ and various ethnocultural associations) that were established to promote social support programs;

SP2.02

– explain why social support programs (e.g., old age pensions, unemployment insurance, family allowance, medicare) were established in Canada;

SP2.03

– demonstrate an understanding of the role of government in wartime and explain why the government acted as it did (e.g., implementing centralized planning, rationing, censorship);

SP2.04

– explain how and why the Canadian government restricted certain rights and freedoms in wartime, and describe the impact of these restrictions on the general population and on various groups within the Canadian population;

SP2.05

– explain how Canadian governments, at various levels, reacted to the economic conditions of the Depression in the 1930s;

SP2.06

– explain the role of government in promoting economic opportunity in post–World War II Canada (e.g., developing infrastructure, negotiating international economic treaties, promoting resource development, protecting freedom of information);

SP2.07

– explain how the government has promoted Canada’s cultural distinctiveness (e.g., through Canadian Radio-television and Telecommunications Commission; through opposition to split-run magazines).

Methods of Historical Inquiry

Overall Expectations

MIV.01

– use appropriate historical research methods to investigate topics and issues in history;

MIV.02

– use a variety of information sources to research historical topics or issues, and then organize the information in a meaningful way;

MIV.03

– evaluate information when researching historical topics or issues;

MIV.04

– communicate the results of research in oral and written presentations.

Specific Expectations

Investigating Historical Topics and Issues

MI1.01

– use terms related to historical organization and inquiry correctly (e.g., chronology, cause and effect, short- and long-term consequences, interpretation);

MI1.02

– use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI1.03

– formulate a thesis statement and use it effectively to research an historical topic or issue.

Researching, Recording, and Organizing Information

MI2.01

– use school and public libraries, resource centres, museums, historic sites, and community and government resources effectively to gather information on Canadian history;

MI2.02

– use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics;

MI2.03

– record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI2.04

– use computer-based systems effectively to organize information for research, report preparation, and presentation;

MI2.05

– use correct notation methods (e.g., footnotes, endnotes, parentheses) and proper formatting to acknowledge sources of information in reports and essays.

Analysing and Evaluating Information

MI3.01

– identify different viewpoints and explicit biases when evaluating information for a research report or participating in a discussion;

MI3.02

– distinguish between primary and secondary sources of information, and use both appropriately in historical research;

MI3.03

– distinguish between fact and inference in primary and secondary sources (e.g., artifacts, visuals, textbook articles);

MI3.04

– demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence.

Communicating Research Results and Applying Insights

MI4.01

– make reasoned generalizations or appropriate predictions based on research;

MI4.02

– demonstrate competence in research and writing (e.g., gathering information, building an argument, supporting the argument with evidence, writing clearly, editing);

MI4.03

– express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays;

MI4.04

– demonstrate, after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Ontario Catholic School Graduate Expectations

The graduate is expected to be:

A Discerning Believer Formed in the Catholic Faith Community  who 

CGE1a 
-illustrates a basic understanding of the saving story of our Christian faith;

CGE1b  
-participates in the sacramental life of the church and demonstrates an understanding of the centrality of the Eucharist to our Catholic story;

CGE1c 
-actively reflects on God’s Word as communicated through the Hebrew and Christian scriptures;

CGE1d
-develops attitudes and values founded on Catholic social teaching and acts to promote social responsibility, human solidarity and the common good;

CGE1e
-speaks the language of life... “recognizing that life is an unearned gift and that a person entrusted with life does not own it but that one is called to protect and cherish it.” (Witnesses to Faith)

CGE1f
-seeks intimacy with God and celebrates communion with God, others and creation through prayer and worship;

CGE1g
-understands that one’s purpose or call in life comes from God and strives to discern and live out this call throughout life’s journey;

CGE1h
-respects the faith traditions, world religions and the life-journeys of all people of good will;

CGE1i
-integrates faith with life;

CGE1j
-recognizes that “sin, human weakness, conflict and forgiveness are part of the human journey” and that the cross, the ultimate sign of forgiveness is at the heart of redemption. (Witnesses to Faith)

An Effective Communicator   who

CGE2a
-listens actively and critically to understand and learn in light of gospel values;

CGE2b
-reads, understands and uses written materials effectively;

CGE2c
-presents information and ideas clearly and honestly and with sensitivity to others;

CGE2d
-writes and speaks fluently one or both of Canada’s official languages;

CGE2e
-uses and integrates the Catholic faith tradition, in the critical analysis of the arts, media, technology and information systems to enhance the quality of life.

A Reflective and Creative Thinker   who

CGE3a
-recognizes there is more grace in our world than sin and that hope is essential in facing all challenges;

CGE3b
-creates, adapts, evaluates new ideas in light of the common good;

CGE3c
-thinks reflectively and creatively to evaluate situations and solve problems;

CGE3d
-makes decisions in light of gospel values with an informed moral conscience;

CGE3e
-adopts a holistic approach to life by integrating learning from various subject areas and experience;

CGE3f
-examines, evaluates and applies knowledge of interdependent systems (physical, political, ethical, socio-economic and ecological) for the development of a just and compassionate society.

A Self-Directed, Responsible, Life Long Learner   who

CGE4a
-demonstrates a confident and positive sense of self and respect for the dignity and welfare of others;

CGE4b
-demonstrates flexibility and adaptability;

CGE4c
-takes initiative and demonstrates Christian leadership;

CGE4d
-responds to, manages and constructively influences change in a discerning manner;

CGE4e
-sets appropriate goals and priorities in school, work and personal life;

CGE4f
-applies effective communication, decision-making, problem-solving, time and resource management skills;

CGE4g
-examines and reflects on one’s personal values, abilities and aspirations influencing life’s choices and opportunities;

CGE4h
-participates in leisure and fitness activities for a balanced and healthy lifestyle.

A Collaborative Contributor   who

CGE5a
-works effectively as an interdependent team member;

CGE5b
-thinks critically about the meaning and purpose of work;

CGE5c
-develops one’s God-given potential and makes a meaningful contribution to society;

CGE5d
-finds meaning, dignity, fulfillment and vocation in work which contributes to the common good;

CGE5e
-respects the rights, responsibilities and contributions of self and others;

CGE5f 
-exercises Christian leadership in the achievement of individual and group goals;

CGE5g
-achieves excellence, originality, and integrity in one’s own work and supports these qualities in the work of others;

CGE5h
-applies skills for employability, self-employment and entrepreneurship relative to Christian vocation.

A Caring Family Member   who

CGE6a
-relates to family members in a loving, compassionate and respectful manner;

CGE6b
-recognizes human intimacy and sexuality as God given gifts, to be used as the creator intended;

CGE6c
-values and honours the important role of the family in society;

CGE6d
-values and nurtures opportunities for family prayer;    

CGE6e
-ministers to the family, school, parish, and wider community through service.

A Responsible Citizen   who

CGE7a
-acts morally and legally as a person formed in Catholic traditions;

CGE7b
-accepts accountability for one’s own actions;

CGE7c
-seeks and grants forgiveness;

CGE7d
-promotes the sacredness of life;

CGE7e
-witnesses Catholic social teaching by promoting equality, democracy, and solidarity for a just, peaceful and compassionate society;

CGE7f
-respects and affirms the diversity and interdependence of the world’s peoples and cultures;

CGE7g
-respects and understands the history, cultural heritage and pluralism of today’s contemporary society;

CGE7h
-exercises the rights and responsibilities of Canadian citizenship;

CGE7i
-respects the environment and uses resources wisely;

CGE7j
-contributes to the common good

Unit 1:  1900-1928 – Forming an Identity in a New Century

Time:  20 hours
Unit Developer:  John Ruypers, London District Catholic School Board
Unit Description

In this unit students are introduced to the methods of historical inquiry and to some of the major challenges Canada faced in the period 1900–1928. Students examine the development of a Canadian identity through the contributions of various individuals and groups, within Canada and without. Issues such as immigration, technological change, French-English relations, conscription, the role of women in society, and the impact of changes in the economy are studied and discussed. Students respond to moral issues in the light of Gospel values. A student-created scrapbook for the period 1900-1928 is the unit's culminating activity.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1h, 1i, 2c, 2e, 3b, 3d, 3f, 4a, 4f, 5a, 5e, 7f, 7g, 7h.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations: CGV.01, CGV.02, CGV.03, CGV.04, CCV.02, CCV.03, CHV.01, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.03, CG3.02, CG4.01, CG4.03, CG4.04, CC1.01, CC1.03, CC2.02, CC2.03, CC2.04, CC3.01, CH1.01, CH1.02, CH2.01, CH2.03, SP1.01, SP1.03, SP2.01, SP2.03, MI1.01, MI1.02, MI2.01, MI2.02, MI2.03, MI2.04, MI3.01, MI3.02, MI3.03, MI3.04. 

Activity Titles (Time + Sequence)

	Activity 1  
	What is History?
	 60 minutes

	Activity 2
	Canadian Society in the Early years of the twentieth Century
	150 minutes

	Activity 3
	Canada’s Involvement in World War I
	240 minutes

	Activity 4
	Canada’s Identity in World War I and the 1920s
	240 minutes

	Activity 5
	Changes in the Canadian Economy: 1919-1928
	260 minutes

	Activity 6
	Changes in Canadian Life: 1919-1928
	250 minutes


Prior Knowledge Required

· The expectations contained in the Grades 7 and 8 History Curriculum, including inquiry, research, and communication skills.

· Instructions in the use of the Internet, including the school policy regarding the use of the Internet.

Unit Planning Notes

· Ensure that pictures of historical events and personalities are present in the classroom for Activity 1.

· Contact teacher - librarian to co-plan the activities described in this unit.

· Find samples of primary sources from the 1900-1914 time period for Activity 2.

· Be prepared to introduce and explain the culminating activity as it is described in Activity 2.

· Find a blank map of Europe 1914 and prepare one overhead map of the same.

· Check on availability of World War I web sites before assigning them to students

· Check Individual Education Plans (IEPs) for identified pupils

· Review specific Catholic faith sources for use in Activities 2, 3, and 5.

Teaching/Learning Strategies

· Whole group: brainstorming, discussing, analysing, probe questioning, note-taking

· Small group: brainstorming, researching, collaborative learning, presenting, computer-assisted learning

· Individual: interpretive writing requiring critical analysis, response writing, computer-assisted learning, role-playing, map-making, oral reporting

Assessment and Evaluation

Diagnostic and Formative Assessment:  anecdotal notes, checklists, probe questioning, informal observations, rubrics, student-teacher conferences, parent-teacher conferences, roving conferences
Summative Evaluation:  rubrics, rating scales, pen and paper tests
Resources

Print 

Approved textbooks

Bondy, Robert J. and William C. Mattys. The Confident Years: Canada in the 1920s Canadiana Scrapbook. Scarborough, Ontario: Prentice Hall, 1978.

Broadfoot, Barry. Pioneer Years. Toronto: Doubleday, 1976.

Bruce, Jean. The Last Best West. Toronto: Fitzhenry and Whiteside, 1976.

Canadian Encyclopedia. Edmonton: Hurtig Publishing, 1988.

Canadian Oxford School Atlas 7th edition. Quentin Stanford, ed. Toronto: Oxford University Press, 1998.

Catechism of the Catholic Church. Toronto: Doubleday, 1995.

Do Justice! The Social Teaching of the Canadian Catholic Bishops. Editor E.F. Sheridan. Toronto: Pauline Press, 1987.

Fairbairn, Douglas and Graham Brown. A Nation Beckons: Canada 1896-1914 Canadiana Scrapbook. Scarborough, Ontario: Prentice Hall, 1978.

Robertson, Heather. Salt of the Earth. Toronto: James Lorimer, 1974.

Santor, Donald M. Canadians at War 1914-1918 Canadiana Scrapbook. Scarborough, Ontario: Prentice Hall, 1978.

Audio-Visual

Battle of Vimy Ridge. National Film Board. 4 volume set. 25 minutes each video.

The Kid Who Couldn’t Miss (Billy Bishop). National Film Board. 58 minutes.

World War I: Canada’s Role. Burnaby, BC: Classroom Video. 28 minutes.

Web Sites

Cited in activities

Activity 1:  What is History?

Time:  60 minutes
Description

Students brainstorm “what is history”. They base their answers on their personal knowledge and on the visual materials on display in the classroom. Students create categories of history and observe the wide scope of history. Each student becomes aware of the personal nature of history by writing a paragraph describing an event or events in his or her personal life. Working from the content of the paragraph, each student becomes more aware of the concepts of cause-and-effect and point of view. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE5e.
Strand(s):  Methods of Historical Inquiry
Overall Expectations:  MIV.01. 
Specific Expectations

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause and effect, short- and long-term consequences, interpretation);

MI2.03 - record and organize information effectively;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays.

Planning Notes

· Have visual depictions of historical events and/or historical artifacts present in the room.

Prior Knowledge Required

· From the Grades 7 and 8 curriculum, students have a knowledge of Canadian history prior to the early 20th century. Students know how to categorize lists and how to write a paragraph.

· From the Grades 7 and 8 curriculum, students have an understanding of points of view about an historical issue and an understanding of causation.

Teaching/Learning Strategies

1.
The students generate a list of words and phrases to describe “what is history”. The teacher may record the words on the board or on an overhead. The teacher may wish to encourage students to search for a wide variety of words and phrases. Students may be encouraged in their word searches by historical pictures provided by the teacher. There should be enough variety so that the words and phrases may be grouped into categories such as political, social (including sports and dress fashions), military, religious (including the history of the Catholic Church), economic, scientific, and personal. Students group the list of words into categories. By means of this exercise, students become aware of the wide scope of history.

2.
History may be viewed as a series of stories. Everyone has a story or a history. The teacher may tell the students a story from his or her life. Each student writes a paragraph describing a “story” from his or her life. The story may be from any part of the student’s life, but must include a cause-and-effect sequence. The story is read only by the teacher and not by the rest of the class. 

3.
History studies change and change involves cause-and-effect relationships. The teacher reviews the concept of cause-and-effect relationships. The teacher asks the students to present examples of cause-and-effect and examples of multiple causation. The best examples are listed on the board or overhead. 

4.
The teacher reviews the concept of point of view or bias. The teacher asks the students to present examples of events in which there is more than one point of view. The best examples are listed on the board or overhead. 

5.
After completing their personal story, each student writes down an example of cause-and-effect found in the personal story. Each student also rewrites the episode(s) described in the story from a different point of view.

6.
After a review of the expectations related to Grade 10 History, students write down their individual goals related to this course.

Assessment/Evaluation Techniques

· Informal teacher assessment of categories to ensure completeness and accuracy

· Informal teacher assessment of students’ understanding of concepts such as cause-and-effect, bias, and point of view during classroom discussions. Teacher observations are recorded in anecdotal notes.

· Diagnostic and formative assessment of each of the written stories using the following criteria: content, writing style, the ability to demonstrate an understanding of cause-and-effect and point of view. See Appendix 1.1.1 – A Checklist for the Student Paragraphs.

· Diagnostic assessment of students’ written goals related to the course

Accommodations

· For students with writing difficulties, teacher or peer tutor assistance may be necessary in writing the paragraph. Help may be given in spelling, agreement of subject and verb, verb tenses, thought sequences expressed in complete sentences, and links between sentences. An outline of the paragraph may be provided. 

· Some students may need the use of a word processor to complete their paragraphs.

· Some students may need more than the average class time to complete their written paragraphs.

Resources

Pictures of historical events

Appendix 1.1.1

A Checklist for the Student Paragraphs

Student name: _________________________________________

	Knowledge or Skill exhibited:
	Low Degree
	Mid-Degree
	High Degree

	The student uses appropriate content.
	 
	
	

	The student uses a grammatically correct writing style.
	
	
	

	The student is able to identify cause-and-effect.
	
	
	

	The student is able to demonstrate a different point of view.
	
	
	

	Suggestions for improvements:




Activity 2:  Canadian Society in the Early Years of the Twentieth Century

Time:  150 minutes
Description

Students are introduced to primary and secondary historical sources from the period 1900-1914. Students learn to distinguish between fact and inference in primary and secondary sources. They learn to draw conclusions based on adequate and relevant supporting evidence. Students learn about Canada’s identity at the beginning of the twentieth century. They identify major groups who immigrated to Canada and describe significant factors that led to their decisions to emigrate. They discuss attitudes toward immigrants to Canada based on the teaching of the Catholic Church. Students describe Canada’s economic growth at the start of the twentieth century. They are introduced to the unit’s culminating activity: a scrapbook depicting life in Canada during the first 28 years of the twentieth century.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2c, 7f.
Strand(s):  Methods of Historical Inquiry; Change and Continuity; Social, Economic, and Political Structures
Overall Expectations:  CCV.01, SPV.01, MIV.03, MIV.04.
Specific Expectations

CC1.01 - identify the major groups that have immigrated to Canada from 1900 to the present and describe significant factors that led to their decisions to immigrate;

SP1.01 - describe Canada’s economic growth at the start of the twentieth century;

MI1.01 - use terms related to historical organization and inquiry correctly;

MI1.02 - use who, what, where, when, why and how questions effectively when researching historical topics and issues;

MI3.02 - distinguish between primary and secondary sources of information, and use both appropriately in historical research;

MI3.03 - distinguish between fact and inference in primary and secondary sources;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence.

Planning Notes

· Obtain samples of primary sources from the 1900-1914 time period. Attempt to find photographs of pioneer immigrants in this time period. Find examples of advertising posters for immigrants to Western Canada and photographs or written statements describing economic growth in the early twentieth century. Provide examples of factual material and opinion material. Some sources may be found in textbooks and in the scrapbook A Nation Beckons: Canada 1896-1914. Others may be found in books such as Barry Broadfoot’s The Pioneer Years, Jean Bruce’s The Last Best West, and Heather Robertson’s Salt of the Earth.

Prior Knowledge Required

From the Grades 7 and 8 curriculum, it is expected that the students have an understanding of primary sources and the difference between historical fact and opinion. Students also have general understanding of the Laurier period based on the Grade 8 curriculum.

Teaching/Learning Strategies

1.
Students, in small groups of two or three, examine selected primary sources from 1900-1914. The primary sources are prepared by the teacher and may include newspaper stories, journal entries, letters, photographs, and advertisements from the period. Students analyse the sources. They list factual material and opinion material they have found in the sources.

2.
After examining the primary sources, students are asked to distinguish between a primary source and a secondary source.

3.
A representative from each group informs the class about what information his or her group has learned by examining the selected primary sources from the 1900-1914 time period. The teacher summarizes the conclusions in writing on the board. All students copy the board notes. 

4.
Students complete a chart (Appendix 1.2.1) in which they describe various immigrant groups and the reasons (e.g., push and pull factors) why the groups came to Canada in the early twentieth century. Students complete the chart by performing research in textbooks and other sources. Among the groups to be researched are Ukrainians, the Japanese, the Polish, Germans, the Doukhobors, and the Hutterites. Working with criteria such as neatness, accuracy, and completeness, each students does a self-assessment of his/her chart on Immigration to Canada in the Early Twentieth Century.

5.
Students examine the following statement from the Catechism of the Catholic Church: “ The more prosperous nations are obliged, to the extent they are able, to welcome the foreigner in search of the security and the means of livelihood which he cannot find in his country of origin” [Section 2241]. The teacher also refers to Do Justice!, Document 39 which contains the Canadian Catholic Bishops’ statement on immigration. The class discusses the following statement: God “intends the earth and all it contains for the use of every human being and people” [Do Justice!, page 272]. The class reflects upon the Gospel value to help our fellow human beings who are in need. Students discuss to what extent Canada’s immigration policies in the early 20th century and today are in keeping with the teaching of the Catholic Church. 

6.
Students create their own charts to depict Canadian economic growth at the start of the twentieth century. Material is found in textbook and/or teacher-created documents. Students may use the following headings in their charts: agriculture (various types), mining, forestry, railways, electricity, and manufacturing. The charts should illustrate Canadian growth under each of the headings in the period 1900-1914. 

7.
Students are introduced to the unit’s culminating activity. In this activity, students produce a scrapbook depicting Canada in the first 28 years of the twentieth century. Students are asked to perform the following tasks: write a two-paragraph report on a Canadian prime minister; write a one-paragraph profile of one other important person and his/her contributions to Canada; create a timeline which lists twenty important Canadian events; find three photographs, and produce a written paragraph to explain the importance of each picture; explain in pictures, charts, and/or words an important change in technology; explain in a minimum of one paragraph one cause-and-effect relationship; make a comparison between an event, person, or group in the 1900-1928 time period and an event, person, or group in the present time period; correctly document the sources of their research; use at least one computer database and one library book in their research; identify a primary source and a secondary source. Students are given a checklist for the culminating activity to ensure that they are aware of all tasks required in the completion of the project (see Appendix 1.2.2). The students are also given a copy of Rubric for the 1900-1928 Scrapbook (Appendix 1.2.3) so that they are cognizant of the four achievement levels and the criteria by which they are evaluated.

Assessment/Evaluation Techniques

· Roving conference by the teacher to ensure the students are on task while in small groups and to aid students with any concerns they may have.

· Informal teacher assessment using probe questions to collect evidence of the individual student’s understanding of the difference between fact and opinion and the difference between a primary and secondary source. The teacher checks students’ notes for completeness and accuracy. Anecdotal notes are made by the teacher when necessary.

· Student self-assessment of the immigration chart. Student uses the criteria of neatness, accuracy, and completeness. Teacher does a diagnostic assessment of the immigration chart.

· Informal teacher assessment of students’ understanding and application of Catholic values by using probe questions during the class discussion.

· Formative teacher assessment of the student economic growth charts. The teacher uses a checklist to record accuracy and completeness in the charts.

Accommodations 

· The teacher, peer helpers, and/or peer tutors need to circulate through the groups to help students with terminology and to ask appropriate questions to cue and prompt students in the correct direction.

· ESL students and students with special needs require specific help with vocabulary words. Students require detailed explanations on the meaning of factual material, opinion material, primary sources, and push and pull factors.

Resources

Approved Textbooks.

Catechism of the Catholic Church [Section 2241]

Do Justice!, pp. 271-274.

Primary sources may be found in the following resources: A Nation Beckons: Canada 1896-1914 Canadiana Scrapbook, Barry Broadfoot’s The Pioneer Years, and Jean Bruce’s The Last Best West.

Appendix 1.2.1

Immigration to Canada in the Early Twentieth Century

	Immigrant Group
	Reasons for Leaving Homeland
	Reasons for Coming to Canada
	Place of Settlement in Canada

	Ukrainians


	
	
	

	Japanese


	
	
	

	Polish


	
	
	

	Germans


	
	
	

	Doukhobors


	
	
	

	Hutterites


	
	
	


Appendix 1.2.2

A Checklist of Tasks to Complete in the 1900-1928 Scrapbook

	Task to be completed in the 1900-1928 Scrapbook
	Check

	A timeline depicting twenty important events in the period 1900-1928. Do your best to stretch the timeline over as many years as possible
	

	A first picture and a one-paragraph written explanation of the importance of the picture 
	

	A second picture and a one-paragraph written explanation of the importance of the picture
	

	A third picture and a one-paragraph written explanation of the importance of the picture
	

	A two-paragraph report on the accomplishments of one of the following prime ministers: Wilfrid Laurier, Robert Borden, or William Lyon Mackenzie King
	

	One or two paragraphs which explain a cause-and-effect relationship in the 1900-1928 time period 
	

	An explanation in picture, chart, and/or words of an important change in technology in the 1900-1928 time period
	

	A one-paragraph description of an important Canadian (aside from a prime minister) in the 1900-1928 time period. The paragraph should explain what important contribution was made to Canada by this person.
	

	A one-paragraph comparison of a person, group, or event in the 1900-1928 time period and a person, group, or event in our present time period
	

	The identification of one primary source
	

	The identification of one secondary source
	

	The use of one library book
	

	The use of one computer database source
	


Appendix 1.2.3

Rubric for the 1900-1928 Scrapbook

	Criteria
	Level 1
(50-59%)
	Level 2

(60-69%)
	Level 3

(70-79%)
	Level 4

(80-100%)

	Ability to select important dates and events and to place them on a timeline in chronological order
	- a few dates and events were selected and some were placed in chronological order
	- some events and dates were selected and placed in chronological order
	- twenty important events were selected and placed on the timeline effectively
	- twenty important events were selected and placed on the timeline very effectively

	Ability to draw conclusions based on relevant pictures or photographs from the 1900-1928 time period
	- few conclusions were drawn

- selected pictures had limited relevance
	- some conclusions were drawn

- selected pictures had some relevance
	- good conclusions were effectively drawn

- selected pictures were relevant
	- good conclusions were very effectively drawn

- selected pictures were very relevant

	Ability to research information about a prime minister and another Canadian personality in the 1900-1928 time period
	- research was limited

- interpretation of the researched material was limited
	- research was moderate

- interpretation of the researched material was moderate
	- research was considerable

- interpretation of the researched material was good
	- research was very considerable

- interpretation of the researched material was very good

	Ability to communicate in written paragraph form in the scrapbook
	- written communication demonstrated limited effectiveness
	- written communication demonstrated some effectiveness
	- written communication demonstrated considerable effectiveness
	- written communication demonstrated a high degree of effectiveness

	Ability to apply the concept of cause-and-effect to a situation in the 1900-1928 time period
	- the application of the concept demonstrated limited effectiveness
	- the application of the concept demonstrated moderate effectiveness
	- the application of the concept demonstrated considerable effectiveness
	- the application of the concept demonstrated a high degree of effectiveness

	Ability to distinguish between a primary source and a secondary source of information
	- a limited knowledge of the terms primary and secondary sources was demonstrated
	- some knowledge of the terms primary and secondary sources was demonstrated
	- considerable knowledge of the terms primary and secondary sources was demonstrated
	- thorough knowledge of the terms primary and secondary sources was demonstrated

	Ability to make a comparison between a person, group, or event in the 1900-1928 time period and a person, group, or event in the present time period
	- the comparison demonstrated limited effectiveness
	- the comparison demonstrated moderate effectiveness
	- the comparison demonstrated considerable effectiveness
	- the comparison demonstrated a high degree of effectiveness


Overall Level:






Student Name:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Activity 3:  Canada’s Involvement in World War I

Time:  240 minutes
Description

In this activity students study Canada’s involvement in the global community. They investigate how outside forces and events have influenced Canada’s policies. In the light of Gospel values, students discuss technological changes in warfare and the ethics of warfare. The students come to a better understanding of causation by examining the difference between a remote and an immediate cause. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2a, 3f.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CCV.02, MIV.01, MIV.02.
Specific Expectations

CG2.03 - describe the influence of Great Britain and Europe on Canadian policies from 1900 to the present;

CG4.01 - explain how Canada became involved in World War I and World War II after researching the causes of the two wars;

CC2.03 - describe the technological innovations that have changed the way war has been fought in the twentieth century;

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause-and-effect, short- and long-term consequences, interpretation);

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.02 - use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics;

MI2.03 - record and organize information effectively using notes, lists, concepts, webs, timelines, organizers, charts, maps, graphs, and mind maps.

Planning Notes

· In preparing to discuss the causes of World War I, the teacher needs to be aware that some students may not be familiar with a number of key terms. The teacher should plan to explain terms such as terrorism, colony, alliance, ultimatum, and mobilization by using examples and analogies. For example, the class may be asked to brainstorm examples of terrorism in today’s world and to discuss those examples.

· Prepare a blank map of Europe, 1914 for student use and an overhead map for teacher use.

· In conjunction with the teacher-librarian develop a strategy to teach students about the use of the Internet for research purposes.

· Preview World War I web sites to aid students in their guided research. 

Prior Knowledge Required

The students need to know some background information about Canada’s history as a colony of Great Britain and the role of Britain in the political life of Canada. The students need this knowledge in order to understand the reasons why Canada entered World War I. The students have general knowledge of Canada’s participation in World War I from the Grade 8 curriculum.

Teaching/Learning Strategies

1.
To fully understand Canada’s participation in World War I, students research the causes of World War I in Europe by using textbooks and other sources such as computer databases and the Internet. 

2.
Students are introduced to the concept of the difference between a remote cause and an immediate cause. The teacher may tell a story or anecdote from his/her personal life to illustrate the difference between a remote and immediate cause. The teacher illustrates the concepts on the board using a mind map. By the use of a mind web diagram, the students are also made aware of the multiplicity of causes related to the start of World War I. 

3.
The teacher distributes a blank map of Europe in 1914. On the map, students fill in the appropriate names of the countries involved in World War I. Then the students colour code the countries of the Triple Entente and the Triple Alliance. With teacher guidance, the students draw in the Western Front of World War I and label it.

4.
Using the Socratic method and an overhead map of Europe in World War I, the teacher reviews the remote and immediate causes of World War I. The teacher may draw symbols and arrows on the overhead map to indicate troop movements and events. Students complete notes on the remote and immediate causes of World War I. 

5.
The teacher discusses with the class the importance of the historical connection between Britain and Canada. The class reviews prior knowledge of Canada as a colony of Britain. The class is made aware of the “people” connection between Canada and Britain: in 1914, many Canadians had relatives living in Great Britain. The class discusses the question whether or not Canada should have entered World War I. 

6.
As part of this discussion, students should examine the Just War theory. The teacher explains the doctrine of a “Just War” as presented in the Catechism of the Catholic Church, Section 2309, and the class discusses the issue of whether or not World War I was a Just War. In the light of Gospel values, students reflect on what moral laws should be followed in time of warfare. The teacher may refer to Sections 2312-2314 in the Catechism of the Catholic Church. The class also debates the issue of which country (or countries) was most responsible for the start of World War I. 

7.
Students perform research in textbooks, library books, Internet, and encyclopedias on the technological innovations of World War I: the machine gun, the airplane, the tank, and poisoned gas. The students describe in written, pictorial, and oral fashion some of the technological innovations used in World War I. 

8.
The teacher prepares a worksheet which presents students with questions related to most of the material covered in Activity 3. A sample worksheet is found in Appendix 1.3.1. 

Assessment/Evaluation Techniques

· Formative teacher assessment using a roving conference technique to make certain that student notes on the causes of World War I are accurate and complete. The teacher may use a checklist or anecdotal notes to record observations.

· Formative teacher assessment of students’ maps using criteria of neatness, accuracy, and completion

· Formative teacher assessment using a roving conference technique to make certain that student notes on remote and immediate causes are accurate and complete. The teacher uses a checklist or anecdotal notes to record observations.

· Informal teacher assessment of student understanding and application of Catholic values related to warfare by using probe questions during class discussion

· Informal teacher assessment using probe questions to determine students’ understanding of technological innovations during World War I

· Summative teacher evaluation of student answers on the worksheet

Accommodations 

· Pair students to assist with tasks such as Internet research.

· Prepare an outline to assist students with note taking.

Resources

The Aerodrome: Aces and Aircraft of World War I.

Catechism of the Catholic Church [Section 2309]

The Dominion Institute
http://www.dominion.ca

The Great War and the Shaping of the 20th Century.

Santor, Donald M. Canadians at War 1914-1918 Canadiana Scrapbook. Scarborough: Prentice Hall, 1978.

Textbooks and Atlases

World War I: Canada’s Role. Classroom Video. Burnaby, British Columbia.

Appendix 1.3.1

Student Worksheet for World War I

Student’s name:_________________________________ 

Please answer the questions in the spaces provided on this sheet.

1.
Describe one of the remote causes of World War I:

2.
Explain what is meant by a “terrorist”:

3.
What action by a terrorist on June 28, 1914 can be described as an immediate cause of World War I? Explain.

4.
What country was the main ally or supporter of Serbia in 1914?

5.
What actions by Russia made Germany declare war on Russia in 1914?

6.
Why did Germany declare war on France in 1914?

7.
By what plan did Germany attack France? Describe the plan.

8.
Why did Britain declare war on Germany in 1914?

9.
Why did Canada enter World War I? Explain.

10.
Name two European countries which were allies of Canada and Great Britain in World War I:

11.
Explain what is meant by the “Western Front”:

12. In your opinion, what was the most important weapon in World War I? Give a reason for your choice.

Activity 4:  Canada’s Identity in World War I and the 1920s

Time:  240 minutes
Description

In this activity, students become aware of the historical reasons why many French-Canadians were opposed to compulsory military service for a war fought overseas. Students examine some of the roots of French-Canadian dissatisfaction as highlighted in the 1917-1918 conscription crisis. The contributions of various groups to Canada’s war effort are examined. Students gain a further understanding of the Canadian identity by researching and role playing Canadians from the era of World War I and from the decade following the war. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE5e, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CGV.03, CGV.04, CHV.02, MIV.02, MIV.04.
Specific Expectations

CG3.02 - explain how the conscription crises of World Wars I and II created tensions between English Canada and Quebec;

CG4.04 - describe how Canadians of various backgrounds, individually and as communities, contributed at home and overseas to the war effort during World War I and World War II;

CH2.01 - demonstrate an understanding of how significant individuals contributed to the growing sense of Canadian identity during World War I;

SP2.03 - demonstrate an understanding of the role of government in wartime and explain why the government acted as it did;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays;

MI4.04 - demonstrate after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Planning Notes

· Prepare summary notes dealing with arguments in favour of, and against, conscription in 1917. These notes are used by students as a supplement to textbook material.

· Be prepared to provide paper for students’ propaganda posters.

· Be prepared to set aside research material in the classroom and/or Library/Resource Centre to assist students in their research of a designated event or individual for role-playing purposes.

· Obtain examples of World War I propaganda posters from textbooks or other sources.

· Some of the student role playing prepared in this activity is presented during Activity 5. 

Prior Knowledge Required

The students need to know some background knowledge about French-English relations in the 18th and 19th centuries.

Teaching/Learning Strategies

1.
The teacher reviews with students the history of French-English relations in Canada prior to the twentieth century. The teacher asks students to examine the response of French Canada to the Boer War and World War I. Using historical data from the time of the Battle of the Plains of Abraham (1759), the class discusses the reasons why many people in French Canada were opposed to involvement in wars outside of Canada’s borders.

2.
The teacher introduces the concept of conscription or government-enforced military service. The teacher divides the class in half and asks one half of the class to research reasons why conscription should be introduced in Canada in 1917. The other half of the class researches reasons why conscription should not be introduced in Canada in 1917. The research may be performed in textbooks and other print sources provided by the teacher. The teacher may need to guide students in their research. The teacher informs the side of the class researching the opposition to conscription that many of their arguments were the arguments of a majority of French-Canadians. After the research is completed, one side of the class role plays the elected members of the Robert Borden government in 1917 and presents arguments in favour of conscription. The other side of the class role plays the elected members of the opposition Liberals in 1917 and presents arguments against conscription.

3.
After the completion of the conscription debate, the teacher leads the class in a debriefing. The major points discussed in the debate are reviewed and explained. The teacher does the review in a Socratic fashion with the entire class. The class then discusses of the effects of conscription on French-English relations during World War I and after.

4.
In their textbooks or other sources, students read about the contributions of various groups to Canada’s war effort. Students read about the contributions of Canadian women to the war effort. The teacher may use selected segments from the videos Battle of Vimy Ridge and The Kid Who Couldn’t Miss (Billy Bishop) to present students with information about the contributions of various groups and individuals to Canada’s war effort. The video World War I: Canada’s Role contains a segment on the achievements of Canadian women during World War I. Students compose notes on the contributions of various groups to Canada’s war effort. 

5.
In order to understand how the role of government changed during World War I, students read in their textbooks about the changing role of government in the period 1914-1918. In their notebooks, students list reasons why the Canadian government became a larger factor in people’s lives during World War I. Students list examples of increased government involvement in citizens’ lives (conscription, income taxes, rationing, censorship). The class discusses the concept of propaganda and the use of government propaganda in time of warfare . After studying examples of World War I propaganda posters, each student creates his/her own propaganda poster. 

6.
Students, individually or in groups of two, research a designated individual and then explain to the class how the individual contributed to a sense of Canadian identity in the first three decades of the twentieth century. Some students work individually. Other students work in pairs with one student role-playing the historical individual and the other student role playing a modern television interviewer. Then the two roles may be reversed. See Appendix 1.4.1 – Assignment Sheet for Student Role Playing for a list of twenty-one roles. In explaining this strategy to students, the teacher should present a model of role-playing. The teacher also gives the students a copy of Appendix 1.4.2 – A Rubric for Role Playing and discusses the components of successful role playing. The teacher should have material available in the classroom or Library/Resource Centre to assist students in their research. 

7.
At the completion of each role play described above, the class composes notes on the Canadian personality presented. The notes should summarize how the individual contributed to a sense of Canadian identity. The accomplishments of Canadians at the Battle of Ypres and the Battle of Vimy Ridge, the accomplishments of Canadians on the home front, as well as the accomplishments of Sam Hughes, Billy Bishop, Arthur Currie, John McCrae, and Robert Borden provide students with an understanding of the development of a Canadian identity during World War I. 

Assessment/Evaluation Techniques

· Formative teacher assessment of student’s knowledge and debating skills by means of a checklist or anecdotal notes. Aside from observing the contributions of those students who participated in the debate, the teacher can assess the understanding of non-contributing students by asking them probe questions in the debriefing session. 

· Formative assessment by the teacher of student notes on the topic of the contributions of various groups to Canada’s war effort

· Formative assessment by the teacher of student lists describing increased government actions during wartime. By checklist or anecdotal notes the students’ lists are assessed for accuracy and completeness. 

· Formative assessment by the teacher of propaganda poster created by student. The poster is assessed on the student author’s understanding of government propaganda.

· Summative evaluation by teacher of the role. Use a rubric. See Appendix 1.4.2.

Accommodations 

· Some students may require teacher or peer help in preparing arguments for the mock conscription debate.

· Some students require teacher or peer guidance in researching material for the role playing.

· Some students may require teacher and/or peer assistance in completing their propaganda posters and class notes.

Resources

Approved textbooks, library books, and use of the school Library/Resource Centre

Canadian Encyclopedias

Canadians at War 1914-1918 Canadiana Scrapbook.

Battle of Vimy Ridge. Four volume set. National Film Board.

The Kid Who Couldn’t Miss. National Film Board film on Billy Bishop.

World War I: Canada’s Role. Burnaby, British Columbia: Classroom Video. 

Appendix 1.4.1

Assignment Sheet for Student Role-Playing

	The Canadian person who is role played:
	Name(s) of the student or pair of students who do the role playing:

	A female factory worker during World War I
	

	A Ukrainian farmer in Canada during World War I
	

	A homemaker in Canada during World War I
	

	A female army nurse during World War I
	

	A Canadian soldier at the Battle of Ypres
	

	A Canadian soldier at the Battle of Vimy Ridge
	

	Wilfrid Laurier
	

	Robert Borden
	

	Sam Hughes
	

	Billy Bishop
	

	Arthur Currie
	

	John McCrae
	

	Tom Longboat
	

	Nellie McClung
	

	Emily Stowe
	

	Emily Murphy
	

	Agnes Macphail
	

	William Lyon Mackenzie King
	

	Sam McLaughlin
	

	Frederick Banting
	

	Charles Saunders
	


Appendix 1.4.2

A Rubric for Evaluating Role Playing

	Criteria
	Level 1
(50-59%)
	Level 2
(60-69%)
	Level 3

(70-79%)
	Level 4
(80-100%)

	Ability to research the most important and relevant information about your event or person
	- a limited amount of important information provided
	- some important information provided
	- considerable important information provided
	- all or almost all of the important information provided

	Ability to demonstrate understanding of the facts and terms related to your topic
	- a limited knowledge of facts and terms demonstrated
	- some knowledge of facts and terms demonstrated
	- considerable knowledge of facts and terms demonstrated
	- a thorough knowledge of facts and terms demonstrated

	Ability to take on the role of a character and to speak in the words of that character
	- limited ability to take on the role of a character demonstrated
	- some ability to take on the role of a character demonstrated
	- considerable ability to take on the role of a character demonstrated
	- a high degree of ability to take on the role of a character demonstrated

	Ability to project your voice and to speak clearly during the role playing
	- limited ability to project the voice and to speak clearly demonstrated
	- some ability to project the voice and some ability to speak clearly demonstrated
	- considerable ability to project the voice and considerable ability to speak clearly demonstrated
	- high degree of ability to project the voice and a high degree of ability to speak clearly demonstrated

	Ability to make eye contact with the audience while speaking
	- limited ability to make eye contact with the audience demonstrated
	- some ability to make eye contact with the audience demonstrated
	- considerable ability to make eye contact with the audience demonstrated
	- a high degree of ability to make eye contact with the audience demonstrated

	Ability to answer teacher’s and/or peers’ questions related to your presentation 
	- limited ability to answer questions related to the presentation demonstrated
	- some ability to answer questions related to the presentation demonstrated
	- considerable ability to answer questions related to the presentation demonstrated
	- a high degree of ability to answer questions related to the presentation demonstrated


Overall Level:




Student Name:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Activity 5:  Changes in the Canadian Economy: 1919-1928

Time:  260 minutes

Description

Students examine the changing economic conditions of the 1920s and investigate how those changing economic conditions affected Canadians. In the context of Catholic social justice, students learn about the reasons for the growth of the labour movement in Canada. They compare the role of consumer products in the Canadian economy of the 1920s and the Canadian economy of today. By studying the automobile’s effect on transportation, students become aware of the relationship between invention and the economy. An analysis of American branch plants in Canada during the 1920s leads to an investigation of the advantages and disadvantages of American participation in the Canadian economy. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE3b, 7e.
Strand(s):  Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CCV.02, CHV.01, SPV.01, MIV.01.
Specific Expectations

CC1.03 - explain how the lives of adolescents and women have changed as a result of post-World War I urbanization and the post-World War II population shift to the suburbs;

CC2.02 - describe the relationship between invention and the economy (e.g., the invention of the car and its effect on transportation);

CC2.04 - assess the scientific and technological innovations created by Canadian inventors;

CH1.02 - evaluate the role of the labour movement in Canadian society;

SP1.03 - demonstrate knowledge of the advantages and disadvantages of American participation in the Canadian economy;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays.

Planning Notes

· Some of the student role playing dealing with the 1920s and prepared in the previous activity are presented during time allotted to Activity 5.

· Plan to invite a member of a local labour union to speak to the class.

· Become familiar with the Catholic Church’s position on labour unions and strikes.

· Schedule some class time to help students with their culminating activity.

Prior Knowledge Required

The students will need to know cause-and-effect relationships as studied in previous activities.

Teaching/Learning Strategies

1.
Some of the student presentations and/or role playing related to the 1920s and prepared in Activity 4 are presented in the time frame of Activity 5. Information from the Frederick Banting and Charles Saunders role playing may be used to discuss the impact of Canadian inventions on society.

2.
The class discusses the concept of a labour union. The teacher asks the class to brainstorm the purposes of labour unions. The teacher asks the students to name examples of labour unions today. A member of a local labour union may be invited to speak to the class. The speaker may present information about labour unions today and about employment opportunities in the workplace. 

3.
Students read about early Canadian labour unions and the Winnipeg General Strike of 1919 in their textbooks. The class discusses the concepts of collective bargaining and “general strike”. Students examine prices and wages in the years immediately after World War I and problems faced by returning war veterans. Students compose notes on the causes of the Winnipeg General Strike and the results of the Strike. 

4.
Students study the view of the Catholic Church on labour unions. As background information, the teacher may read “Supporting Labour Unions a Christian Responsibility”, Document 59 in Do Justice! The teacher may make reference to the Papal Encyclical Rerum Novarum (1891), and to Section 2435 of the Catechism of the Catholic Church which states in part: “Recourse to a strike is morally legitimate when it cannot be avoided, or at least when it is necessary to obtain a proportionate benefit. It becomes morally unacceptable when it is accompanied by violence, or when objectives are included that are not directly linked to working conditions or are contrary to the common good.” Using Section 2435, the class discusses whether or not the Winnipeg General Strike of 1919 was morally legitimate.

5.
Students read about Canadian economic growth during the 1920s in their textbooks. After examining material in their textbook or another source such as a 1920s scrapbook, students list new consumer products which appeared in Canada during the 1920s. Students also compose a list of new consumer products which have appeared in Canada during their lifetimes. The teacher leads the class in a discussion of why a large number of new consumer products were present in the society of the 1920s and why they are present in the society of today. The discussion should focus on such factors as inventions, consumer demand, mass production techniques, advertising, and the affluence of consumers. The students write a paragraph describing how the life of a young person or a woman would be different in the 1920s compared to the period before World War I. 

6.
The class examines one mass-produced consumer product from the 1920s: the automobile. The class researches the price of an average automobile in the 1920s and the wages of an average working person. The class investigates the reasons why automobiles became affordable for average families in the 1920s. The class discusses the concepts of mass-production and assembly-line production. In small groups, students construct flow charts illustrating the economic effects of the invention of the automobile. The flow charts should deal with the expansion of industries (e.g., oil refineries, rubber and glass plants, repair shops, highway construction, motels, etc.). 

7.
By the use of diagrams on the board, the teacher explains the concept of a branch plant. The class discusses the reasons why American branch plants were set up in Canada during the 1920s and the consequences of branch plants in Canada. The class examines what happened to Canadian-made cars such as the McLaughlin and the Gray-Dort during the 1920s.

Assessment/Evaluation Techniques

· Formative teacher evaluation of student notes on causes and results of the Winnipeg General Strike. Information dealing with the accuracy and completeness of the notes can be recorded by means of a checklist.

· Informal teacher assessment of the students’ understanding of Catholic teaching by using probe questions during the class discussion

· Informal teacher observation of student lists of 1920s consumer products and contemporary consumer products. Informal teacher assessment of student understanding of consumer products by using probe questions. Formative teacher assessment of student paragraph using as criterion the student's understanding of change in society from the period before World War I compared to the period of the 1920s. A checklist or anecdotal notes may be used by the teacher. A checklist such as the following may be used:

	Knowledge or Skill Exhibited
	Low Degree
	Mid-Degree
	High Degree

	The student was able to write a proper introductory sentence in which the two points of comparison were clearly mentioned.
	
	
	

	In the body sentences of the paragraph the student was able to demonstrate an understanding of change.
	
	
	

	The student was able to use information relevant to the topic in the paragraph.
	
	
	

	The student used correct sentence structure. 
	
	
	

	The student was able to write a proper concluding sentence in the paragraph.
	
	
	


· Formative teacher assessment of flow charts using as a criterion the student’s understanding of multiple effects related to an invention

Accommodations 

· Students with writing difficulties need teacher and/or peer assistance in completing their written paragraphs. Students may need help with spelling, verb tense, agreement of subject and verb, thought sequence expressed in complete sentences, and links between sentences.

· Some students may need access to a word processor to complete their written paragraphs.

Resources

Approved textbooks and library books

Catechism of the Catholic Church [Section 2435]

Do Justice! [Document 59]

Bondy, Robert J. The Confident Years: Canada in the 1920s Canadiana Scrapbook. Scarborough: Prentice Hall, 1978.

Activity 6:  Changes in Canadian Life: 1919-1928

Time:  250 minutes
Description

Through this activity, students gain knowledge about American cultural influences on Canadian life and about the historic influence of Great Britain upon Canadian life. Students become aware of the role played by a pressure group, such as the Women’s Christian Temperance Union, and of the role played by the women’s movement in general during the 1920s. The students are provided with opportunities to make comparisons between social and political developments in the society of the 1920s and social and political development in today’s society. Students complete their culminating task – a scrapbook describing life in Canada during the first 28 years of the twentieth century. Students demonstrate their mastery of the information and skills which they have acquired in this unit.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE5e, 5g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CCV.01, CHV.01, MIV.01.
Specific Expectations

CG2.01 - explain how American culture and lifestyle have influenced Canadians from 1900 to the present;

CC3.01 - identify why certain documents are important in the evolution of Canada’s political autonomy;

CH1.01 - summarize the contributions of the women’s movement;

SP2.01 - identify and describe the early twentieth-century pressure groups that were established to promote social support programs;

MI1.01 - use terms related to historical organization and inquiry correctly;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.02 - use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics;

MI2.03 - record and organize information effectively using notes, lists, concepts, webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI3.02 - distinguish between primary and secondary sources of information, and use both appropriately in historical research;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence.

Planning Notes

· Consider the possibility of inviting to the class a member of a modern pressure group such as Mothers Against Drunk Driving.

· Provide class time to help students in completing their culminating activity.

Prior Knowledge Required

The students have some knowledge about American and British influences in Canadian life.

Teaching/Learning Strategies

1.
Using textbooks and other sources, students compose a list of American influences on Canadian life in the 1920s. The student list may include such items as motion pictures, slang speech, dress styles, music, and consumer products. The students compose another list of American influences upon Canadian life in the present. The teacher leads the class in a discussion about the possible positive and negative aspects of American influence in Canada.

2.
Students become aware that while Canada was being influenced by the American culture in the 1920s the Canadian government was taking steps to become more independent of Great Britain. Students read about, and compose notes on, the following steps to independence: Canada’s signing of the 1919 Versailles Peace Treaty, Canada joining the League of Nations, Canada signing a 1923 Halibut Treaty with the United States, and Britain recognizing Canada’s right to its own foreign policy by the 1926 Balfour Declaration. The class discusses the influence Britain still exerts over Canada today. The office of the Governor-General of Canada may be discussed. The class examines the question: should Canada today break all remaining ties with Great Britain? 

3.
Using information from the role-playing exercise in Activity 4, the class discusses the changing role of women in the 1920s. Students compose notes on the contributions toward equality for women made by people such as Nellie McClung, Emily Stowe, Emily Murphy, and Agnes Macphail. 

4.
 The teacher introduces the concept of a pressure group. The example of Mothers Against Drunk Driving (MADD) may be used. The class discusses the purpose of pressure groups in society. The teacher introduces students to an early twentieth century pressure group, the Women’s Christian Temperance Union (WCTU). Students perform research on both pressure groups. A spokesperson for MADD may be invited to speak in the classroom. Students develop a comparison organizer in order to compare the WCTU and MADD.

5.
The teacher reviews the correct formulas for citing researched material. Students, using the skills and knowledge gained in this unit, devote some of their class time to completing the culminating activity which is described in Activity 2 and Appendices 1.2.2 and 1.2.3.

6.
Students write a paper and pencil test on the subject matter of Canada in the 1920s.

Assessment/Evaluation Techniques

· Formative teacher assessment of student lists of American influences on Canadian life. Anecdotal notes may be composed by the teacher.

· Formative teacher assessment of student notes on the steps to Canadian independence in the 1920s. Notes are checked for completeness and accuracy. Informal teacher assessment of student knowledge of Canada’s growing independence from Britain by probe questions. Anecdotal notes may be used to record observations.

· Formative teacher assessment of student notes on the contributions of the women’s movement in the early twentieth century. Roving teacher conference checks for accuracy and completeness.

· Formative teacher assessment of comparison organizers dealing with comparison of the Women’s Christian Temperance Union and Mothers Against Drunk Driving. Teacher may use a checklist to assess the organizer based on the following criteria: make-up of pressure group, techniques used by pressure group, goals of pressure group, results achieved by pressure group.

· Summative teacher assessment of the culminating activity by the use of the Culminating Activity Rubric and Checklist. See Appendices 1.2.2 and 1.2.3.

· Summative teacher assessment of student understanding of concepts and knowledge by means of a pencil and paper test on the subject matter of the 1920s.

Accommodations 

· Prepare an outline to assist students with note-taking.

· Provide teacher and/or peer assistance in completing the comparison organizer and the culminating activity.

Resources

Approved textbooks

The Confident Years: Canada in the 1920s Canadiana Scrapbook.

Encyclopedias

MADD Canada
http//www.madd.ca

Unit 2:  1929-1945 – Values Tested: Crash, Depression, and War

Time:  20 hours
Unit Developer:  Elizabeth Polihronidis, Toronto Catholic District School Board
Unit Description

This unit focusses on Canada’s responses to the forces of change, both domestic and international. Students understand the causes of the Crash of 1929, the Depression of the 1930s, and World War II. They assess the social, political, economic, and cultural impact of these profound events on Canada, and investigate the contributions of Canadian men and women to the Allied victory. They reinforce previously introduced historical skills and build on their knowledge of Canada’s growth as a nation. This unit also sets the stage for students’ understanding of Canada’s role as a middle power in the world. Students’ knowledge of their Catholic faith is enhanced through an examination of social justice issues in the 1930s and human rights issues at home and overseas during World War II. In the culminating activity, a series of newsreels, students research developments from 1929 through 1945 and create and film a series of vignettes based on the social, political, economic and cultural developments of the period. Students then prepare individual reports based on their collective knowledge.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1e, 1h, 2a, 2b, 2c, 2d, 3d, 3e, 4a, 4f, 5a, 5b, 5e, 5f, 7b.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.03, CGV.04, CCV.03, CHV.01, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.03, CG2.05, CG2.06, CG3.02, CG4.01, CG4.02, CG4.03, CG4.04, CC2.03, CC3.01, CC3.04, CH1.01, CH1.04, CH2.02, CH2.03, SP1.02, SP2.02, SP2.03, SP2.04, SP2.05, SP2.07, MI1.01, MI1.02, MI2.01, MI2.02, MI2.03, MI2.04, MI3.02, MI3.04, MI4.01, MI4.02, MI4.03, MI4.04.
Activity Titles (Time + Sequence)

	Activity 1
	The Crash and Causes of The Great Depression
	75 minutes

	Activity 2
	The Great Depression and its Impact on Canada
	150 minutes

	Activity 3
	The Coming of War
	75 minutes

	Activity 4
	The Course of the War
	75 minutes

	Activity 5
	Canadian Contributions and the Impact of the War
	150 minutes

	Activity 6
	Newsreels, Report
	615 minutes


Prior Knowledge Required

· Students are required to have knowledge of the social, political, and economic developments of the 1920s; Canada’s involvement in World War I (WWI); the state of French-English relations following WWI; some knowledge of Canada’s evolving relationship with the US; some knowledge of Canada’s relationship with Britain; and a basic knowledge of the Treaty of Versailles.

· Skills required include note-making; organizing; small group work; research skills, reading, comprehension, and recognition of bias; ability to recognize and use different types of sources (primary and secondary); self-assessment; peer assessment.

Unit Planning Notes

Preparation is required for each of the activities involved. These preparations include:

· Activity 1: preparing the stock market game and a list of economic terms with which the students must be familiar; reviewing with students previously learned skills for note making; 

· Activity 2: collecting “artifacts” for 1930s time capsule and preparing organizer chart;

· Activity 3: preparing background lesson on Hitler’s rise to power;

· Activity 4: preparing timeline activity and events to put on the timeline; selecting maps to be used to examine the course of WWII;

· Activity 5: preparing organizer for students to collect information about Canada’s military contributions; preparing a list of questions that students use to examine Canada’s contributions on the home front; preparing an organizer chart for students to present their findings on the impact of the war on Canada;

· Activity 6: meeting in advance with the librarian to set up a time for students to do research for the culminating activity; booking time in the computer lab for Internet research and for preparing the final report; preparing topic lists and questions for the activity; arranging to have a video camera and videotape to record the activity; photocopying Appendix 2.6.1 (and any chosen from web site e.g., 2.6.4 – 2.6.7) for student use.

For each activity, consideration should be given to the Individual Education Plan (IEP) of individual exceptional students for possible accommodations.

Teaching/Learning Strategies

Whole Group

· game/role playing 

· lecture

Small Group

· reading/note making/presentation/report

· co-operative learning/small group discussion/analysis

Individual

· organizers/charts/maps

Assessment and Evaluation

Diagnostic/Formative Assessment/Evaluation

· self-assessment

· learning logs

· formal teacher observation (teacher checklist)

· student-teacher conferencing (anecdotal notes/teacher checklist)

Summative Evaluation

· presentation/performance (videotaping)

· graphic organizer

· formal written assignment

Resources

Print

Approved textbooks

Catholic Register Vol. V 1933-1938, Archives of the Roman Catholic Archdiocese of Toronto: 1997

Catholic Register Vol. VI 1939-1942, Archives of the Roman Catholic Archdiocese of Toronto: 1997

Grayson, Linda. The Wretched of Canada: Letters to R.B. Bennett 1930-1935. 

Kagan, Elynor, ed. Decades: Forces of Change 1896-1960 (Canada 21). Scarborough: Prentice-Hall Ginn, 1996. ISBN 0-13-239997-0

Kagan, Elynor, ed. War and Peace: Canada’s Global Role (Canada 21). Scarborough: Prentice-Hall Ginn, 1996. ISBN 0-13-459439-8

Mennill, Pauline. The Depression Years: Canada in the 1930s (Canadiana Scrapbook). Scarborough: Prentice-Hall, 1978. ISBN 0-13-199018

Pius XI, “Mit Brennender Sorge” (encyclical – “With Burning Sorrow”)

Santor, Donald M. Canadians at War (Canadiana Scrapbook). Scarborough: Prentice-Hall, 1979.
ISBN 0-013-113514-7

Woodward, Kenneth L. “In Defense of Pius XII.” Newsweek (March 30, 1998). P. 35.

Kits/Videos/CDs

The Dionne Quintuplets. National Film Board of Canada. Title Code: 106C 0178 380 MSN: 13892

Canada at War. National Film Board of Canada (series of thirteen titles) Title Code: 193B 9162 146 MSN: 32854 

World War 2: Canada’s Role. Burnaby BC: Classroom Video, 1992.

Kit: Canada’s Coming of Age 1939-1945. Veterans Affairs Canada, 1995.

The 2000 Canadian Encyclopedia, World Edition. CD-ROM. McClelland and Stewart, 1999.

Web Sites

100 Great Events in Canadian History
http://www.tceplus.com/timeline/100events_frame.html

A Priest's Tale: The Evolution of the Thinking of Eugene Cullinane CSB by Bernard M. Daly
http://home.golden.net/~wts/framed.html
(deals with Cullinane’s involvement in the CCF and the church’s reaction)

AsUVA 1930s project
http://xroads.virginia.edu/g/1930s/RADIO/audio_archive/radio/radio.html
(good variety of examples of popular culture of the 1930s [American])

The British Commonwealth Air Training Plan
http://www.lexicom.ab.ca/~nanton/bcatp.html

Canadian Warplane Heritage Museum Official Web Site
http://www.warplane.com/

CanPix
http://www.canadianprimeministers.com/rbba.html

Concentration and Death Camps
http://holocaust.about.com/education/holocaust/library/misc/blchart.htm

D-Day Recollections, by Jim Wilkins, The Queen’s Own Rifles of Canada, “B” Company
http://users.erols.com/wolfy/qor/html/body_wilkins.html

Dionne Quintuplets Archival Collection
http://www.city.north-bay.on.ca/quints/digitize/dqdp.htm
(Excellent site for information of the Dionnes. According to the site, all material is considered public domain)

Engendering Consent: World War II Propaganda Posters
http://web.arts.ubc.ca/history/ww2prop/prop.htm

The Great Depression
http://www2.excite.sfu.ca/pgm/depress.html
(A project by 94/95 Grade 11 students for Heritage Post Interactive about the depression of the 1930s in Vancouver.)

The Great Depression
http://www.authentichistory.com/depressi.html
(An American site but good for cultural influence of US on Canada; has songs which can be played and covers examples of popular culture [sports and radio entertainment].)

Elizabeth Elsie McGill (first woman aircraft designer)
http://www.corpserv.nrc.ca/corpserv/hall/u_i14_e.html
(Some information on technological developments (Hawker Hurricane) and on a woman “first”)

Greatest Films of the 1930s
http://www.filmsite.org/30sintro.html

The Holocaust Commission
http://www.holocaustcommission.org/index.html

The Hungry Thirties Relief Camps (On to Ottawa Trek)
http://www.workingtv.com/oto/hungry/ecbkgrnd.html

Japanese Air Balloon Bombings Against North America During World War II
http://collections.ic.gc.ca/balloons/

Life on a Western Canadian Prairie Farm
http://www.geocities.com/Athens/Olympus/4850/ZContent.htm

Marion Orr (Canadian Women Pilots)
http://trinculo.educ.sfu.ca/hpost_e/ipost2/4-7/woman.html

Nanton Lancaster Society and Air Museum
http://www.lexicom.ab.ca/~nanton/nanton.html
(The museum commemorates the British Commonwealth Air Training Plan.)

NFB Films for 1920-1945
http://www.nfb.ca/FMT/E/cate/H/Histo-Canad-1920-.html

Royal Canadian Legion
http://www.legion.ca/

St. Maximilian Kolbe
http://www.catholic.org/saints/saints/maximilian.html

Thank a Vet Program
http://www.veteranconnect.org/

Unfortunate Canadians During the Great Depression
http://www2.actden.com/writ_den/h15/Level3/page1.htm

Veteran’s Affairs
http://www.vac-acc.gc.ca/general/sub.cfm?source=history/secondwar

World War II
http://www.valourandhorror.com

Community Resources

Holocaust Centre, 4600 Bathurst St., Toronto (416) 635-2883

The Royal Canadian Legion, 359 Kent Street, Ottawa, ON K2P 0R7

Phone: 1-613-235-4391 Fax: 1-613-563-1670 or try your local Legion

Activity 1:  The Crash and Causes of the Great Depression

Time:  75 minutes
Description 

This activity is divided into two components. In the first component, students learn some basic terminology regarding the stock market and investment and play a stock market game as an introduction to the stock market crash of 1929. In the second component, students examine the domestic and international factors that brought about the Great Depression of the 1930s.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2a, 2b. 
Strands:  Communities: Local, National, and Global; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, SPV.01. 

Specific Expectations

CG2.03 - describe the influence of Great Britain and Europe on Canadian policies from 1900 to the present; 

SP1.02 - compare economic conditions at different times in Canada’s history and their impact on the daily lives of Canadian families; 

MI1.01 - use terms related to historical organization and inquiry correctly.

Planning Notes

· The teacher prepares terms that the students need to know before playing the stock market game (stocks, investment, shares) and explain them to students as the game is being set up. The teacher should put a chart up on the board to keep a running track of the prices of each of the stocks as the game progresses. The teacher also needs to make and cut out the stocks/bonds, and currency ( in denominations of $10, $50, $100, $500 – see Appendices 2.1.3 and 2.1.4 on web site) and photocopy bankers’ calculation forms (Appendix 2.1.2 on web site) prior to the game. Three ordinary dice must be prepared in advance: one has equal numbers of “UPS” and “DOWNS” on its six sides; a second die has the six stocks/bonds on it (gold, silver, wheat, industry, pulp and paper, and bonds); a third has the numbers 10, 10, 20, 30, 40, 50 on its respective six sides, indicating the amount (in cents) that the stock goes up or down. Lastly, the teacher and students must set up four stations where the bankers/brokers sit to buy and sell stocks.

Prior Knowledge Required

· Students should be aware of the buying/investment/business expansion frenzy of the 1920s.

· Note-making skills

Teaching/Learning Strategies

1.
The game is an extremely simple way to demonstrate to students that when one invests in the stock market there are no guarantees of profits. To understand and appreciate this unpredictability, students take part in a game where random luck determines losses and profits. Three or four students are chosen from the class to be bankers and each receives a bankers’/brokers’ calculation form (see web site for Appendix 2.1.2). As well, the stock certificates are divided up among the bankers/brokers for sale to the other students. The teacher distributes to each of the remaining students a sum of money ($1000). The students may then go to the bankers and spend their money on the purchase of stocks. Each stock is priced at $2.00/per share to begin with. The first buying session should take five to seven minutes and then sales are stopped. The teacher then rolls the dice and records the outcome of each of these rolls on the board, adding to or subtracting from the value of the stock. If the stock gets to $4.00, it splits, giving the owner twice the number of shares at a value of $2.00 per share. Should a stock get below 10 per share, it is taken off the board and cannot be revived. After five minutes, students have the opportunity to go back to the bankers to buy and/or sell. The process is repeated several times (allowing less time to buy/sell helps to increase the urgency and therefore the tension and involvement). The game need not be played for long before students begin to see the risk one takes by gambling one’s money on a stock that could drop off the market entirely.

2.
Students take a moment to read in their texts about the crash of the Stock Market in 1929 and the immediate reactions to the crash.

3.
The teacher then directs a discussion about what happened to the economy after the crash.

4.
 Using the diagram in Appendix 2.1.1, the teacher can ask students what happened and draw the diagram on the board as students speculate about how the problem worsened because of fear, layoffs, lack of money in the economy, fewer sales, production dropping, etc. drawing some conclusions about cause-and-effect. Students copy the diagram from the board or the teacher hands out copies. 

5.
The teacher directs the students to consider whether the crash of the stock market was the cause of the Depression. Students should also consider the moral questions arising from an economic system which encouraged such practices to the detriment of the poor.

6.
Students read in their texts about some other issues they should consider when examining causes of the Great Depression: high tariffs in Canada, US, England, and Europe; Canada’s reliance on the US and other international markets which were also experiencing market failure; businesses over-expanding, over-producing, and over-borrowing; the problem of relying on primary industries, credit buying, and the purchasing of stocks on margin. Students complete the gathering and categorizing of this information for homework by reading and making notes on the causes of the Depression. As enrichment, the teacher may have students choose stocks from the newspaper and follow their rise and fall

Assessment/Evaluation Techniques

· Formal teacher observation/assessment of note-making skills

· Informal teacher observation of students’ in-class discussion

Accommodations

· Some students may be better served if they are provided with handouts for the diagram.

· Prepare an outline for making notes to assist students who require it.

· Some students might learn the text information better if they use an organizer chart.

· Some students may wish to work with a partner in the buying and selling of stocks. 

· Individual exceptional students’ IEPs should be examined so that the activity can be altered to better suit their individual needs.

· Where expectations are to be modified (according to IEP), assessment should be fitted to suit.

Resources

Print

Approved textbooks

Kagan, Elynor, ed. Decades: Forces of Change 1896-1960 (Canada 21). Scarborough: Prentice-Hall Ginn, 1996. ISBN 0-13-239997-0

Mennill, Pauline. The Depression Years: Canada in the 1930s (Canadiana Scrapbook). Scarborough: Prentice-Hall, 1978. ISBN 0-13-199018

Appendices

Appendix 2.1.1 

See additional appendices on web site: 2.1.2 (banker calculation form); 2.1.3 (stock certificates); 2.1.4 (currency)

Appendix 2.1.1

Impact of 1920s Economic Policies 

(
Too many goods produced

(
High tariffs

(
Buying on Credit

(
Buying stocks on Margin

(
Reliance on primary products

(
Reliance on Exports

The stock market crashes

[image: image1.jpg]+ Companescut
production
* Workers leidoff

+ Lew moneycizculating
+ Fewer paoducts
puchased

+ Higher wemployment
* Less moneyin
circulation

* Companies sl less
* Wages cut
* Workess lid off




Activity 2:  The Great Depression and its Impact on Canada

Time:  150 minutes
Description

Activity 2 is divided into two sub-activities. In the first, students examine, assess, and interpret various “artifacts” from the 1930s in order to draw conclusions about the nature of the Depression’s impact on various aspects of the lives of Canadians. Included among the artifacts are items not directly related to the Depression but which are nonetheless important in the understanding of other events of the era. In the second part of the activity, students examine social, political, economic, and cultural, consequences of the Depression. Students consider the moral imperatives imposed by the Depression and the ethical issues surrounding capitalism as an economic system.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d , 3d , 4a. 
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Political, and Economic Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CCV.01, CHV.02, SPV.01, MIV.01, MIV.02, MIV.04. 
Specific Expectations

CG2.01 - explain how American culture and lifestyle have influenced Canadians from 1900 to the present; 

CG2.03 - describe the influence of Great Britain and Europe on Canadian policies from 1900 to the present; 

CC3.01 - identify why certain documents are important in the evolution of Canada’s political autonomy; 

CH1.04 - evaluate the role of movements which resulted in the founding of political parties such as Social Credit, Union Nationale, Cooperative Commonwealth Federation; 

CH2.02 - describe the contributions of selected individual Canadians to the development of Canadian identity since WWI; 

CH2.03 - compare the backgrounds, careers, and contributions of twentieth century Canadian prime ministers in both formal and anecdotal reports; 

SP2.02 - explain why social support programs were established in Canada; 

SP2.05 - explain how Canadian governments at various levels reacted to the economic conditions of the Depression in the 1930s; 

SP2.07 - explain how the government has promoted Canada’s cultural distinctiveness; 

MI1.01 - use terms related to historical organization and inquiry correctly; 

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, mind maps; 

MI3.02 - distinguish between primary and secondary sources of information, and use both appropriately in historical research.

Planning Notes

· The teacher prepares a “time capsule” or “trunk” filled with primary source material. 

· The teacher prepares an organizer chart for students to record their reactions to the documents they find in the time capsule which includes the categories economic, social/cultural, political, and other, as well as a place for students to write in the meaning or significance of the artifact and culture. (The teacher may wish to have the students create their own organizer chart as a skill development exercise)

· The teacher may consider in advance how the groups are to be divided up so that each group is able to meet with success.

· If there are samples of music in the time capsule, a tape player or CD player is needed.

Prior Knowledge Required

· Students are familiar with the term primary source and how historians use them to interpret the past.

· They should be aware of the general political situation in Canada coming out of the 1920s.

· They should understand what Canada’s political relationship was with Britain prior to 1931.

Teaching/Learning Strategies

1.
Students are told that someone from the 1930s had made a time capsule to be opened after the century ended and the time capsule has just been discovered. The job of the students is to look at the documents and artifacts in the time capsule and speculate on what knowledge or meaning one can gain from them about the decade. Students should be divided into groups of about four and each group takes things from the capsule and collectively try to decide what they mean or what they imply about the events of the 1930s and the impact of the Great Depression. Sample artifacts might include:

· a letter to Prime Minister Bennett;

· documents such as the Regina Manifesto and the Statute of Westminster;

· pictures of soup kitchens and homeless men, women/children/men in relief camps;

· an excerpt from Pius XI’s encyclical “Mit Brennender Sorge” (With Burning Sorrow) 1937;

· pictures and documents involving the Dionne Quintuplets;

· a prosperity certificate;

· some lyrics of popular songs from the 1930s (and/or recordings of music from the period);

· articles and political cartoons from newspapers of the period; 

· a news story on the founding of the CBC (including Bennett’s reasons);

· pictures of Prairie dust storms;

· the new political party platforms;

· biographies of Bennett and King;

· a copy of a movie poster;

· economic statistics/immigration statistics;

· some personal stories;

· news coverage or personal commentaries about the On-to-Ottawa Trek;

· a recording of a radio show. 

2.
Each student is given or creates an organizer chart to write down his/her information; the teacher may wish to caution students to use pencil in case changes have to be made. The charts should be divided into economic, social/cultural, political, and other categories and the students place each artifact in the correct category. In addition, the group identifies the meaning or significance of the artifact and records their impressions on the organizer chart.

3.
Once all the groups complete their task, each group presents their “artifacts” (or a selection thereof) and conclusions to the rest of the class.

4.
In the ensuing discussion, the teacher helps students to come to some specific conclusions about the meaning of the artifacts, trying as much as possible to draw on students’ ideas.

5.
To close out the activity, the teacher directs students to consider the moral obligations put on a society and on individuals by such an economic disaster.

6.
Students complete the activity by reading in their textbooks and taking point-form notes to supplement the classroom activity; notes should address any additional information not discussed in class but which falls under the categories in the students’ organizers.

Assessment/Evaluation Techniques

· The teacher moves from group to group during the first part of the activity conferencing with students and observing their work, contributions to the group, etc.

· Informal assessment is made of the groups’ presentations; teacher should provide feedback to students on their analysis and presentation skills.

· Formal assessment is made of the finished chart and the notes based on completion, accuracy and ability to draw conclusions.

Accommodations

· Additional assistance may be given by the teacher in categorizing; (e.g., clues may be written on to the artifacts to help students in recognizing where the artifact belongs on the chart).

· Some students may have difficulty with the writing and so may place the entire artifact on a larger board chart. 

· Students experiencing difficulty with the analysis may be allowed to demonstrate their ability to analyse in a non-written form.

· Some students may require additional time to complete the organizer.

· Individual exceptional students’ IEPs should be examined so that the activity can be altered to better suit their individual needs.

· Where expectations are to be modified (according to IEP), assessment should be fitted to suit.

Resources

Print

Approved textbooks

Catholic Register Vol. V 1933-1938. Archives of the Roman Catholic Archdiocese of Toronto: 1997.

Catholic Register Vol. VI 1939-1942. Archives of the Roman Catholic Archdiocese of Toronto: 1997.

Grayson, Linda. The Wretched of Canada: Letters to R.B. Bennett 1930-1935. 

Kagan, Elynor. ed. Decades: Forces of Change 1896-1960 (Canada 21). Scarborough: Prentice-Hall Ginn, 1996. ISBN 0-13-239997-0

Mennill, Pauline. The Depression Years: Canada in the 1930s (Canadiana Scrapbook). Scarborough: Prentice-Hall, 1978. ISBN 0-13-199018

Pius XI, “Mit Brennender Sorge” (encyclical – “With Burning Sorrow”)

Kits/Videos

The Dionne Quintuplets. National Film Board of Canada. Title Code: 106C 0178 380 MSN: 13892

Web Sites

A Priest's Tale: The Evolution of the Thinking of Eugene Cullinane CSB by Bernard M. Daly
http://home.golden.net/~wts/framed.html

AsUVA 1930s project
http://xroads.virginia.edu/g/1930s/RADIO/audio_archive/radio/radio.html

CanPix
http://www.canadianprimeministers.com/rbba.html

Dionne Quintuplets Archival Collection
http://www.city.north-bay.on.ca/quints/digitize/dqdp.htm

The Great Depression
http://www2.excite.sfu.ca/pgm/depress.html
(A project by 94/95 Grade 11s for Heritage Post Interactive about the Depression of the 1930s in Vancouver.)

The Great Depression
http://www.authentichistory.com/depressi.html

Greatest Films of the 1930s
http://www.filmsite.org/30sintro.html

The Hungry Thirties Relief Camps (On to Ottawa Trek)
http://www.workingtv.com/oto/hungry/ecbkgrnd.html

Life on a Western Canadian Prairie Farm - Personal stories
http://www.geocities.com/Athens/Olympus/4850/ZContent.htm

NFB Films for 1920-1945
http://www.nfb.ca/FMT/E/cate/H/Histo-Canad-1920-.html

Unfortunate Canadians During the Great Depression
http://www2.actden.com/writ_den/h15/Level3/page1.htm

Appendices

See web site for sample artifact analysis organizer (2.2.1) and samples of some of the artifacts (2.2.2 – 2.2.8)

Activity 3:  The Coming of War

Time:  75 minutes
Description

This activity allows students to understand the relationship that existed between the devastating inflation in Germany in the 1920s, the rise of fascism in Italy, the world wide Depression of the 1930s, the rise of a military government in Japan, and the coming of war in 1939. The focus is primarily on Europe with an examination of the political and economic situation in Germany that led to the rise of the Nazi dictator and the anti-Semitism and imperial aspirations that accompanied the rise to and the consolidation of power. Students use biographical information, maps, and documents to familiarize themselves with the individuals and circumstances leading to the formation of the Axis alliance and the eventual declaration of war on Germany. Students also assess the response of the Vatican to the rise of Hitler (tied to the artifact in the previous activity).

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1e, 1h, 2a.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CCV.03, MIV.02. 
Specific Expectations

CG2.03 - describe the influence of Great Britain and Europe on Canadian policies from 1900 to the present; 

CG2.05 - produce a timeline that charts and identifies significant historical events related to the holocaust and WWII; 

CG4.01 - explain how Canada became involved in WWI and WWII, after researching the causes of the two wars; 

MI1.01 - use terms related to historical organization and inquiry correctly; 

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps; 

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays.

Planning Notes

· The teacher prepares notes for a lecture and Socratic lesson on the coming of war which includes the economic situation in Germany, the way in which Hitler gained power, his attitudes and ambitions, the reactions (or lack thereof) from the rest of Europe (e.g., Munich Agreement and Appeasement), why the German people in general accepted him, and the implications of his master race theory.

· The teacher ties into the lesson an explanation of the rise of fascism in Italy and the establishment of a military government in Japan.

Prior Knowledge Required

· the Treaty of Versailles and the borders in Europe following WWI

· the devastation of the First World War 

· the global economic devastation of the Depression

· the meaning of the Statute of Westminster

· Pius XI’s response to what was going on with Catholicism in Germany

Teaching/Learning Strategies

1.
The teacher begins the discussion by drawing on students’ prior knowledge of the situation in Europe following WWI as well as their knowledge of the terms of the Treaty of Versailles. The teacher proceeds to build on that knowledge by asking students to speculate about how Germany felt about the settlement and how they would deal with the reparations payments, considering both the Versailles Treaty and the Depression. Students consider how the rest of Europe might react to the possibility of another war. The teacher records the students’ answers on the board and proceeds to fill in the details, explaining how Hitler used the situation to rise to power, why and how he felt that Germany must be returned to a position of prominence. The steps to war are analysed by examining Hitler’s ambitions and actions with respect to the Rhineland, Austria, and Czechoslovakia.

2.
The teacher presents the terms of the Munich agreement and students speculate on the implications of the agreement and of Europe’s and the world’s response to Hitler’s aggression. The non-aggression pact with the Soviets is also introduced and students are asked to respond.

3.
Students then use their texts to create a map of Europe with its 1914 borders and show on the map Hitler’s progress from 1937-39.

4.
The teacher explains the response of England and France when Hitler invades Poland and asks students to explain why Canada was not at war as soon as Britain declared war, as had been the case in 1914.

5.
Students read related information in their texts and, in conjunction with the lecture, complete the organizer chart on the coming of war the exercise for homework.

Assessment/Evaluation Techniques

· Informal teacher observation of student involvement in class discussion

· Formal assessment of map for completion and accuracy

· Formal assessment of organizer for completion and accuracy

Accommodations

· Some students may need a map prepared for them to complete the map activity.

· Some students may wish to work with a partner in completing the organizer.

· Some students may need a copy of the board notes or may need to make use of a scribe.

· Some students may require additional time to complete the map and/or the organizer.

· Opportunity should be offered for students to redo the assignment if their first try is unsuccessful.

· Individual exceptional students’ IEPs should be examined so that the activity can be altered to suit their individual needs.

· Where expectations are to be modified (according to IEP), assessment should be modified to suit.

Resources

Print

Approved classroom texts

Kagan, Elynor, ed. War and Peace: Canada’s Global Role (Canada 21). Scarborough: Prentice-Hall Ginn, 1996. ISBN 0-13-459439-8

Pius XI. “Mit Brennender Sorge” (encyclical – “With Burning Sorrow”)

Santor, Donald M. Canadians at War (Canadiana Scrapbook). Scarborough: Prentice-Hall, 1979.
ISBN 0-013-113514-7

Kits/Videos

Canada at War. National Film Board of Canada (series of thirteen titles) Title Code: 193B 9162 146 MSN: 32854 (Part 1: “Dusk”)

Canada’s Coming of Age 1939-1945. Kit. Veterans Affairs Canada, 1995.

World War 2: Canada’s Role. Burnaby, BC: Classroom Video, 1992.

Appendices

See web site for sample organizer (2.3.1) on the events leading to war.

Activity 4:  The Course of the War

Time:  150 minutes
Description

Through an investigation of the events of the war years at home and overseas, students come to understand the nature of the world conflict, the demands that it put on all countries involved, and the sacrifices required to fight. Students understand the devastation of the war years through an investigation of the major battles, the Holocaust, and the general impact of the Axis’ grand scheme. The activity is divided into two parts. In the first part, students place events on a timeline; in the second part, they investigate the nature and impact of the Holocaust in an attempt to understand why it happened and what was done about it.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1e, 1h. 
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Political, and Economic Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, SPV.02. 
Specific Expectations 

CG2.05 - produce a timeline that charts and identifies significant historical events related to the Holocaust and WWII (e.g., anti-Semitism, rise of Nazism, Kristallnacht, establishment of ghettos, concentration camps and death camps) and describe Canada’s response to those events; 

CC2.03 - describe the technological innovations that have changed the way war has been fought in the twentieth century (e.g., aircraft, radar, nuclear arms, laser technology, guided missiles); 

CC3.04 - summarize Canada’s changing relationships with the United States; 

CH2.02 - describe the contributions of selected individual Canadians to the development of Canadian identity since WWI; 

CH2.03 - compare the backgrounds, careers, and contributions of twentieth century Canadian prime ministers, in both formal and anecdotal reports; 

MI1.01 – use terms related to historical organization and inquiry correctly;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps.

Planning Notes

· The teacher creates a list of events to include in the timeline (see web site for sample).

· The teacher should prepare an organizer chart for an examination of the Holocaust which includes a timeline from Hitler’s initial plan to the final solution, the location of and events at various death camps, examples of other groups who were sent to the camps and why, examples of personal stories from the camps, and, finally, evidence of how various countries, including Canada, reacted to the initial mistreatment of Jews and later to the Holocaust (see web site for example).

· The teacher photocopies Appendix 2.4.1 (an examination of WWII human rights issues).

· The teacher should obtain a copy of the article “In Defense of Pius XII” by Kenneth Woodward in the March 30, 1998 issue of Newsweek (p. 35) and prepare a brief overview of Woodward’s argument. For contrast the teacher may wish to prepare a brief overview of the general arguments made by John Cornwell in his 1999 book Hitler’s Pope.

Prior Knowledge Required

· background of World War II

Teaching/Learning Strategies

1.
The teacher hands out to students a blank timeline (or students create their own), and the list of events to be put in chronological order (see web site for sample). Students read their texts and other sources to discover where to place the events on the timeline.

2.
The teacher has students create an organizer for gathering information on the Holocaust and hands out to students the organizer on human rights issues in WWII (2.4.1). The students work in pairs or in groups to gather information from their texts and from other classroom resources to complete the charts. For the first chart students gather information about Hitler’s intentions and his “final solution”. They identify the major camps and locations (the teacher may also wish to have the students place these camps on the maps made in Activity 3) and other groups targeted by the Nazis to go to the death camps (e.g., Polish, Ukrainian, Roma). From their reading, students extract personal stories of people sent to the camps. Lastly, students find information about the response of various countries to the Holocaust. Canada’s reactions should be noted here.

3.
In the second chart, students exercise their abilities to research, record, and analyse by looking at human right issues in WWII. They record the basic facts and identify the injustices and human rights violations for the Holocaust, the internment of Japanese Canadians, and the dropping of the atomic bomb. For the latter two issues, students record the respective government reasoning and for all three issues, students record their personal responses. The teacher moves from group to group as students work to assist and encourage where necessary.

4.
Each issue is discussed by the class, with emphasis put on the Church’s teachings about respect for human life.

5.
As a follow up the teacher should present an overview from the March 30, 1998 issue of Newsweek wherein Kenneth Woodward discusses the blame laid on the Vatican for failing to stop the Holocaust. Here students have the opportunity to understand both a Catholic point of view of the Holocaust as well as the challenge of revisionism in history. The teacher may also wish to provide an overview of John Cornwell’s charges against Pius XII (Hitler’s Pope) or the results of the panel established in 1999 (by the Vatican) to examine the role of the Church with respect to the Holocaust. By examining these resources, students have the opportunity to examine several points of view.

6.
If time and location permit, the teacher might arrange a trip to the Holocaust Centre, or students might contact the Centre for additional information.

Assessment/Evaluation Techniques

· Formal assessment of charts for expectations 

Accommodations

· Some students may need to watch a video(s) to gather information and/or may need additional assistance in finding and/or recording the information.

· Some students may require additional time to complete the chart.

· Some students may prefer to work on their own rather than in groups and should be permitted to do so if their learning style is better met by doing so.

· The teacher may wish to organize appropriate grouping of students.

· Individual exceptional students’ IEPs should be examined so that the activity can be altered to suit their individual needs.

· Where expectations are to be modified (according to IEP), assessment should be fitted to suit.

Resources

Print

Kagan, Elynor, ed. War and Peace: Canada’s Global Role (Canada 21). Scarborough: Prentice Hall Ginn, 1996. ISBN 0-13-459439-8 

Santor, Donald M. Canadians at War (Canadiana Scrapbook). Scarborough: Prentice Hall, 1979.
ISBN 0-013-113514-7

Woodward, Kenneth L. “In Defense of Pius XII.” Newsweek (March 30, 1998). p. 35

Kits/Videos

Canada at War. National Film Board of Canada (series of thirteen titles) Title Code: 193B 9162 146 MSN: 32854 (Part 12: V Was for Victory)

World War 2: Canada’s Role. Burnaby, BC: Classroom Video, 1992.

Kit: Canada’s Coming of Age 1939-1945. Veterans Affairs Canada, 1995.

Web Sites

Concentration and Death Camps
http://holocaust.about.com/education/holocaust/library/misc/blchart.htm

The Holocaust Commission Map of Major Nazi Camps
http://www.holocaustcommission.org/educator_resources/death_camps_map.html

St. Maximilian Kolbe
http://www.catholic.org/saints/saints/maximilian.html

Community Resources

Holocaust Centre: 4600 Bathurst St. Toronto (416) 635-2883

Royal Canadian Legion: local branch

Appendices

Appendix 2.4.1 

See web site for additional Appendices: timelines for teacher and students (2.4.2. and 2.4.3); list of events for students to put in timeline (2.4.4); organizer for study of Nazi death camps (2.4.5).

Appendix 2.4.1

Human Rights Issues in World War II

	
	The Holocaust
	The Treatment of Japanese Canadians
	The Dropping of Atomic Bombs on Hiroshima and Nagasaki

	The Basic Facts
	
	
	
	
	

	Violations of Human Rights/
Injustices
	
	
	
	
	

	Your Response
	
	Government Reasoning
	Your response to government reasoning
	US Reasons for Dropping the Bomb
	What Would You Have Done? Why?

	
	
	
	
	
	


Activity 5:  Canadian Contributions and the Impact of the War

Time:  150 minutes
Description 

This activity is divided into two parts. The first part is an analysis of Canadian military contributions to the Allied victory, on land, at sea, and in the air. The second part of the activity examines the contributions from Canada on the home front and assesses the impact of the war on Canada.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1e, 1i , 2a. 
Strand(s):  Communities: Local, National, and Global; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.04, CCV.03, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04. 
Specific Expectations

CG3.02 - explain how the conscription crises of World Wars I and II created tensions between English Canada and Quebec; 

CG4.02 - compare Canada’s military contributions in WWI and World War II; 

CG4.03 - evaluate Canada’s role in the Allied victories of WWI and WWII; 

CG4.04 - describe how Canadians of various backgrounds, individually and as communities, contributed at home and overseas to the war effort during WWI and WWII; 

CH2.02 - describe the contributions of selected individual Canadians to the development of Canadian identity since WWI; 

CH2.03 - compare the backgrounds, careers, and contributions of twentieth century Canadian prime ministers, in both formal and anecdotal reports; 

SP2.03 - demonstrate an understanding of the role of government in wartime and explain why the government acted as it did (e.g., implementing centralized planning, rationing and censorship); 

SP2.04 - explain how and why the Canadian government restricted certain rights and freedoms in wartime, and describe the impact of these restrictions on the general population and the various groups within the Canadian population; 

MI1.01 – use terms related to historical organization and inquiry correctly;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps. 

Planning Notes

· The teacher may prepare a sample organizer for Canada’s contributions to the Allied victory, and sample charts for both the Canadian contributions on the home front and the impact of the war on Canada (see web site for examples – home front contributions - 2.5.1, battles chart - 2.5.2, contributions at sea and in the air - 2.5.3, and impact of war - 2.5.4).

· The teacher should prepare in advance the resources to be used in the completion of this activity (decide which sections of the text and other resources should be used). 

Prior Knowledge Required

· finding and recording information, drawing conclusions based on information

· an awareness of the condition of French-English relations in Canada following WWI

Teaching/Learning Strategies

1.
The teacher introduces the activity by talking to students about the roles Canada played in helping win the war, including military and economic contributions. Students, with assistance from the teacher, create an organizer on which they record information gathered about Canadian military contributions to the allied victory. For this comparison organizer, students gather information about WWII battles/campaigns in which Canadians were involved (Dieppe, Sicily, and Italy, D-Day, and the liberation of Holland). They are to compare the purpose, major events, outcomes, and overall contributions of each of these campaigns. Students complete these in class. The teacher may decide that given time restrictions the activity should be done as a class, with the charts on overhead; the students would then volunteer the information in each of the categories as they find it, and the teacher can record it on the overhead. This approach would allow for consistency and give additional opportunity for the teacher to assess individual students’ abilities as they respond. Another approach would be to divide up the categories and have individuals, pairs, or groups come up with information and record it on the chart for collective use.

2.
Once the information has been gathered, students might wish to compare the significance of these campaigns with the significance of the Canadian battles of WWI.

3.
Students may have stories about members of their own families and their respective roles in WWII to share with the class. A speaker from the local branch of the Legion may enhance student learning (time permitting). Students may wish to write a letter of appreciation to a veteran. 

4.
This part of the activity is to allow students to inquire about and record what Canadians at home did to contribute to the war and to assess the impact of the war on Canada. The class is divided into four groups. They determine the various kinds of things that happened on the home front to assist in the war effort. Each group examines one of the following: Women, Children, Government, Business.

5.
Once the groups complete their tasks, they re-assemble so that an expert from each of the original groups is now in a new group (jig saw). Each of the experts then shares his/her findings so that each member of the new group has all the information. The teacher circulates through the groups to direct and prompt them and to help them remain on task. The teacher may decide to have students put their information in point-form notes or create an organizer.

6.
The final task in this activity asks students to consider the wide range of impact that World War II had on Canada. Students examine the impact of the war on the economy, on the role of women, on the role of government, on French-English relations, on Canada’s role in the world, and, finally, the human costs. Students draw conclusions from information that they have already covered, and the teacher provides additional information, including statistics on the losses Canada suffered; the background and outcome of the Conscription Crisis, including King’s promises and the results of the plebiscite; and the status Canada achieves as a middle power. In a teacher-led discussion, students determine the impact of the war on Canada and record their findings in an organizer chart or point-form notes.

Assessment/Evaluation Techniques

· Formal assessment of point-form notes (if used) and organizer charts for completion and accuracy

· Informal observation of student contributions to group activity and class discussion with feedback to students

Accommodations

· Some students may deliver the information orally or on cassette tape.

· The teacher might provide a photocopy of the overhead to some students who have difficulty writing.

· Some students may require additional time either to gather the information or record it.

· Individual exceptional students’ IEPs should be examined so that the activity can be altered to suit their individual needs.

· Where expectations are to be modified (according to IEP), assessment should be fitted to suit.

Resources

Print

Kagan, Elynor, ed. War and Peace: Canada’s Global Role (Canada 21). Scarborough: Prentice-Hall Ginn, 1996. ISBN 0-13-459439-8 

Santor, Donald M. Canadians at War (Canadiana Scrapbook). Scarborough: Prentice-Hall, 1979.
ISBN 0-013-113514-7

Kits/Videos

Canada at War. National Film Board of Canada (series of thirteen titles) Title Code: 193B 9162 146 MSN: 32854

World War 2: Canada’s Role. Burnaby, BC: Classroom Video, 1992.

Kit: Canada’s Coming of Age 1939-1945. Veterans Affairs Canada, 1995.

Web Sites

The British Commonwealth Air Training Plan
http://www.lexicom.ab.ca/~nanton/bcatp.html

Canadian Warplane Heritage Museum Official Web Site
http://www.warplane.com/

CanPix
http://www.canadianprimeministers.com/rbba.html

D-Day Recollections, by Jim Wilkins, The Queen’s Own Rifles of Canada, “B” Company
http://users.erols.com/wolfy/qor/html/body_wilkins.html

Engendering Consent: World War II Propaganda Posters
http://web.arts.ubc.ca/history/ww2prop/prop.htm

Elizabeth Elsie McGill (first woman aircraft designer)
http://www.corpserv.nrc.ca/corpserv/hall/u_i14_e.html
(Some information on technological developments (Hawker Hurricane) and on a woman “first”)

Japanese Air Balloon Bombings Against North America During World War II
http://collections.ic.gc.ca/balloons/

Marion Orr (Canadian Women Pilots)
http://trinculo.educ.sfu.ca/hpost_e/ipost2/4-7/woman.html

Nanton Lancaster Society and Air Museum
http://www.lexicom.ab.ca/~nanton/nanton.html
(The museum commemorates the British Commonwealth Air Training Plan.)

NFB Films for 1920-1945
http://www.nfb.ca/FMT/E/cate/H/Histo-Canad-1920-.html

Thank a Vet Program
http://www.veteranconnect.org/

WWII and Canada
http://www.valourandhorror.com

Veteran’s Affairs
http://www.vac-acc.gc.ca/general/sub.cfm?source=history/secondwar
(good site - lots of coverage of various battles, etc.)

Appendices

See web site for sample organizers for students to complete on home front contributions (2.5.1), battles (2.5.2), contributions at sea and in the air (2.5.3), and the impact of the war on Canada (2.5.4)

Activity 6:  Newsreels/Report

Time:  615 minutes
Description

In the culminating unit activity, students have the opportunity to exercise skills learned in this and the previous unit and employ knowledge acquired throughout Activities 1 through 5. In addition, students hone their skills of researching, recording, and communicating. Teachers assess the achievement levels of students in the four main categories of knowledge and understanding, thinking and inquiry, application, and communication. The activity involves the entire class in putting together and filming a newsmagazine type show or series of newsreels. The activity is broken into five components: research and inquiry of a set topic; preparation of a five-minute skit/scenario/role-play (newsreel); presentation of prepared performance; written report; and unit test. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1e, 2c, 3d, 4f, 5a, 5b, 5e, 5f , 7b, 1h, 2a, 2b, 2d.
Strand(s):  Communities: Local, National, and Global; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.04, CCV.03, CHV.01, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04. 

Specific Expectations

CG2.01 - explain how American culture and lifestyle have influenced Canadians from 1900 to the present (e.g., music, dance, clothing, speech, movies, television);

CG2.03 - describe the influence of Great Britain and Europe on Canadian policies from 1900 to the present; 

CG2.06 - describe Canada’s response to the Holocaust and the subsequent development of policies dealing with hate crimes and Nazi war criminals in Canada; 

CC2.03 - describe the technological innovations that have changed the way war has been fought in the twentieth century; 

CH1.04 - evaluate the role of movements that resulted in the founding of political parties such as Social Credit, Union Nationale, Cooperative Commonwealth Federation; 

CH2.02 - describe the contributions of selected individual Canadians to the development of the Canadian identity since WWI; 

CH2.03 - compare the backgrounds, careers, and contributions of twentieth-century Canadian prime ministers, in both formal and anecdotal reports; 

MI1.01 - use terms related to historical organization and inquiry correctly; 

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues

MI2.01 - use school and public libraries, resource centres, museums, historic sites, and community and government resources effectively to gather information on Canadian history; 

MI2.02 - use technology effectively (e.g., computer databases, Internet) effectively when researching Canadian history topics; 

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps; 

MI2.04 - use computer based systems effectively to organize information for research, report preparation, and presentation; 

MI3.02 - distinguish between primary and secondary sources of information, and use both appropriately in historical research; 

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence; 

MI4.01 - make reasoned generalizations or appropriate predictions based on research; 

MI4.02 - demonstrate competence in research and writing (e.g., gathering information, building an argument, supporting the argument with evidence, writing clearly, editing); 

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays; 

MI4.04 - demonstrate, after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Planning Notes

· The teacher must book the Library/Resource Centre and computer lab in advance for students to do their research and should at this point consult with the librarian about what sources are available, making a list in advance.

· Topics must be selected in advance (teacher may wish to use the suggestions in Appendix 2.6.1) so that the students may have some choice.

· The teacher must arrange to have a videotape and video camera available for taping the show (the teacher may want to contact the Media teacher in the school to make use of students in the media course to film the show as an assignment).

· If the classroom space is too confining, the teacher may wish to book a larger space in the school, such as the library or the cafeteria, to do the filming.

· The teacher considers the types of inquiry questions students look at for each of the topics in order to assist them in the research and preparation of their performance.

· The teacher prepares checklists and marking rubrics to keep track of student progress/achievement for each of the four stages: inquiry; preparation; delivery; written report (see appendices). While a sample is available, the teacher may wish to build the rubric with student input, allowing them to contribute to and better understand the expectations.

· The teacher prepares a unit test as the last part of the activity; the questions used on the test must reflect evaluation of students in all four categories of achievement. 

Prior Knowledge Required

· inquiry skills (for formulating questions, researching and recognizing bias, analysing, interpreting, evaluating, and drawing conclusions); communication skills (written and oral)

· knowledge of how to use the Library/Resource Centre, and some rudimentary Internet skills 

Teaching/Learning Strategies

1.
The teacher begins by introducing the project and describing all its components, explaining the timeline and making sure that all the students are aware of the marking criteria. The teacher may wish to review both research and inquiry skills as well as note-taking skills. Students should also be reminded to use both primary and secondary sources in their research and be aware of potential bias in the sources. The teacher should provide an example and review the steps in detecting bias. Students choose partners (or a group depending on the nature of the topic) and select topics from the list (these topics are suggestions intended to help meet the expectations and teachers may choose others). Half of the class researches topics from the Depression era and the other half from WWII (see Appendix 2.6.1). The teacher may wish to show a sample of a newsreel from the era so that students have a general idea of the considerations.

2.
With their partners and teacher assistance, students pose inquiry questions and note the location of their sources (see web site for sample – Appendix 2.6.6). The teacher may want to have students do the research in two separate stages so that they might exercise both their library skills and skills in Internet research. Students keep a log to track their progress; this log is used to help them complete a self-evaluation at the end of the activity (see web site for sample – Appendix 2.6.5).

3.
Once the research is complete, students determine the content of their presentation, decide what costumes and props they need, prepare a script of five to seven minutes, and make a “set” for their portion of the show (old science fair boards are useful for this purpose).

4.
The next stage of the project involves filming the individual segments. The two hosts of the show are to help organize the order and setup of each segment and, after conferring with each group, they prepare their introduction to the show, closing comments, as well as transitional commentaries to move from segment to segment of the show.

5.
After the newsreels have been filmed (see Appendix 2.6.2 for evaluation rubric), students view the final product and, based on the information they have gathered, write a report about significant historical developments of the Depression and World War II (see Appendix 2.6.3 for report evaluation rubric). The report assignment might be presented as follows: 

Based on the knowledge of the Depression and World War II you gained in this unit, write a report that addresses the following questions:

 i) 
What were the main causes of the Depression?

ii) 
In what ways was Canada affected by the Depression?

iii)
Suggest several reasons why the Second World War occurred.

iv) 
How important were Canada’s contributions to the Allied victory?

v) 
How was Canada changed by our involvement in World War II?

vi)
How do the events of the 1930s and World War II remind us of our Christian and human responsibilities, individually and as a nation? 

Requirements

· Your report should be between three and four pages in length.

· It should be typed - doubled spaced ( if you do not have a computer at home, see the teacher to arrange for access to one).

· Use the six questions above as headings inside the report.

· Your report should have a title page which includes the following:

· Title (History Report: the Depression and World War II) centred in the middle of the page;

· Your name;

· Your teacher’s name;

· The course code;

· Due date;

(The last four items should appear in the bottom right hand corner of the title page.)

6.
As a final assignment, students complete a self-evaluation for both the process and product (see web site - Appendix 2.6.7); they can consider what they did best and what skills they need to work on to improve their efforts/results. In addition, students have the opportunity to tell the teacher how well they were able to learn by using this type of activity

Assessment/Evaluation Techniques

· Formal assessment of research skills to be done as students research their topics and after the students have handed in their research questions and sources (knowledge/understanding; thinking/inquiry)

· Evaluation of inquiry questions and resources used (thinking/inquiry)

· Formal evaluation of each student’s report (knowledge/understanding; thinking/inquiry) – see Appendix 2.6.3 for report evaluation rubric

· Evaluation of performance (communication; application) 

· Self-evaluation of the research and performance

· Evaluation of set, props, and costumes used, for appropriateness (knowledge/understanding; application; communication)

Accommodations

· Some students may require additional time to write the report.

· Some students may need the use of a word processor and dictionary to complete their reports.

· Students having difficulty with developing and answering inquiry questions should be given additional assistance by the teacher.

· Students who have difficulty obtaining props or an appropriate costume may need specific suggestions appropriate to their roles.

· Students may require more time to complete the test or may need to take part or all of it orally.

· Opportunities should be offered to those identified students to redo the report or re-take the test if necessary after teacher feedback.

· If a student is unable to take part in an on-camera role, s/he might be given the job of assisting other students with research, learning scripts, and set-up.

· Individual exceptional students’ IEPs should be examined so that the activity can be altered to suit their individual needs.

· Where expectations are to be modified (according to IEP), assessment should be fitted to suit.

Resources

As this is a culminating activity, any of the sources listed at the beginning of the unit may be used here. As it is a research exercise and there are so many sources available through the Library/Resource Centre, students will certainly find others in doing their research. Consult list made in advance with the librarian.

Appendices

Appendices 2.6.1, 2.6.2, and 2.6.3

See web site for additional appendices: student question and resource organizer (2.6.4); student log (2.6.5); report questions (2.6.6); student self-evaluation (2.6.7).

Appendix 2.6.1 

Topic List and Description for Newsmagazine Television Show

	Depression Era Topics
	World War II Era Topics

	Names
	Role/Topic
	Names
	Role/Topic

	1.
	Host

- The role of the two hosts together is to talk to each of the groups, find out their topics, decide the order in which the vignettes should occur, decide on introductions and the concluding remarks for the entire show 

- They should come up with a name for the show and create a banner for the show’s name.
	1.
	Host

- same as other host description

	1.

2.
	Impact of the Depression Across Canada

- Students may wish to do this as news anchors or reporters on the road, and report how the Depression is affecting people across Canada.

- The Prairies, having suffered the most during the Depression, should be the focus of the report.
	1.

2.
	The Axis Alliance

- Students may wish to act as war correspondents, reporting on how the Axis came about.

- They may want to use a map outlining how much of the world was involved in the war as a result of the Axis ambitions, taking their report to the height of Axis powers.

	1.

2.
	Relief Camps

- Students may wish to approach this topic as a news story where the reporter interviews a man in a relief camp.
	1.

2.
	Government Propaganda and the Allied Cause

- Students may wish to create their own posters (based on their research) as a backdrop for a commercial spot in which government spokespersons encourage Canadians to become involved in the war.

- The appeal should go out to men, women, children, and businesses.

- OR the students may set up an interview where a government spokesperson is asked to defend what the government is doing about the war, the Conscription issue, etc.

	1.

2.

3.

4.

5.
	Changing Politics and New Political Parties

- Students may wish to present themselves as political analysts, discussing the platforms of each of the four parties (Conservative, Liberal, Social Credit, CCF, and Union National), examining the way in which government was changing as a result of the economic pressures of the Depression.

- OR, if five students wanted to work on this topic, each one could be a leader of a political party (Bennett, King, Aberhart, Woodsworth, and Duplessis) and have a political discussion about what each party proposed as a way to solve the Depression. 
	1.

2.
	The Holocaust

- Students could assume the role of soldiers present at the liberation of one of the camps and be interviewed about what they saw there.

- OR one of the students might play the role of a Holocaust survivor or someone who was in one of the Death/Concentration camps (based on true personal stories) being interviewed by a reporter.

	1.

2.
	Social/Cultural Impact

- This topic might be approached by having students do a series of commercials which would “air” periodically throughout the show, advertising products of the period, (perhaps using the Dionne Quints), selling records, promoting movies, etc. (demonstrating American influence on culture).

- OR students may wish to do an entertainment section on the show, reporting on the various radio shows, the matters of interest in entertainment (escapism), the founding of the CBC, and generally the way Canadians entertained themselves (they may wish to include sports here too), etc.
	1.

2.
	Technology and War

- Students might assume the roles of special correspondents, examining how technology changed the way in which war was fought, for example, the use of radar, cipher machines, new aircraft, V1/V2 rockets, modern tanks and nuclear weapons.

- They might consider preparing drawings to be used as part of their “set” for filming.

- They should focus on some examples to demonstrate the effect and implications of developing technology.

	1.

2.
	Other topic(s) of Interest
	1.

2.
	Japanese Internment

- The interview process would work well here where one student (the interviewer) prepares the audience with some background explanation and then interviews a Japanese-Canadian whose possessions were confiscated and whose family was sent to an internment camp during the war.

- OR the two students may wish to be investigative reporters, revealing their findings about the government’s intentions and actions to the public. 


Appendix 2.6.2

Newsreel Evaluation Rubric: Research, Preparation, and Performance

	Category
	Level 1
(50-59%)
	Level 2
(60-69%)
	Level 3
(70-79%)
	Level 4
(80-100%)

	Knowledge/
Understanding
	- demonstrates limited knowledge of topic in performance (1 or 2 significant facts relating to topic)
	- demonstrates some knowledge of topic in performance (3 or 4 significant facts relating to topic)
	- demonstrates considerable knowledge of topic in performance (5 or 6 significant facts relating to topic)
	- demonstrates thorough knowledge of topic in performance (8 or more significant facts relating to topic)

	Thinking/
Inquiry
(Research)
	- demonstrates limited ability to form questions appropriate to the investigation (1 or 2 sound questions)
	- demonstrates some ability to form questions appropriate to the investigation (3 or 4 sound questions)
	- demonstrates considerable ability to form questions appropriate to the investigation (5 or 6 sound questions)
	- demonstrates thorough competence in formation of questions appropriate to the investigation (7 or more sound questions)

	
	- demonstrates limited ability to use appropriate sources (relies on 1 source; draws few adequate conclusions; relies on wording of source)
	- demonstrates some ability to use appropriate sources (uses at least 2 sources; draws several adequate conclusions; is able to put some ideas into own words)
	- demonstrates considerable ability to use appropriate sources (uses at least 3 sources; draws many adequate conclusions; is able to put most ideas into own words)
	- demonstrates thorough competence in using appropriate sources (uses 4 or more sources; all conclusions drawn are appropriate; is able to put all ideas into own words)

	Application
(Preparation)
	- demonstrates limited ability to stay focussed on the task of preparation
	- demonstrates some ability to stay focussed on the task of preparation
	- demonstrates considerable ability to stay focussed on the task of preparation
	- demonstrates thorough ability to stay focussed on the task of preparation

	
	- demonstrates limited ability to work with others; limited initiative
	- demonstrates some ability to work with others; some initiative
	- demonstrates considerable ability to work with others; considerable initiative
	- demonstrates thorough ability to work with others; constant initiative and leadership

	Communication
(Performance)
	- demonstrates limited ability to use appropriate symbols/visuals (1 or 2) and limited creativity in the design and construction of set
	- demonstrates some ability to use appropriate symbols/visuals (3 or 4) and some creativity in the design and construction of set
	- demonstrates considerable ability to use appropriate symbols/visuals (5 or 6) and considerable creativity in the design and construction of set
	- demonstrates thorough competence in the use of appropriate symbols/visuals and painstaking creativity in the design and construction of set

	
	- demonstrates limited ability to convey appropriate knowledge through performance
	- demonstrates some ability to convey appropriate knowledge through performance
	- demonstrates considerable ability to convey appropriate knowledge through performance
	- demonstrates thorough competence in ability to convey appropriate knowledge through performance


Overall Level:






Student Name:

Comments:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Appendix 2.6.3

Report Evaluation Rubric

	Category
	Level 1
(50-59%)
	Level 2
(60-69%)
	Level 3
(70-79%)
	Level 4
(80-100%)

	Causes of the Depression
(Knowledge/
Understanding)
	-demonstrates limited knowledge and understanding of causes of the Depression (knows 1 or 2)
	-demonstrates some knowledge and understanding of the causes of the Depression (names 2 or 3)
	-demonstrates knowledge and understanding of most of the causes of the Depression (names at least 4 causes)
	-demonstrates thorough knowledge and understanding of the causes of the Depression (knows all the causes)

	Impact of the Depression on Canada

(Knowledge/
Understanding)
	-demonstrates limited knowledge and understanding of the impact of the Depression on Canada (can identify impact in 1 area)
	-demonstrates some knowledge and understanding of the impact of the Depression on Canada (can identify some impact in 2 areas – social, political, economic)
	-demonstrates considerable knowledge and understanding of the impact of the Depression on Canada (can identify at least 1 in impact all 3 areas)
	-demonstrates thorough knowledge and understanding of the impact of the Depression on Canada (can identify significant impacts in all areas – social, political, economic)

	Causes of the Second World War

(Knowledge/
Understanding)
	-demonstrates limited knowledge and understanding of causes of WWII (names 1 or 2 )
	-demonstrates some knowledge and understanding of the causes of WWII (names 1 or 2 and explains)
	-demonstrates knowledge and understanding of most of the causes of WWII (names and explains at least 3 causes)
	-demonstrates thorough knowledge and understanding of the causes of WWII (names and explains multiple causes world wide)

	Canada’s contributions and their importance to Allied Victory

(Knowledge/
Understanding; Thinking/Inquiry; Application)
	-demonstrates limited knowledge and understanding of Canada’s contributions to allied victory (can identify 1 or 2 important contributions at home and overseas)
	-demonstrates some knowledge and understanding of Canada’s contributions to allied victory (can identify 3 or 4 important contributions, at home and overseas)
	-demonstrates considerable knowledge and understanding of Canada’s contributions to allied victory (can identify many contributions at home, on land, at sea, in the air)
	-demonstrates thorough knowledge and understanding of Canada’s contributions to allied victory(can identify all significant contributions at home, on land, at sea, in the air)

	
	- demonstrates limited analysis/interpretation/
ability to draw conclusions (can make at least one connection between Canada’s contributions and the eventual Allied Victory)
	- demonstrates some analysis/interpretation/
ability to draw conclusions (can make at least two connections between Canada’s contributions and the eventual Allied Victory)
	- demonstrates considerable analysis/interpretation/
ability to draw conclusions (can make at least three connections between Canada’s contributions and the eventual Allied Victory)
	- demonstrates high degree of analysis/ interpretation/
ability to draw conclusions (can make four or more connections between Canada’s contributions and the eventual Allied Victory)

	How Canada was changed by our involvement in WWII

(Knowledge/
Understanding; Thinking/Inquiry; Application)
	- demonstrates limited knowledge and understanding of how Canada was changed by WWII (1 or 2 examples of economic, political, social) 
	- demonstrates some knowledge and understanding of how Canada was changed by WWII (2-3 examples of economic, political, social) 
	- demonstrates considerable knowledge and understanding of how Canada was changed by WWII (4 examples of economic, political, social)
	- demonstrates thorough knowledge and understanding of how Canada was changed by WWII (at least six significant examples of economic, political, social)

	
	- provides limited analysis/interpretation
	- provides some analysis/
interpretation
	- provides considerable analysis/interpretation
	- provides thorough analysis/
interpretation

	
	- demonstrates limited ability to draw conclusions
	- demonstrates some ability to draw conclusions
	- demonstrates considerable ability to draw conclusions
	- demonstrates high degree of ability to draw conclusions

	How the Depression and WWII remind us of our Christian and human responsibilities

(Knowledge/
Understanding; Thinking/Inquiry; Application
	- demonstrates limited knowledge and understanding of our human responsibilities
	- demonstrates some knowledge and understanding of our human responsibilities
	- demonstrates considerable knowledge and understanding of our human responsibilities
	- demonstrates thorough knowledge and understanding of our human responsibilities

	
	- provides limited analysis/
evaluation
	- provides some analysis/
evaluation
	- provides considerable analysis/
evaluation
	- provides high degree of analysis/
evaluation

	
	- demonstrates limited ability to draw conclusions (1 conclusion)
	- demonstrates some ability to draw conclusions (2 conclusions)
	- demonstrates considerable ability to draw conclusions (3 conclusions)
	- demonstrates high degree of ability to draw conclusions (4 or more conclusions)

	Written Communication

- of information and ideas
	- demonstrates limited ability to communicate ideas in writing 
	- demonstrates some ability to communicate ideas in writing
	- demonstrates considerable ability to communicate ideas in writing
	- demonstrates thorough ability to communicate ideas in writing with a high degree of effectiveness

	- proper grammar, spelling, sentence structure, diction
	- demonstrates limited skills in grammar, spelling, sentence structure, and diction
	- demonstrates some skills in grammar, spelling, sentence structure, and diction
	- demonstrates considerable skills in grammar, spelling, sentence structure, and diction
	- demonstrates high degree of skills in grammar, spelling, sentence structure, and diction

	Formal requirements:

(typing, spacing, length, headings, title page, and information)
	- demonstrates limited compliance with requirements
	- demonstrates some compliance with requirements
	- demonstrates considerable compliance with requirements
	- demonstrates thorough compliance with requirements


Overall Level:






Student Name;

Comments:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Unit 3:  1946-1963 – The Pursuit of Prosperity, Security, and Unity

Time:  18 hours
Unit Developer:  Greg Wilkinson, Toronto Catholic District School Board
Unit Description

In this unit students develop an appreciation of the economic, technological, cultural, social, and political changes that occurred in Canada immediately after World War II and continued into the 1960s. They also discover the growth of Canada as a middle-power on the international stage. The activities help students to recognize the importance of certain themes in our history such as Canadian and American relations. To develop skills used in historical inquiries, students create a photo journal that documents the significant social and technological changes that occurred in Canada during the “baby boom” years. Students are also expected to recognize the need for fostering a society that is focussed on social justice and human responsibility.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 1h, 2a,  2b, 2c, 2d, 3d, 3e, 3f, 4a, 4f, 5a, 5e, 6c, 7b, 7e, 7f, 7g, 7h.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.04, CCV.01, CCV.02, CCV.03, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG2.01, CG2.02, CG2.03, CG3.01, CG4.06, CG4.07, CC1.01, CC1.02, CC1.03, CC1.05, CC2.01, CC2.02, CC2.03, CC3.02, CC3.03, CC3.04, SP2.02, SP2.06, MI1.01, MI1.02, MI2.01, MI2.02, MI2.03, MI2.04, MI3.01, M13.04, MI4.01, MI4.02, MI4.03, MI4.04.
Activity Titles (Time + Sequence)

	Activity 1
	The Growth of Prosperity
	180 minutes 

	Activity 2
	A New Immigrant’s Experience
	240 minutes

	Activity 3 
	Aboriginal Life 1945-1963
	120 minutes

	Activity 4 
	Quebec in Transition
	120 minutes

	Activity 5
	Canada on the World Stage
	180 minutes

	Activity 6
	 My Family Grows and Changes
	240 minutes


Prior Knowledge Required

· Familiarity with the Internet and its related protocol, the use of computers, and any applicable technology

· Knowledge of techniques for conducting an oral history interview

· Understanding of the criteria for effective research projects

· Knowledge of mapping skills

· Knowledge of co-operative group working skills

· Understanding of the use of table of contents and the indexes in different printed sources such as an encyclopedia

· Familiarity with history of Canadian Aboriginal peoples

Unit Planning Notes

· Activity 1 involves the creation and organization of a growth chart or timeline.

· Activity 2 can be accomplished by interviewing someone who settled in Canada during the 1950s.

· Access to computers is useful for finding information from the Internet and CD-ROMs.

· Obtain a wall map of Canada that includes the provincial political boundaries. Students also need their own copies. 

· A wall map of the world is also needed. Students need their own copies.

· Students need school supplies such as loose-leaf paper, duo-tangs, and glue for the culminating activity.

· To complete Activity 3, students require information about the Aboriginal living conditions in the post-war period.

· Students need access to audio-visual equipment for Activity 2.

Teaching/Learning Strategies

Whole Group

· comparison organizer

· Socratic lesson

Small Group

· script and role play

· researching, organizing, and presentation of photo journal

Individual

· growth chart 

· oral history interview and presentation

· report and map 

Assessment and Evaluation

Diagnostic/Formative Assessment/Evaluation

· formal and informal teacher observation; anecdotal notes; rubrics, checklists

Summative Evaluation

· presentations and reports, rubrics

Resources

Print

Approved Classroom Textbooks

Henderson, Ian, Peter Lawley, Norm Probert, and Don Quinlan. World Affairs: Defining Canada’s Role. Don Mills: Oxford University Press, 1998.

The Holy Bible. Revised Standard Version. Catholic Edition. London: Thomas Nelson and Sons, 1966.

Kolpin, Robert. Global Links: Connecting Canada. Don Mills: Oxford University Press, 1999.

Reed, Kevin. Aboriginal Peoples: Building for the Future. Don Mills: Oxford University Press, 1999.

Computer/Web Sites

Aboriginal Links: Canada and The US
http://www.bloorstreet.com/300block/aborcan.htm

Department of National Defence
http://www.dnd.ca/menu/legacy/global_e.htm

Diefenbaker Web
http://diefenbaker.ottawa.com/main.htm

Encyclical Letter of His Holiness Pope Leo XIII issued on May 15, 1891
On the Condition of the Working Classes (Rerum Novarum)
http://listserv.american.edu/catholic/church/papal/leo.xiii/rerum.novarum.html

Encyclical Letter of His Holiness Pope John XXIII issued on April 11, 1963
Peace on Earth (Pacem in Terris)
http://listserv.american.edu/catholic/church/papal/john.xxiii/j23pacem.txt

Great Lakes St. Lawrence Seaway System
http://www.seaway.ca/

Hockey Hall of Fame
http://www.hhof.com/index.htm

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

Ontario Council of Agencies Serving Immigrants
http://www.web.net/~ocasi/

Veterans Affairs Canada
http://www.vac-acc.gc.ca/general/sub.cfm?source=history/KoreaWar

The 1998 Canadian & World Encyclopedia. CD-ROM. Toronto: McClelland & Stewart, 1998.

Activity 1:  The Growth of Prosperity

Time:  180 minutes
Description

Students demonstrate their understanding of the economic prosperity and change that followed World War II by creating a growth chart or timeline that identifies and explains the major developments in the Canadian economy of the period. Students recognize the importance of an economy that advances the well being of all people. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  1d, 2a,b,c,d, 3d,e,f, 4a,f, 5a,e, 7b,e.
Strand(s):  Change and Continuity; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CCV.03, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

CC3.04 - summarize Canada’s changing relationships with the United States (e.g., Alaska Boundary Dispute, Lend-Lease Act, St. Lawrence Seaway Agreement, Auto Pact, and Foreign Investment Review Agency); 

SP2.06 - explain the role of government in promoting economic opportunity in post–World War II Canada (e.g., developing infrastructure, negotiating international economic treaties, promoting resource development, protecting freedom of information); 

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause-and-effect, short- and long-term consequences, interpretation);

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.02 - use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI4.03 - use computer-based systems effectively to organize information for research, report preparation, and presentation.

Planning Notes

· Ask the students to obtain bristol board.

· Access to the Internet and the Canadian Encyclopedia would be helpful. 

· Obtain pictures of mega projects like the construction of the St. Lawrence Seaway and Trans-Canada Highway.

Prior Knowledge Required

· Students require an understanding of terms such as economy, prosperity, inflation, infrastructure, and recession.

· Students should be familiar with co-operative learning strategies.

Teaching/Learning Strategies

1.
Students and teacher brainstorm the changes that occur in our economy. These changes can be organized according to their nature and consequences (i.e., types of change and results of these changes). For example, the teacher could note that the demand for natural resources or certain products produces a need for more workers and the development of infrastructure. Similarly, the teacher and students discuss how recession can impact on workers and the economy. These changes can be described as cycles. The teacher may write information on the board for students to copy. 

2.
Students are placed in groups of three or four. The teacher reviews co-operative group learning strategies with the students. 

3.
The teacher should direct the groups to identify and explain reasons for the economic prosperity of the period. Students record notes about the causes of any major events that contributed to the economic growth between 1945 and 1963. The demand for Canada's natural resources and the construction of the St. Lawrence Seaway project should be major features of their research. As a guide to their research, students note who, what, when, where, and why for each cause. Students can use their current text, but finding information on the Internet and in the school Library/Resource Centre is also recommended. 

4.
Upon completing their research students should organize their information onto a timeline or growth chart. Information for each event is written on lined paper or typed on blank paper and glued to the students' bristol board. These information panels must identify the event or cause as well as answers to the 5Ws. Students align their panels with the appropriate dates on the growth chart. Students include pictures of the events on the chart. Students entitle their charts: “Canada’s Economic Growth and Change: 1945-1963”. Thought should be given to the organization of the boards and amount of space needed for each information panel. It may be necessary for each group to use more than one sheet of bristol board. The teacher models an example of one entry on the growth chart.

5.
Upon completion of the chart, students examine their research findings to determine if the growth respected the principle of the dignity of work and the rights of workers. Students find out if the growth in Canada of the postwar boom included the rights to productive work, to fair wages, and to organize and join unions. The students should read teacher selected excerpts from the encyclical Rerum Novarum in order to recognize that protecting the dignity of workers is a longstanding tradition in the Catholic Church.

6.
The teacher displays the completed charts in the classroom.

Assessment/Evaluation Techniques

· Rubric: The teacher should evaluate the accuracy of the knowledge/understanding (i.e., of the circumstances and causes of the economic growth in the period) and the clarity of communication demonstrated by students in their growth charts. See Appendix 3.1.1.

Accommodations

· Teachers conference with students who have difficulties with writing. Using a computer may be a useful in completing the written portion of this assignment.

· Students with writing difficulties may benefit from teacher assistance in organizing information.

· Extra time may be given for the completion of assignments.

Resources

Print

Textbooks

Computer/Web Sites

Diefenbaker Web
http://diefenbaker.ottawa.com/main.htm

Encyclical Letter of His Holiness Pope Leo XIII issued on May 15, 1891
On the Condition of the Working Classes (Rerum Novarum)
http://listserv.american.edu/catholic/church/papal/leo.xiii/rerum.novarum.html

Great Lakes St. Lawrence Seaway System
http://www.seaway.ca/

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

The 1998 Canadian & World Encyclopedia. CD-ROM. Toronto: McClelland & Stewart, 1998.

Appendices

Appendix 3.1.1 – Rubric: Evaluation of Growth Chart

Appendix 3.1.1

Evaluation of Growth Chart

Name: 

Date:

	Criteria
	Level 1
(50-59%)
	Level 2
(60-69%)
	Level 3
(70-79%)
	Level 4
(80-100%)

	Knowledge/
Understanding

(changes in economic development)
	- chart demonstrates limited knowledge of facts, causes, and terms
	- chart demonstrates some knowledge of facts, causes, and terms
	- chart demonstrates considerable knowledge of facts, causes, and terms
	- chart demonstrates thorough knowledge of facts, causes, and terms

	Visual presentation of information
	- visual presentation of information communicated with limited clarity
	- visual presentation of information communicated with moderate clarity
	- visual presentation of information communicated with considerable clarity
	- visual presentation of information communicated with a high degree of clarity

	Written expression of information and ideas
	- expresses written information and ideas with limited clarity 
	- expresses written information and ideas with some clarity
	- expresses written information and ideas with considerable clarity
	- expresses written information and ideas with a high degree of clarity

	Overall Achievement Level:



	Strengths:

Areas to Review:

Next Steps:




Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Activity 2:  A New Immigrant's Experience

Time:  240 minutes
Description

In this activity, students interview a person who immigrated to Canada in the post-war period. Students gain an appreciation of the experiences and challenges faced by new immigrants to Canada following World War II. Students will respect the dignity and worth of all people no matter what their ethnic or racial origin.

Strand(s) and Expectations

Ontario Catholic School Gradate Expectations:  CGE1d, 1h, 2a, 2b, 2c, 2d, 3d, 3e, 4a, 4f, 5e, 7b, 7e, 7f, 7g, 7h.
Strand(s):  Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CCV.01, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

CC1.01 - identify the major groups that have immigrated to Canada from 1900 to the present and describe the circumstances (e.g., push and pull factors) that led to their immigration;

CC1.02 - explain how immigrants, individually and as communities, have participated in and contributed to the development of Canada;

CC1.03 - analyse the similarities and differences between contemporary immigration patterns and historical immigration patterns;

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause-and-effect, short- and long-term consequences, interpretation); 

MI1.02 - formulate different types of questions (e.g., factual, definitional, comparative, causal, decision-making, speculative) to focus their historical research;

MI3.02 - distinguish between primary and secondary sources of information, and demonstrate an understanding of how to use each appropriately in historical research;

MI3.04 - use relevant and adequate supporting evidence to draw conclusions.

Planning Notes

· Students need to arrange interviews with persons who immigrated to Canada between 1945 and 1963.

· Students need access to a video recorder or a tape recorder.

Prior Knowledge Required

· Students need to be familiar with the protocol required in obtaining and conducting an oral history interview.

· The students examined the issue of immigration in the Grade 9 Geography program.

Teaching/Learning Strategies

1.
The teacher should read with the students the Old Testament passages, Amos 5: 10-15. The teacher and students discuss the treatment to which newcomers to Canada are subjected and then compare their treatment to the experiences of the people described in Amos. Students are asked how new immigrants to Canada should be treated in order to maintain their dignity?

2.
Teachers instruct students in appropriate etiquette for contacting a participant for an interview. Students arrange the time and place for the interview with the participant. Students also need to obtain permission from the participant to use any electronic devices to record the interview. Students discuss the nature of the interview with the participant (i.e., the questions focus on experiences that the participant had when he or she first came to Canada). Ideally, the participant is someone that the student already knows. If this is not possible, the teacher could arrange for volunteers to participate in an interview, or the teacher could contact an immigrant advocacy group such as OCASI (Ontario Council of Agencies Serving Immigrants) to request volunteers. Interviews should be about 1/2 hour in length. 

3.
Once students have arranged interviews, the teacher assists them in developing questions. Students read information about the immigrant experience of the 1950s before they develop their questions. They determine what groups came to Canada, why they came and the impact they had on Canada. The knowledge allows students to develop a focus for their interview questions. Questions could be based on push-and-pull factors that influenced the families of participants. Questions about the trip to Canada, the new employment experiences in Canada and reactions to the immigrant presence in Canada should also be considered. Students come to some conclusion about the importance of the immigrants' contribution to Canada. Questions to that effect need to be developed. A simulation activity is given where students validate their questions by asking other students or the teacher.

4.
If students make adequate preparations before conducting their interviews, they discover the value of the oral historical tradition and gain respect for contributions made by participants. Ideally the best way to record the interview is with a VHS video recorder. If one is not available, then students should attempt to record the interview on tape.

5.
Students present their findings to the class. In their presentations students identify the major groups that immigrated to Canada in this time period, describe the push-and-pull factors for the participant's immigration, and the challenges he/she faced upon his/her arrival in his/her new home. Students must also summarize the contributions that the immigrants have made to Canada. With reference to the ideas expressed in Amos 5: 10-15, students state in their presentations how well they found immigrants to be treated in their new country.

Assessment/Evaluation Techniques

· Rubric: The teacher evaluates the presentations to determine the level of achievement for the criteria identified in Appendix 3.2.2.

· Formal observations made by the teacher on a checklist may be used to monitor student progress. The teacher checks the progress of the students' work at various stages of development.

· See Appendix 3.2.3. 

Accommodations

· For some students it may be necessary to allow more time to complete their interviews

· More direct involvement of the teacher may be necessary with students to assist them in developing questions and conducting interviews. A list of questions could be provided. 

· The teacher could arrange for an appropriate participant to be interviewed.

Resources

Print

Approved classroom textbooks

The Holy Bible. Revised Standard Version. Catholic Edition. London: Thomas Nelson and Sons, 1966.

Computer/Web Sites

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

Ontario Council of Agencies Serving Immigrants
http://www.web.net/~ocasi/

The 1998 Canadian & World Encyclopedia. CD-ROM. Toronto: McClelland & Stewart, 1998.

Appendices

Appendix 3.2.2 – Rubric: Evaluation of Oral History Interview Presentation

Appendix 3.2.3 – Checklist: Student Progress in Oral History Project

Appendix 3.2.2

Evaluation of Oral History Interview Presentation

	Criteria
	Level 1
(50-59%)
	Level 2
(60-69%)
	Level 3
(70-79%)
	Level 4
(80-100%)

	Knowledge/
Understanding

(reasons for immigration)
	- presentation demonstrates limited knowledge of facts and concepts
	- presentation demonstrates some knowledge of facts and concepts
	- presentation demonstrates considerable knowledge of facts and concepts
	- presentation demonstrates thorough knowledge of facts and concepts

	Oral Communication
	- language and/or delivery resulted in oral communication with limited effectiveness
	- language and/or delivery resulted in oral communication with some effectiveness
	- language and/or delivery resulted in oral communication with considerable effectiveness
	- language and/or delivery resulted in oral communication with highly effective communication 

	Visual Communication 
	- ineffective or inappropriate visuals were used
	- appropriate visuals were used in a satisfactory manner
	- appropriate visuals were used effectively
	- appropriate visuals were used with a great degree of effectiveness

	Making Connections
	- little attempt was made to demonstrate how well immigrants were treated
	- a satisfactory effort was made to demonstrate how well immigrants were treated
	- a considerable effort was made to demonstrate how well immigrants were treated
	- a highly effective effort was made to demonstrate how well immigrants were treated

	Overall Achievement Level:



	Strengths:

Areas to Review:

Next Steps:




Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Appendix 3.2.3

Student Progress in Oral History Project

Name: _________________________________________________ Date: ______________________

	Knowledge or skill exhibited by student
	Incomplete
	Complete

	Selected country of origin for interview participant.


	
	

	Contacted interview participant.


	
	

	Arranged interview with participant.


	
	

	Received permission to use electronic recording devices.


	
	

	Discussed nature of questions with participant.


	
	

	Completed reading about immigrant experience in 1950s.


	
	

	Developed questions about push factors.


	
	

	Developed questions about pull factors.


	
	

	Developed questions about the trip to Canada.


	
	

	Developed questions about the new employment experiences.


	
	

	Developed questions about the reaction to immigrant presence in Canada.
	
	

	Developed questions about immigrant contributions to Canada.


	
	

	Tested the questions.


	
	


Activity 3:  Aboriginal Life 1945-1963

Time:  120 minutes
Description 

Students compare the lifestyles of natives and non-natives using an organizer in this activity. The students appreciate the way that Canada’s Aboriginals were treated in the 1950s. The sanctity of human dignity is emphasized in this activity. Students are also reminded that all Canadians have a right to participate in decisions that affect their lives.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1h, 2b, 2d, 3d, 4a, 4f, 5a, 5e, 7e, 7f.
Strand(s):  Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CCV.01, MIV.01, MIV.02.
Specific Expectations

CC1.05 - assess the impact of demographic and social changes on Aboriginal communities (e.g., relocation, urbanization, education, and pressures to assimilate); 

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause-and-effect, short- and long-term consequences, interpretation); 

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.02 - use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics; 

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI3.01 - identify different viewpoints and explicit biases when evaluating information for a research report or participating in a discussion;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence.

Planning Notes

· Obtain pictures of the northern and eastern coast communities where natives lived during the 1950s.

· Arrange access to the Internet.

· Obtain maps of Canada’s north, Nova Scotia, and Newfoundland.

Prior Knowledge Required

· Students should have an understanding of the role that Aboriginal peoples have played in the history of North America. Through the Grade 9 Geography program, students gained an appreciation of Aboriginal culture.

· Students need to understand concepts such as relocation, urbanization, and assimilation.

Teaching/Learning Strategies

1.
Students use suggested resources to complete the organizer. See Appendix 3.3.4. The print resource Aboriginal Peoples: Building for the Future is particularly useful for this activity. Prior to completing the organizer, the teacher could begin the lesson by discussing with students their perceptions of the contributions made by Aboriginals to Canadian society. The completed organizer helps to demonstrate the differences between the lifestyles of the native population and the non-native population in Canada after World War II. The organizer also directs students to draw conclusions concerning the treatment of native Canadians. Students also recognize that the relocated native populations did not make any of the decisions that so greatly affected their lives.

2.
The teacher demonstrates how to complete one row of the cells in the organizer so students are assured of how to complete this activity. The teacher could read some of the sources with students to help them find required information. Once the organizer has been completed, a teacher-led discussion can be held with the students about their findings.

3.
This activity can be followed-up with a guest speaker from a native organization found on the Aboriginal Links web page. The teacher should ask the speaker to address students about the extent of the progress that native people in Canada have made since the 1950s.

Assessment/Evaluation Techniques

· The teacher can make informal observations of student progress. Observations of learning skills through the completion of homework are one example of an informal observation.

Accommodations

· For this activity, the teacher demonstrates how to complete part of the organizer for students who require assistance. Further teacher assistance might be required in completing the organizer.

· Some students may need more than the average time to complete the organizer.

· Students with writing difficulties may benefit from teacher assistance in organizing information.

Resources

Print

Reed, Kevin. Aboriginal Peoples: Building for the Future. Don Mills: Oxford University Press, 1999.

Web Sites

Aboriginal Links: Canada & The US
http://www.bloorstreet.com/300block/aborcan.htm

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

Appendices

Appendix 3.3.4 – Organizer: Comparing Native and Non-native Lifestyles, circa 1950

Appendix 3.3.4

Comparing Native and Non-native Lifestyles, circa 1950

	Conditions
	Non-native
	Native

	Population Size


	
	

	Population concentrations


	
	

	Types of dwellings/condition of homes 


	
	

	Access to and quality of health care


	
	

	Access to and quality of education


	
	

	Employment opportunities


	
	


Activity 4:  Quebec in Transition

Time:  120 minutes
Description

Students write a script and present a brief role play about how Quebec evolved from an inward looking society to one that developed nationalistic aspirations by the 1960s. By completing this activity students understand how the Catholic Church supported the rights of workers in Quebec during the late 1940s. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 2b, 2c, 2d, 3f, 4a, 4f, 5a, 5e, 7e, 7g.
Strand(s):  Communities: Local, National, and Global; Methods of Historical Inquiry
Overall Expectations:  CGV.03, MIV.01, MIV.02, MIV.03. 
Specific Expectations

CG3.01 - identify the major events that contributed to the growth of Quebec nationalism and the separatist movement in Quebec from 1900 to the present;

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause and effect, short- and long-term consequences, interpretation);

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI3.01 - identify different viewpoints and explicit biases when evaluating information for a research report or participating in a discussion;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence;

MI4.01 - make reasoned generalizations or appropriate predictions based on research.

Planning Notes

· The teacher may video record students’ performances. This may help in completing performance evaluations.

Prior Knowledge Required

Students require familiarity with French-English relations up to and including the Conscription Crisis during World War II.

Teaching/Learning Strategies

1.
Students write and perform brief plays or dialogues that demonstrate how the striking labourers in Asbestos, Quebec felt about their employer and the government of Maurice Duplessis. Students also include discussion about the role of the Catholic Church and the importance of the strike in Quebec’s history in their plays. Students use suggested resources or their current textbook for the information needed in their dialogues. The teacher could read the resources for this activity with students to give them some understanding of the nature of the change that was occurring in Quebec at the time of the Asbestos strike.

2.
The teacher shows students how to write a simple script (e.g., names are separated from the text with colons and stage directions for the actors' movement are in parentheses). 

3.
Students work in small groups of three to four persons. Each student should have at least five to six speaking lines in their respective dialogues. Students prepare a draft of their dialogues so that the teacher can edit them for effective knowledge, understanding, and communication.

4.
One approach the students could take is to write a dialogue that is a discussion between three or four miners. In their dialogues, students describe their feelings about their working conditions, the way Duplessis has treated them, the relationship between their union and Duplessis, the role of the Catholic church, how they benefited from the strike, and how it was important in Quebec’s history.

Assessment/Evaluation Techniques

· Rubric: The teacher can use Appendix 3.4.5 to evaluate students’ knowledge and understanding of the Asbestos Strike and its related issues and the effective communication demonstrated in their plays.

· Conferencing: The teacher conferences with students to monitor their progress as they work on their scripts. 

Accommodations

· Extra time is allotted to students with writing difficulties to write their script.

· The teacher can create glossary to support the vocabulary in the readings for any students with reading difficulties.

Resources

Print

Approved classroom textbooks

Computer/Web Sites

Hockey Hall of Fame
http://www.hhof.com/index.htm

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

The 1998 Canadian & World Encyclopedia. CD-ROM. Toronto: McClelland & Stewart, 1998.

Appendices

Appendix 3.4.5 – Rubric: Asbestos Strike Dialogue Evaluation

Appendix 3.4.5

Asbestos Strike Dialogue Evaluation

Name: __________________________________________________ Date: ______________________

	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Knowledge/
Understanding
	- dialogue demonstrates limited knowledge of facts, roles, relationships, and issues
	- dialogue demonstrates some knowledge of facts, roles, relationships, and issues
	- dialogue demonstrates considerable knowledge of facts, roles, relationships, and issues
	- dialogue demonstrates thorough knowledge of facts, roles, relationships, and issues

	Oral Communication/
Application
	- language and/or delivery causes information to be communicated with limited effectiveness
	- language and/or delivery causes information to be communicated with some effectiveness
	- language and/or delivery causes information to be communicated with considerable effectiveness
	- language and/or delivery causes information to be communicated with the highest degree of effectiveness

	Creativity-Thinking/Inquiry/
Problem Solving
	- limited creativity is employed in the role play
	- some creativity is employed in the role play
	- considerable creativity is employed in the role play
	- the highest degree of creativity is employed in the role play

	Overall Achievement Level: 



	Strengths: 

Areas to Review:

Next Steps:




Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Activity 5:  Canada on the World Stage

Time:  180 minutes
Description

In their Library/Resource Centre, students research major international events of the period that involved Canada. Then they produce a report that summarizes the international role Canada played in the period. As a result students understand the role played by Canada in major international events like the Korean War and the development of international peacekeeping. Students appreciate the middle power status that Canada acquired through the role that it played on the world stage between 1946-1963. Furthermore, students recognize that “loving our neighbour” has global dimensions in an interdependent world.

Strand(s) and Expectations 

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 2a, 2b, 2c, 2d, 3d, 4f, 7b, 7e, 7f.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.04, CCV.03, MIV.01, MIV.02.
Specific Expectations 

CG2.02 - summarize Canada’s changing relationship with the United States from 1900 to the present;

CG2.07 - investigate the political and economic challenges and opportunities that Canada faces as a result of international developments (e.g., end of Cold War, globalization of economy, advent of world telecommunications) and describe the effect of these challenges on Canadians;

CG4.06 - describe Canada’s role in Cold War activities (e.g., espionage, Korean War, nuclear arms race, North American Aerospace Defence Command, North Atlantic Treaty Organization);

CG4.07 - demonstrate knowledge of the roles and functions carried out by the Canadian armed forces since 1945 (e.g., maintaining collective security, asserting national sovereignty, providing aid to civil powers, peacekeeping, peacemaking) and evaluate their success in performing these tasks;

CC2.03 - describe the technological innovations that have changed the way war has been fought in the twentieth century (e.g., aircraft, radar, nuclear arms, laser technology, guided missiles);

MI1.01 - use terms related to historical organization and inquiry correctly (e.g., chronology, cause-and-effect, short- and long-term consequences, interpretation);

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.02 - use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI2.04 - use computer-based systems effectively to organize information for research, report preparation, and presentation;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence. 

Planning Notes

· Students require a map of the world and an atlas.

· Arrange access to the Internet.

Prior Knowledge Required

· Students need to be familiar with the role that Canada played in World War II. As well they should understand the impact that the war had on relations between the Soviet Union and the United States. This knowledge has been gleaned from the previous unit.

· Students have a frame of reference for the international relationships that Canada has developed since the end of World War II from their study of the Grade 9 Geography program.

Teaching/Learning Strategies

1.
Students research the major international events of the period 1946-1963, which involved Canada, and then write a two to three-page report that summarizes their findings. Research is conducted in the school Library/Resource Centre under teacher supervision. The Korean War, the Suez Crisis, the beginning of the operation of the DEW line, the Cuban Missile Crisis, the formation of NATO and NORAD, and Canada's role in these defense organizations are the topics that need to be examined by students. Lester B. Pearson's important role in the Suez Crisis and John Diefenbaker's role in NORAD must also be included. 

2.
To assist students' research and note taking, the teachers demonstrate how to use the 5Ws (i.e., who, what, where, when, and why). This helps students to explain the information about their topics. The teacher shows the students how to read for specific details that answer the 5Ws about each of the topics. Students should also be shown the benefit of taking point-form notes for each of the 5Ws. The research is followed by a summary paragraph of their view of Canada’s international role in this period. With this information students produce a draft report. Students conference with the teacher to get assistance with the editing of the final draft of their reports. Their completed reports should be three to four pages in length.

3.
To complement the written work, students label blank world maps, provided by the teacher, that identify the locations of the events described in students’ reports. The map is labelled so that it includes all of the nations that participated in events described in students’ reports. The map should have a title, compass, and scale.

4.
As a conclusion to their reports, students compare Canada’s role on the world stage to excerpts from Pacem in Terris. The teacher guides them through the excerpts. In a final concluding paragraph, students answer an important question: To what extent was Canada following the words of John XXIII? Their answers help students to recognize the significance of the virtue of solidarity. Their responses can follow the summaries about Canada’s international role.

Assessment/Evaluation Techniques

· Assess knowledge/thinking, communication, and the application of the ideas from Pacem in Terris demonstrated in each report through the use of a rubric. See Appendix 3.5.6.

· The teacher conferences with students at various stages of the project's development to conduct informal assessment of students' progress.

Accommodations

· Extra time is allotted to students with writing difficulties to complete the report.

· Students with writing difficulties should use a word processor to complete the project.

· The teacher conferences with students at various stages of the project's development to determine if any other accommodations are necessary.

· Individual support may be needed to assist students in locating places on maps.

Resources

Print

Approved classroom textbooks

Henderson, Ian, Peter Lawley, Norm Probert, and Don Quinlan. World Affairs: Defining Canada’s Role. Don Mills: Oxford University Press, 1998.

Kolpin, Robert. Global Links: Connecting Canada. Don Mills: Oxford University Press, 1999.

Computer/Web Sites

Department of National Defence
http://www.dnd.ca/menu/legacy/global_e.htm

Encyclical Letter of His Holiness Pope John XXIII issued on April 11, 1963
Peace on Earth (Pacem in Terris)
http://listserv.american.edu/catholic/church/papal/john.xxiii/j23pacem.txt

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

Veterans Affairs Canada
http://www.vac-acc.gc.ca/general/sub.cfm?source=history/KoreaWar

The 1998 Canadian & World Encyclopedia. CD-ROM. Toronto: McClelland & Stewart, 1998.

Appendices

Appendix 3.5.6 – Rubric: Canada on the World Stage Report Evaluation

Appendix 3.5.6

Canada on the World Stage Report Evaluation

Name: _____________________________________________ Date: ___________________________

	Criteria
	Level 1

(50-59%)
	Level 2

(60-69%)
	Level 3

(70-79%)
	Level 4

(80-100%)

	Knowledge/
Understanding (i.e., of the international role Canada played between 1946-1963)

25%
	- report demonstrates limited knowledge of facts, causes, and terms
	- report demonstrates some knowledge of facts, causes, and terms
	- report demonstrates above average knowledge of facts, causes, and terms
	- report demonstrates a high degree of knowledge of facts, causes, and terms

	Written communication 

20%
	- communicates ideas and information with limited clarity
	- communicates ideas and information with some clarity
	- communicates ideas and information with above average clarity
	- communicates ideas and information with a high degree of clarity

	Visual communication (i.e., the map and overall appearance)

20%
	- expresses information with limited accuracy and neatness
	- expresses information with some accuracy and neatness
	- expresses information with above average accuracy and neatness
	- expresses information with significant accuracy and neatness

	Application of the ideas from Pacem in Terris
35%
	- application of ideas is limited in scope
	- application of ideas is satisfactory in scope
	- application of ideas is above average in scope
	- application of ideas is highly effective in scope

	Overall Achievement Level:



	Strengths:

Areas to Review:

Next Steps:




Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Activity 6:  My Family Grows and Changes

Time:  240 minutes
Description

In this group activity, students create a photo journal that reflects the social and technological changes of the period. Students then present their photo journal at a family reunion. This activity demonstrates to the students that we have to be stewards of each other rather than worshipers of mass consumerism and excessive individualism. 

Strand(s) and Expectations 

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 1h, 2a, 2b, 2c, 2d, 3d, 3e, 4a, 4f, 5a, 5e, 6c, 7e.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CCV.01, CCV.02, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

CG2.02 - summarize Canada’s changing relationship with the United States from 1900 to the present;

CC1.03 - explain how the lives of adolescents and women have changed as a result of post-World War I urbanization and the post-World War II population shift to the suburbs (e.g., in terms of schooling, consumerism, leisure); 

CC2.02 - use visual displays effectively to show how technological developments have changed lifestyles through the twentieth century (e.g., cars, television, plastics, computers, biotechnology);

SP2.02 - explain why social support programs (e.g., old age pensions, unemployment insurance, family allowance, medicare) were established in Canada.

Planning Notes

· Access to the Internet (for the web sites listed) is useful for this activity. 

Prior Knowledge

· Students have an understanding of the causes (i.e., economic growth and consumer demand) of the social and technological change that occurred after World War II in North America. Students had exposure to the economic change in Activity 1.

· Experience or knowledge of co-operative group learning skills is useful for this activity.

Teaching/Learning Strategies

1.
The teacher brainstorms with students the contributions that people make to their families or close friends. Students read 1 Corinthians 12: 1-31, and discuss the gifts that members of a society bring to the human family. Determine with students what gifts help to fulfill human sacredness. Students consider if the gifts of material wealth and expressive individualism are more important than the gifts identified in the reading from the Bible. 

2.
The teacher organizes the students into groups of four or five. Students create a photo journal that reflects the social and technological changes of the "Baby Boom". Students collect pictures, maps, diagrams, and charts to illustrate the journal. Journals are written to provide explanations for the illustrations. The importance of the “gifts” that people bring to the family or group should be reflected in the students' journals. 

3.
Students in each group take on different roles in their family or group of friends. The roles and the details of the expectations for the journals are explained in Appendix 3.6.7. Teachers can modify the roles, if necessary, to suit the needs of a group of close friends.

4.
The teacher meets students in a “reunion” so that roles and experiences of each group member can be shared. Discussion at the reunion should focus not only on the experiences of the individual member but on their importance to their family unit or group of friends.

Assessment/Evaluation Techniques

· A teacher-designed rubric is used to assess knowledge/understanding, communication, and the application of the ideas from 1 Corinthians demonstrated in the journal. See Appendix 3.6.8.

· The teacher conferences with students at various stages of the development of student work in order to conduct an informal assessment of the students' progress on their journals. 

Accommodations

· Extra time is allotted to students with writing difficulties to complete the report.

· Students with writing difficulties should be using a word processor to complete their journal.

· Students with language difficulties may benefit from teacher assistance or a scribe to elicit and record information.

Resources

Print

The Holy Bible. Revised Standard Version. Catholic Edition. London: Thomas Nelson and Sons, 1966.

Textbooks

Web Sites

Diefenbaker Web
http://diefenbaker.ottawa.com/main.htm

Office for Social Justice, Archdiocese of St. Paul and Minneapolis
Major Themes from Catholic Social Teaching
http://www.osjspm.org/cst/themes.htm

Appendices

Appendix 3.6.7 – Instructions for Family Photo Journal

Appendix 3.6.8 – Rubric: Family Photo Journal Evaluation

Appendix 3.6.7

Instructions for Family Photo Journal

Introduction

You are part of an extended family from Anytown, Ontario. Your family members have witnessed the growth of suburbs, the introduction of the television, and the expansion of American culture into Canada. It is now September 1960 and you are preparing to go to a family reunion. Your task is to create a photo journal that accurately reflects the social and technological changes that occurred in Canada in the previous decade.

Instructions

1.
You are to work as part of a group of four to five students.

2.
Your group selects a surname for the purpose of identifying your photo journal.

3.
Family members must assign themselves a first name and a role from the list of roles provided. Use only one family member per role.

4.
In your individual roles, you write two journal entries that incorporate the aspects specified for your role. In your journals be sure to answer the five Ws. Express your opinions about the developments you have witnessed.

5.
As a group you must organize your photo journal to make it presentable. Remember this is the early 1960s, so no fancy futuristic features! Your group must provide eight to ten pictures for the photo journal. Ensure that they are labelled and dated. Also, include a map to show the location in which your family members witnessed these developments.

6.
Your photo journal should also demonstrate the ideas discussed in class of the “gifts” we bring to relationships that we develop with other people.

7.
Your photo journal should be on letter-sized paper. Include a title page and a bibliography. 

Roles

1.
You are one of the mothers in an extended family. Your task is to describe how the suburbs have developed on the outskirts of your city, how people live their lives in the suburbs, and how these changes to urbanization have impacted on your own life and on your immediate family. You need to consider the changes in cost of living, the consumer products, and the level of education. 

2.
You are one of the teenagers in the extended family. You are to describe how teens contributed significantly to the lifestyle of the period by examining your role in the education system, as well as the entertainment and fashion industries.

3.
You are a male “breadwinner” in the extended family. Your role is to describe how changes in technology have impacted on the life that you live with your immediate family. You must include the importance of the automobile in your journal. Changes in lifestyle, initiated by the television and additional leisure time, must be considered in your journal entries. 

4.
You are a senior in the extended family You could be the oldest member of this entire family. Your job is to describe how your family has been affected by the influence of American culture. You are also to explain why the Canadian government initiated social programs like family allowance.

Appendix 3.6.8

Evaluation of Family Photo Journal

Name: _____________________________________ Date: _________________________

	Criteria
	Level 1
(50-59%)
	Level 2

(60-69%)
	Level 3
(70-79%)
	Level 4
(80-100%)

	Knowledge/
Understanding 

(i.e., social, cultural, and technological change between 1946-1963)
	- journal demonstrates limited knowledge of facts, causes, concepts, and terms
	- journal demonstrates some knowledge of facts, causes, concepts, and terms
	- journal demonstrates considerable knowledge of facts, causes, concepts, and terms
	- journal demonstrates thorough knowledge of facts, causes, concepts, and terms

	Written communication 
	- ideas and information were expressed with limited effectiveness
	- ideas and information were expressed with some effectiveness
	- ideas and information were expressed with considerable effectiveness
	- ideas and information were expressed with a high degree of effectiveness

	Visual presentation (i.e., map and appearance)
	- presentation was expressed with limited accuracy and neatness
	- presentation was expressed with some accuracy and neatness
	- presentation was expressed with considerable accuracy and neatness
	- presentation was expressed with a high degree of accuracy and neatness

	Employment of visuals
	- appropriate use of photos and pictures is limited in effectiveness
	- appropriate use of photos and pictures is somewhat effective 
	- appropriate use of photos and pictures results in considerable effectiveness
	- appropriate use of photos and pictures is highly effective

	Application of ideas from 1: Corinthians
	- application of ideas is limited in effectiveness
	- application of ideas is somewhat effective
	- application of ideas is effective
	- application of ideas is highly effective

	Overall Level Achievement:



	Strengths:

Areas to Review: 

Next Steps:




Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Unit 4:  1963-1984 The Challenge for Justice in Canada

Time:  18 hours
Unit Developer:  Elena Piezzo, York Catholic District School Board
Unit Description

This unit focusses on the challenges that faced Canada as the nation embarked on its quest for a just society. The activities help students understand the response of the Federal government and the Canadian people to the separatist movement in Quebec. They analyse the changing social and demographic patterns in Canada with specific reference to its Aboriginal communities and major immigrant groups. They summarize Canada’s efforts to protect the human rights of all Canadians. Students use the Catholic faith tradition to analyse American popular culture’s impact on Canadians. This unit’s culminating activity requires students to research and evaluate information on prime ministers Pearson and Trudeau from a variety of sources and communicate their findings in formal written reports and oral presentations. Throughout this unit, students witness Catholic social teachings and promote equality, democracy, and solidarity for a just, peaceful, and compassionate society.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 2b, 2c, 2d, 2e, 3b, 3c, 3d, 3e, 3f, 4a, 4b, 4c, 4d, 4e, 4f, 4g, 4h, 5a, 5b, 5c, 7a, 7b, 7c, 7d, 7e, 7f, 7g, 7h, 7i, 7j.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CGV.02, CGV.03, CGV.04, CCV.01, CCV.03, CHV.01, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG1.04, CG2.01, CG2.07, CG3.01, CG3.03, CG3.04, CG4.05, CC1.04, CC1.05, CC3.02, CC3.03, CC3.04, CH1.01, CH1.03, CH2.03, MI1.01, MI1.02, MI2.03, MI2.04, SP1.02, SP1.03, SP2.02, SP2.07, MI4.01, MI4.02, MI4.03, MI4.04.
Activity Titles (Time + Sequence)

	Activity 1
	The Cultural Revolution: Popular Culture in the 1960s
	150 minutes

	Activity 2
	Pearson and Trudeau
	 75 minutes

	Activity 3
	The Quiet Revolution
	150 minutes

	Activity 4
	Trudeaumania and the Challenge for a Just Society
	225 minutes

	Activity 5
	Crisis in Quebec: Challenges to Canadian Unity
	300 minutes

	Activity 6
	Team Canada 1972: Hockey and the Canadian Identity
	 30 minutes

	Activity 7
	Sleeping With The Elephant: American Influence on Canadian Culture
	 75 minutes

	Activity 8
	Peer Review and Book Talk
	 75 minutes


Unit Planning Notes

· The completion of Activities 1 to 5 is necessary for completion of the culminating activity.

· Be prepared to introduce the culminating activity in Activity 2. Have samples of biographies on Trudeau to show students; see Resource.

· Prepare samples of popular music from the 1960s for Activity 1.

· Prepare print or audio-visual media images of fashions and fads of the 1960s for Activity 1.

· Prepare visual images (i.e., magazines) appropriate for Activity 2.

· Prepare excerpts of readings as indicated for Activity 3.

· Refer to background teacher reference materials to supplement textbook for Activity 4.

· Order videos from Board resource centre for Activity 5.

· Prepare a copy of Roch Carrier’s short story and video “The Sweater” for Activity 6.

· Prepare magazines for collage and political cartoons for Activity 7.

· Review Individual Education Plans (IEPs) for identified students.

· Review Catholic faith resources for Activities 4 and 5.

Prior Knowledge Required

· The expectations contained in Grade 7 and 8 History Curriculum, including inquiry, research, and communication skills.

· The expectations for French-English relations from 1900 to 1960.

· The expectations for contributions of Canadian prime ministers, especially John Diefenbaker.

· The expectations for Canada’s changing relationships with the United States up to St. Lawrence Seaway, 1959.

Teaching/Learning Strategies

Whole Group

· Teacher-directed whole group discussion and note taking.

Small Group

· Small group work and informal oral presentations to class.

· Small group inquiry and jigsaw model of presentation to peers.

Individual

· Individual and small group inquiry learning from audio and visual resources.

· Individual inquiry and note taking. 

· Formal oral presentations to class.

Assessment and Evaluation

Formative Assessment

· learning/research log, checklist, informal observations, rubrics, student-teacher conference.

Summative Evaluation

· biography on prime minister, pen and paper test.

Resources

Print (Teacher Resources)

Axworthy, Thomas S. and Pierre Elliott Trudeau. Towards a Just Society: The Trudeau Years. Markham, Ontario: Penguin Books, 1990.

Bondy, Robert J. and William C. Mattys. Canadiana Scrapbook: Years of Promise: Canada 1945-1963. Scarborough, Ontario: Prentice Hall, 1980.

Carrier, Roch. The Hockey Sweater and Other Stories. Toronto, Ontario: House of Anansi Press, 1970.

Catechism of the Catholic Church. Toronto, Ontario: Doubleday, 1995.

Cohen, Andrew and J.L. Granatstein. Trudeau’s Shadow: The Life and Legacy of Pierre Elliott Trudeau. Toronto: Random House of Canada Ltd., 1998.

Coomber, Jan, Rosemary Evans, and Don Quinlan, ed. Canadian Challenges: Women Changing Canada. Don Mills, Ontario: Oxford University Press Canada, 1997. ISBN 0-19-541281-8

Gwyn, Richard. The Northern Magus. Toronto, Ontario: McClelland and Stewart Ltd., 1980.

Graham, Gwethalyn, Rolland, Solange Chaput. Dear Enemies. Toronto, Ontario: The MacMillan Company of Canada Ltd., 1963.

Granatstein, J.L., I. Abella, D. Bercuson, et al. Twentieth Century Canada. Toronto, Ontario: McGraw Hill Ryerson Ltd., 1986. 

Reed, Kevin and Don Quinlan, ed. Canadian Challenges: Aboriginal Peoples: Building for the Future. Don Mills, Ontario: Oxford University Press Canada, 1999. ISBN 0-19-541280-X

Sheridan, E.F., ed. Do Justice! The Social Teachings of the Canadian Catholic Bishops. Toronto, Ontario: Pauline Press, 1987.

Saywell, John. Quebec 70. Toronto, Ontario: University of Toronto Press, 1971.

Trudeau, Pierre Elliott. Memoirs. Toronto, Ontario: McClelland and Stewart, 1993.

Audio-Visual

Action: The October Crisis of 1970. 87 minutes, video. Available in French as Les Evenements d’Octobre 1970. National Film Board.

The Champions: Part 2: The Trappings of Power. 55 minutes, video. National Film Board.

The Sweater. 10 minutes, video. Available in French as Le Chandail. National Film Board.

Web Sites

Unity debate
http://cbc.ca/news/indepth/unity/distinct.html

Quebec and National Unity
http://polisci.nelson.com

Yahoo! Music
http://musicfinder.yahoo.com

CD-ROM

Encarta

Canadian Encyclopedia

Activity 1:  The Cultural Revolution: Popular Culture in the 1960s

Time:  150 minutes
Description

In this activity students learn about the counter culture, or protest generation, of the sixties. They read and listen to lyrics from popular music of the time and record in their notebooks the social concerns they can identify in the songs. They present their findings in a whole group discussion. They prepare a mock interview with a partner to role play their knowledge of the culture of the 1960s. They use their textbooks to complete a chart comparing Canada in 1900 to Canada in 1967.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 2e, 2b, 3e.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.04, CCV.01, MIV.02.
Specific Expectations

CG2.01 - explain how American culture and lifestyle have influenced Canadians from 1900 to the present;

CG4.05 - explain the influence on Canadian society from 1914 to the present of pacifists, the human rights movement, and the civil rights movement;

CC1.04 - evaluate the impact of the baby boom generation on Canadian society since the 1960s;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues.

Planning Notes

· Have samples of popular music of the 1960s such as The Beatles, Bob Dylan, Joni Mitchell, Buffy Sainte-Marie, Ian and Sylvia Tyson, and Neil Young. Make verses of the songs available to students on a handout or overhead transparency.

Prior Knowledge Required

Students should be able to explain how American culture and lifestyle have influenced Canadians from 1900 to 1950s (Unit 3). They are able to demonstrate an understanding of how artistic expression reflects the Canadian identity.

Teaching/Learning Strategies

1.
Introduce students to the terms “hippie”, “protest generation”, “youth culture”, and “generation gap” by drawing from their own knowledge of those terms and on the Baby Boom Generation learned in the previous unit. Ask them to think about the term “revolution” and write in their notebooks what they think it means. Then ask them to compare their definition with a partner. With a whole group, the teacher records some of the student responses on the board and leads the class to the understanding that a revolution is not always an armed rebellion, but can also be an attitude or ideology of rebelliousness and unrest. This establishes an understanding of the term needed for Activity 3 on the Quiet Revolution. Ask students to think of reasons that would have caused the youth of the sixties to start a revolution. Discuss their answers as a class and ask them to discuss the ways teenagers rebel today. The focus of this discussion should be on their perceptions of social injustice. 

2.
Draw their attention to the impact of popular culture on society in the sixties by asking them to discuss the importance of music in their own lives. Explain to students that the music of the sixties reveals a great deal about the concerns of that time. It became a method of social protest and ultimately reinforced the generation gap between youths and adults. The teacher should show the students examples of fashions and fads of the period.

3.
Play a song from the Beatles, (“Revolution” is suggested) and introduce them to the term “Beatlemania”. You can teach this term using a reading from the textbook which most likely has something on it. The terms introduced in this activity reinforce the concept of “Trudeaumania” which is significant throughout the rest of the unit. Therefore, it is important to highlight the significance of the youth culture which helps to set the stage for the election of Trudeau. Ask students why the words to the song would have caused concern; record answers on board.

4.
Play the remaining selections of songs and ask students to carefully review the lyrics and record in their notebooks all of the social concerns they can identify. Ask students to volunteer their answers and record on board.

5.
Ask students to refer to a reading on popular culture in the sixties in their text and with the whole group summarize the causes of the cultural revolution.

6.
Instruct students to prepare a brief, mock interview with a partner in which one student assumes the role of an adult in the sixties, and the other of the teenager. Students prepare a 5- to 10-minute interview of 8-10 questions and responses. Each partner assumes one of the roles. The interviewer must represent an adult from the sixties and the respondent must represent a teenager from the sixties. After reviewing their questions the teacher provides an appropriate length of time, dependent on the needs of students, to practise their interview and prepare for the audience. Their interview should clearly reflect the concerns of each side of the “generation gap”. It is presented to the class. As students prepare their interview the teacher meets with each group to answer questions and check that expectations are being met.

7.
Students present to the class.

8.
Students complete a chart that compares Canada in the period from 1900-1914 to Canada in the period from 1957-1967 using their notes from previous units and their textbook. The chart is reviewed with the whole class using the board to record key points. Their comparison should be based on the following criteria: size of Canada (number of provinces, etc); demographic composition of Canada (cultural groups); French-English relations; relationship with Aboriginal communities; major conflicts (Alaska Boundary dispute, Naval Service Bill Crisis, flag debate 1964). At the bottom of their chart they answer the following: Was Canada’s 100th birthday in 1967 a happy occasion for all Canadians? Why or why not? What solutions would you have offered to solve the problems in the Canadian family?

9.
Presumably, the textbook contains readings on Trudeau and Pearson. Assign those sections and any relevant questions as readings for homework.

Assessment/Evaluation Techniques

· Informal teacher assessment to ensure completeness and accuracy. A checklist that evaluates skills is useful. (Several models are available to accommodate the new report card.)

· Rubric for Mock Interview (Appendix 4.1.1)

· Informal teacher assessment to ensure completeness. Use a checklist to record that work in notebooks is complete and ask students to present their answers in a class discussion.

Accommodations

· Some students may need teacher or peer help to interpret significance of song lyrics. A suggestion may be for the teacher to select only a few key phrases that convey the main meaning of the song and ask the student to state what the words make him or her think and feel. From there ask the student to suggest possible meanings for the song. Further to this the student may be asked to describe the mood of the sound of the music to infer a meaning for the song.

· Some students may need a list of key textbook pages and past activities from teacher or peer tutor to reference materials from past units to complete chart.

Resources

Audio tapes of music as per suggestions above.

Appendix 4.1.1

Rubric for Mock Interview

	Criteria
	Level 1

(50-59%)
	Level 2

(60-69%)
	Level 3

(70-79%)
	Level 4

(80-100%)

	Demonstrates an understanding of views on life in the sixties of the character they are representing.
	- demonstrates with limited accuracy 
	- demonstrates with some accuracy 
	- demonstrates with considerable accuracy and breadth 
	- demonstrates thorough and extensive understanding 

	Demonstrates an understanding of historical events of this period that caused social unrest.
	- demonstrates with limited accuracy 
	- demonstrates with some accuracy 
	- demonstrates with considerable accuracy and breadth 
	- demonstrates thorough and extensive understanding 

	Ability to organize information in interview format in a meaningful way.
	- demonstrates with limited accuracy 
	- demonstrates with some accuracy 
	- demonstrates with considerable accuracy and breadth 
	- demonstrates thorough and extensive ability 

	Demonstrates use of a variety of questions and responses to understand views of interview partner.
	- demonstrates limited use and variety of questions and responses 
	- demonstrates some use and variety of questions and responses.
	- demonstrates considerable use and variety of questions and responses .
	- demonstrates thorough use and variety of questions and responses 

	Demonstrates an ability to draw conclusions based on adequate and relevant supporting evidence.
	- demonstrates with limited and inconsistent accuracy an ability to draw conclusions 
	- demonstrates with some consistency and accuracy an ability to draw conclusions 
	- demonstrates with considerable consistency an ability to draw conclusions 
	- demonstrates a consistent and insightful ability to draw conclusions 

	Demonstrates competence in oral presentation of information.
	- demonstrates limited competence 
	- demonstrates some competence 
	- demonstrates considerable competence 
	- demonstrates consistent accuracy 

	Ability to use terms related to historical organization and inquiry correctly.
	- limited ability to use terms related to historical organization and inquiry correctly
	- some ability to use terms related to historical organization and inquiry correctly
	- considerable ability to use terms related to historical organization and inquiry correctly
	- high degree of ability to use terms related to historical organization and inquiry correctly


Overall Level:







Student Name:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Activity 2:  Pearson and Trudeau

Time:  75 minutes
Description

Students gather information from their textbook and the teacher-directed lesson. They prepare a comparison chart that outlines the contributions of both prime ministers to Canada. Students are introduced to the culminating activity. They write a reflection to be kept in their research log.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2b, 4f, 4e, 5b.
Strand(s):  Citizenship and Heritage; Methods of Historical Inquiry; Social, Economic, and Political Structures
Overall Expectations:  CHV.02, MIV.02, SPV.01.
Specific Expectations

CH2.03 - compare the backgrounds, careers, and contributions of twentieth-century Canadian prime ministers, in both formal and anecdotal reports;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps;

MI2.04 - use computer-based systems effectively to organize information for research, report preparation, and presentation;

MI4.02 - demonstrate competence in research and writing;

CC3.02 - explain the significance of Canada’s contributions to the United Nations;

CC3.03 - demonstrate an understanding of how the experience of the Holocaust helped shape Canada's role as a world leader in human rights;

SP2.02 - explain why social support programs were established in Canada.

Planning Notes

· Bring to class sample biographies on Trudeau; see Resources for suggestions.

· Assign pertinent textbook readings on Diefenbaker and Pearson to prepare students for this activity.

· Book Library/Resource Centre for one or two periods to do research for culminating activity.

Prior Knowledge Required

Students demonstrate an understanding of how individual Canadians have contributed to the development of Canada and to an emerging sense of Canadian identity. They should have the necessary research and note-taking skills from expectations for the Grades 7 and 8 curriculum.

Teaching/Learning Strategies

1.
Students answer questions on Trudeau and Pearson based on their homework readings. This part of the lesson should draw from students’ understanding of the reading they did for homework. A focus is placed on the major contributions of both prime ministers. It would also be useful to draw from the previous unit and review Diefenbaker’s and the Conservatives’ contributions. This helps students understand that a new party was in power during the time period discussed in this lesson. If the textbook provides biographical information on the prime ministers, compare the personalities or leadership styles of Diefenbaker, Pearson, and Trudeau; this may help to make these political figures more personally relevant to the students. Key points are recorded on the board.

2.
Students create a chart in their notebooks with two columns: one for Trudeau and the other for Pearson. They then compare the two prime ministers in the following areas: personal background, personality traits, and major contributions to Canada.

3.
Students are introduced to the unit’s culminating activity. They prepare a biography on either Pearson or Trudeau. They gather information from the textbook, multimedia resources available on CD-ROM in school Library/Resource Centre, reading material provided by the teacher to supplement textbook, and library reference material. Therefore, it may be necessary to book the library for one or two research class periods. Their biography is formatted as a book complete with an original and creative cover and at least three peer book reviews which appear on the back cover. Show students published biography book covers and prepare a student sample as a model. Once completed and evaluated by the teacher, the student presents his/her project in an oral presentation that is called a “book talk” in this assignment. Throughout the duration of this unit students keep a folder containing their research/learning log that consists of research information, rough drafts, and reflections on their work. A checklist to assess student progress should be kept in the folder. The teacher shows students biographies on various prime ministers as samples.

Assessment/Evaluation Techniques

· Teacher-student conference, peer and teacher evaluation for culminating activity 

· See Appendices 4.2.2 and 4.2.3 for a rubric and checklist to evaluate the biography.

· Checklist for reflection.

Accommodations

· The length of the reflection can be altered for students with weaker writing skills. They may also need peer or teacher assistance to help recall information.

· Students with weak research skills may be given a research partner to help locate and organize information in their log for the culminating activity. The student(s) may need more frequent conferences with the teacher for help with the written portion of their assignment.

Resources

Sample biographies (see Resources) 

Note: These biographies may be difficult for students to read. Their sole purpose in the classroom is to give the students an idea of what a published political biography looks like, i.e., cover design, chapter titles, content. The teacher may find them useful for background reading.

Appendix 4.2.2

Rubric for Biography

	Criteria
	Level 1

(50-59%)
	Level 2

(60-69%)
	Level 3

(70-79%)
	Level 4

(80-100%)

	Demonstrates an understanding of contributions of prime minister to the Canadian identity.
	- demonstrates with limited accuracy 
	- demonstrates with some accuracy 
	- demonstrates with considerable accuracy and breadth 
	- demonstrates thorough and extensive understanding 

	 Demonstrates an understanding of the background and career of the prime minister.
	- demonstrates with limited accuracy 
	- demonstrates with some accuracy 
	- demonstrates with considerable accuracy and breadth 
	- demonstrates thorough and extensive understanding 

	Ability to organize research information in a meaningful way.
	- demonstrates with limited accuracy 
	- demonstrates with some accuracy 
	- demonstrates with considerable accuracy and breadth 
	- demonstrates thorough and extensive ability 

	Demonstrates use of a variety of information sources for research.
	- demonstrates limited use and variety 
	- demonstrates some use and variety 
	- demonstrates considerable use and variety 
	- demonstrates thorough use and variety 

	Demonstrates an ability to draw conclusions based on adequate and relevant supporting evidence.
	- demonstrates with limited and inconsistent accuracy 
	- demonstrates with some consistency and accuracy 
	- demonstrates with considerable consistency 
	- demonstrates a consistent and insightful ability 

	Demonstrates competence in research and writing; uses correct notation methods.
	- demonstrates limited competence 
	- demonstrates some competence 
	- demonstrates considerable competence 
	- demonstrates consistent accuracy 

	Ability to use terms related to historical organization and inquiry correctly.
	- limited ability 
	- some ability 
	- considerable ability 
	- high degree of ability 


Overall Level:





Student Name:

Strengths:

Area to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Appendix 4.2.3

Rating Scale for Research/Learning Log

	Criteria
	Rating Scale

	Research work is accurately labelled (titles, dates, source).
	Yes
	No

	Research work is organized effectively: notes, webs, charts, maps, lists.
	Yes
	No

	Research work is from a variety of sources.
	Yes
	No

	Research work is thorough and extensive.
	Yes
	No

	An edited rough draft is included.
	Yes
	No

	Work logs on progress are complete.
	Yes
	No

	Final draft and/or research work is computer-based.
	Yes
	No


Activity 3:  The Quiet Revolution

Time:  150 minutes
Description

In this activity students understand the causes of the Quiet Revolution and its ultimate impact on French-English relations. They understand the causes of tension between both groups and assess solutions to the problem of Quebec separation.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE7c, 7f, 7g.
Strand(s):  Change and Continuity; Methods of Historical Inquiry.
Overall Expectations:  CGV.03, MIV.01.
Specific Expectations

CG3.03 - demonstrate an understanding of how the federal government and Canadians in general have reacted to the Quebec separatism movement;

MI1.01 - use terms related to historical organization and inquiry correctly.

Planning Notes

· Assign pertinent readings on the Quiet Revolution from the textbook.

· Have copies in class of the following document from Do Justice!: Document 15 The Hundredth Year of Confederation, 1967, sections 2,13-16. 

Prior Knowledge Required

Students have an understanding of the curriculum expectations for French-English relations up to 1960.

Teaching/Learning Strategies

1.
Review with the class the definition of “revolution” as discussed in Activity 1. Add to this term the definition of “quiet”. Ask the students if the two terms are an oxymoron, or if it is possible for a revolution to occur quietly. Review the assigned reading with the class. List on the board the impacts of the Duplessis government on Quebec under the title Quebec Before the Quiet Revolution. Then list the changes that Lesage made during the Quiet Revolution. Indicate to the class that although the reforms were positive for Quebec, there was still mounting tension between French and English Canadians.

2.
Read with the class the selections from document 15 of Do Justice! Ask students why they think the Bishops refer to French-English relations as the “chief malady of Canadian society.” To answer this question, students review the chart they completed for Activity 1. Ask students why separatism would be an option for Quebec. Lead the discussion to the language issues in Quebec, this helps the class understand the significance of the Bi and Bi Commission.

3.
Present the following scenario to the class: “Canada is conquered by a foreign nation. That nation establishes a government that operates in a foreign language. All of its institutions, schools, hospitals, etc. function in a foreign language. How will your daily life be affected? What impact will these changes have on your future?” Students record their answers in their notebooks. Discuss as a class the importance of language. Then review the recommendation of the Bi and Bi Commission. Ask the class if the recommendations solved the problems between French and English Canada.

4.
In any dispute both parties must be able to make some concessions in the spirit of goodwill and alter their attitudes in order to reach a peaceful solution. The Bi and Bi Commission asked these same things of both English and French Canadians. Hand out to the students the excerpt found in Appendix 4.2.4 and ask them to summarize the changes in attitude that the English and the French Canadians were challenged to make.

5.
Review with students the following responses from the federal Liberals to the independence movement: the new flag, the election of federal leaders from Quebec, and the Official Languages Act, 1969. Ask students why they think the federal government made those changes. Were the solutions a success? They record their answers in their notebooks.

Assessment/Evaluation Techniques

· Informal conferencing with students to clarify points and keep students on task

Accommodations

· Students may need the reading selections interpreted by the teacher if the language is too difficult. The teacher may rewrite the selection in an abridged format that reflects the main ideas and uses language that is appropriate for students’ abilities.

Resources

The Commission on Bilingualism and Biculturalism.

Photos of the previous Canadian flag

Activity 4:  Trudeaumania and the Challenge for a Just Society

Time:  225 minutes
Description 

Students assess the appeal of Prime Minister Trudeau and the causes of Trudeaumania. They gain an understanding of and evaluate his contributions to Canada. In particular, they understand Trudeau’s vision of a just society and its impact on Canadians, especially marginalized groups. They record their notes in their research log for the culminating activity.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1f, 3a, 3b, 3c, 3f, 4d, 7e, 7h.
Strand(s):  Change and Continuity; Citizenship and Heritage.
Overall Expectations:  CCV.01, CHV.01, CHV.02.
Specific Expectations

CC1.05 - assess the impact of demographic and social changes on Aboriginal communities;

CH1.01 - summarize the contributions of the women’s movement;

CH1.03 - describe the contributions of Aboriginal peoples in forming national organizations to gain recognition and rights for Aboriginal peoples;

CH2.03 - compare the backgrounds, careers, and contributions of twentieth-century Canadian prime ministers, in both formal and anecdotal reports.

Planning Notes

· Bring to class various photos of men and women who represent a range of personalities and a cross-section of society, e.g., a conservatively dressed, middle aged man and similarly dressed woman; sports celebrity; well known actor (preferably someone who has portrayed a politician); young, non-traditionally dressed man or woman.

· Have chart paper and markers in class.

· Have available Catechism of the Catholic Church and Towards a Just Society.

Prior Knowledge Required

Students require an understanding of the methods of historical inquiry to investigate topics and issues in history. They are able to organize information using webs or charts. They should be able to describe the contributions to Canadian society of its regional, linguistic, ethnic, and religious communities. They should also be prepared to draw from the Grade 8 unit on Confederation and the BNA Act.

Teaching/Learning Strategies

1.
Begin this activity by asking students to share their responses from Activity 2 on what makes a good leader. Show them the photos and tell them that they represent candidates for the job of prime minister. Ask them to look at each candidate carefully and determine for whom they would vote. They must explain their selection in their notebook. Ask them to predict which candidate their peers were most likely to select. They next select partners and compare their choices and then share with a group of five other students and survey the selections in their group. Regroup as a whole class and survey by show of hands the number of votes each candidate received. Discuss with students the importance of image when running for office. A good example of image and politics is the Nixon-Kennedy debate. Those who heard the debate on the radio thought Nixon was the winner; those who saw it on television thought Kennedy was the winner. The discrepancy was attributed to the impact that media image had on the voters. 

2.
Ask students to recall social changes during the sixties discussed in Activity 1. In particular recall the phenomenon of Beatlemania and link it to Trudeaumania. Ask the class to work in pairs and determine the causes of Beatlemania and how this same phenomenon could apply to a political figure. Read the section in the textbook on Trudeaumania, discuss, and take notes. Provide the class with biographical information on Trudeau and reinforce his appeal to young voters. Students should be reminded that these notes are used for the culminating activity. 

3.
Ask students to consider the separatist problem in Canada and Trudeau’s French-English background. Explain to the class that some goals of the government of Canada at the time were to help Quebec feel at home in Canada and find a solution to separatism. Trudeau, because he was of both English and French background, appeared to represent a balance between the two founding cultures of Canada. Recount the events of 24 June 1968 St. Jean Baptiste Parade. Ask the students to determine what role these events played in Trudeau’s election. Did he have all the qualities of a good prime minister? They record this information in the research log. 

4.
This part of the activity deals with the years in which Trudeau was in power and his government’s success or failure in achieving justice for aboriginals, women, and immigrants. Write the following question on the board: “What is a just society?” Ask students to consider laws, the treatment of Canada’s many different people, the economy, and any other issue relevant to their life. They record their answers in their notebooks. 

5.
Arrange students in groups of four and give each group a piece of chart paper and markers. They write the statement “A Just Society Is…” on their paper and organize their responses in any way they see most appropriate; thought web, flow chart, point form notes, collage. Tape the charts on the wall near the group. 

6.
Instruct students as follows: with your marker walk around the classroom to the various charts. After reading the chart, put an “x” beside anything which you feel is not about promoting equality. The teacher walks around with students to offer guidance. Read and discuss with students Trudeau’s definition of justice from A Just Society (p. 358) The key statement to reinforce with the students is: “the value with the highest priority in the pursuit of a Just Society had become equality…of opportunity.” Then read with them the definition of justice from Catechism of the Catholic Church 1807. The following sentence is placed on the board: “Justice toward men disposes one to respect the rights of each and to establish in human relationships the harmony that promotes equity with regard to persons and to the common good. The just man is distinguished…by habitual right thinking and the uprightness of his conduct toward his neighbour.” Ask each group to read the points left on their chart and as a class write a definition of justice.

7.
Students use their textbooks and any supplemental material provided by the teacher to research the social conditions of aboriginal peoples, women, and immigrants in Canada up to the Trudeau era. Students work in groups of six and complete a chart on chart paper indicating the challenges faced and those overcome by those social groups. The teacher works with each group to help define key terms and issues.

8.
Ask students to recall the songs they listened to in Activity 1 and discuss how accurate they were in describing the social conditions of some Canadians in the sixties and seventies.

9.
Assign readings from the text that deal with Trudeau in power. In a teacher-directed lesson, using supplemental material (i.e., Towards a Just Society), teach Trudeau’s efforts to achieve justice for those groups. These notes are recorded in students’ research logs. They then write a reflection on: “Was Trudeau’s vision of justice realized?”

10.
Arrange students in groups of four. They prepare a visual display on a bristol board that includes 1) a prayer, 2) a poem/song, 3) a drawing/painting, 4) a personal symbol that reflects their role as Catholics to end injustice. 

Assessment/Evaluation Techniques

· Rubric for visual display, checklist for group work, research log entries and notebook work. 

Accommodations

· Key terms and concepts may need to be reworded or simplified by the teacher. 

· The creative written reflection can be put on an audio tape for students whose writing skills are weak, as it is assessed primarily for creativity and content rather than mechanics. 

· Arrange groups to pair off students with differing skills so that they can assist each other. 

· For students who work better individually or with only one partner, modify the task to ensure a workload that is balanced with groups of four (e.g., display can be on half a bristol board or smaller piece of construction paper). 

Resources

Select teacher reference materials from Unit Resources.

Activity 5:  Crisis in Quebec: Challenges to Canadian Unity

Time:  300 minutes
Description

In this activity students learn about the FLQ crisis and assess Trudeau’s response. They view a film on the event, read primary source documents, and prepare a poster to reflect the drama and tension of the event. They also understand the challenges to Canadian unity that occurred in the aftermath of the October Crisis and heightened the tensions between French and English Canada. They gather further research for the culminating activity.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1e, 2b, 2c, 2d, 3a, 5a, 5c, 7a, 7d.
Strand(s):  Communities: Local, National, and Global; Methods of Historical Inquiry
Overall Expectations:  CGV.03, MIV.02, MIV.03.
Specific Expectations 

CG3.01 - identify the major events that contributed to the growth of Quebec nationalism and the separatist movement in Quebec from 1900 to the present;

CG3.03 - demonstrate an understanding of how the federal government and Canadians in general have reacted to the Quebec separatism movement;

CG3.04 -identify the major groups outside Quebec and describe their efforts to achieve recognition;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates, or in graphic displays;

MI4.04 - demonstrate, after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Planning Notes

· Ensure access to the National Film Board films The Champions and Action Quebec.

Prior Knowledge Required

Students require an understanding of the major events that contributed to the growth of Quebec nationalism and the separatist movement in Quebec from 1900.

Teaching/Learning Strategies

1.
Begin this activity by defining and discussing the term terrorism. Provide examples from current events with which students may be familiar. Ask students how they would deal with terrorists if they were prime minister. Discuss with the class reasons political extremist groups turn to terrorism and ask them if terrorism can ever be justified in drawing attention to a group’s goals. The teacher focusses on the moral questions that arise from terrorism. Statement 2297 in Catechism of the Catholic Church is a useful resource. Review what they have learned about the mounting tension in Quebec and teach the class the origins and aims of the FLQ. Read with the class from the FLQ Manifesto. List the FLQ’s goals on the board. Do their goals reflect the political and cultural situation in Quebec and the beliefs of the majority of Quebecois? Read from the text and discuss the events of October 1970. Ask students to work in groups of three and assume they are advisors to the prime minister. They determine a solution to the FLQ crisis; namely, how to deal with terrorists. The teacher works with each group to ensure they remain on task. Regroup as a class and ask each group to present its solution.

2.
Review the War Measures Act with the class and read (or assign as silent reading) the section in their text, or any other source provided by the teacher, that discusses Trudeau’s reaction to the October Crisis. Were Trudeau’s actions justified? Did Trudeau abuse his power and deny the rights of Canadians? The class responds to these questions either orally in a group discussion or in their notebooks. 

3.
View the films Action: The October Crisis of 1970 and The Champions (selected scenes). The films provide a basis for class discussion on the October Crisis. They may help the students better understand the events of October 1970.

4.
Arrange class into groups of four and instruct students to divide into two subgroups. Each sub-group represents either the defense team or the prosecution team in a legal proceeding brought against the FLQ. They prepare a summation explaining either why the members of the FLQ should be convicted as terrorists for kidnapping and murder, or why they should be acquitted for those crimes. They use the information gathered from the teacher’s lesson and the film. Students should have access to Document 25 paragraph 9 from Do Justice! The Social Teachings of the Canadian Catholic Bishops. The bishops’ views on violence should be used in their summations. The defence and the prosecution teams prepare to present their arguments to the class. The class should be prepared to make a decision to convict or acquit as a jury based on the presentations.

5.
Teach socratically the events that led Quebec to the 1980 Referendum: the Official Languages Act, Bill 22; the Parti Quebecois victory and Rene Levesque; Bill 101, and the referendum on sovereignty association. Those events require an understanding of rather complicated political and legal concepts, thus it is recommended that teachers arrange the information as a timeline with only major points for each event so as not to overwhelm the students. For each event, students weigh its advantages against the disadvantages for both Quebec and the rest of Canada. Students begin to see that the country was being divided further rather than united.

6.
At this point, review with students that French-Canadians outside of Quebec have also struggled to maintain language and cultural rights, i.e., Franco-Ontarians, Acadians, Franco-Manitobans. A review of the historical tensions in Western Canada at the time of Confederation may help reinforce this point.

7.
Students work in groups of four to consider a last attempt to prevent Quebec from separating and feeling a part of the Canadian family. They record their solutions in their notebooks and present them to the class to generate a class discussion. This leads the activity to its final historical event: the patriation of the Constitution and Trudeau’s resignation. The teacher reads with the class and explains the patriation of the constitution using board notes. These notes are recorded in research/learning logs for the culminating activity.

8.
Assign a paper and pencil test on French-English relations.

Assessment/Evaluation Techniques

· Checklist for oral presentation

· Paper and pencil test for this activity.

Accommodations

· Students whose oral communication skills are weak may present their summation to the teacher only or a small group of students.

· Guide questions for the content of the summation may be provided for students who have difficulty with abstract concepts.

Resources

Videos

Activity 6:  Team Canada 1972: Hockey and the Canadian Identity

Time:  30 minutes
Description

The purpose of this activity is to reflect on a positive and unifying event that occurred in the midst of national tension. It temporarily draws students away from the focus on Canadian politics and shifts to Canadian popular culture. The class reads a short story, watch an animation of the story, and read about the hockey goal that made Canadian history.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 2a, 2b, 2e, 3a, 4h.
Strand(s):  Communities: Local, National, and Global
Overall Expectations:  CGV.03.
Specific Expectations

CG1.01 - determine to what extent certain national symbols represent all Canada and Canadians.

Planning Notes

· Ensure that you have in class a copy of the short story and the video.

· The 1972 hockey game is available on CD-ROM Canadiana Encyclopedia; the teacher may wish to book the lab.

Prior Knowledge Required

Students should have knowledge of how artistic expression reflects the Canadian identity. They also have understanding of the tensions between English and French Canada.

Teaching/ Learning Strategies

1.
Begin this activity with a discussion about hockey to engage the students’ interest. Ask the students to consider why hockey is such a Canadian sport. In your discussion make mention of Canadian hockey legends to familiarize students with the references in the short story. 

2.
Using the textbook and/or other sources recount the significance of the Team Canada games against the Soviet national team in 1972, i.e., it was an example of the increased openness between Canada and the Soviet Union in such areas as wheat and barley export from Canada. In particular, focus on the national euphoria that resulted from Team Canada’s victory. 

3.
Students consider a response to the following: “after the inability to resolve the bitterness, and violent divisions within Canada prior to 1972, how was it that a hockey game could unite Canadians, even if only temporarily?” In your class discussion, focus on why sports often draws from nationalist sentiments.

4.
Video resources on Maurice Richard are available and segments may be shown in class to introduce the short story.

5.
Read the story “The Hockey Sweater” with the class and follow up with a discussion about the nationalist sentiments associated with the Maple Leafs and Canadiens hockey sweater.

6.
Show the film animation of the story.

Assessment/Evaluation Techniques

· Question and answer (oral) to assess student comprehension of short story and concepts discussed in class.

Accommodations

· The variety of mediums for delivering the content of the short story should serve as an accommodation for comprehension. The themes and symbolism of the story may need to be simplified by using analogies personally relevant to students.

Resources

The short story is also available in some history textbooks and short story anthologies.

Activity 7:  Sleeping with the Elephant: American Influence on Canadian Culture

Time:  75 minutes
Description

This activity asks students to consider the impact on their lives of living next to a superpower. It draws from their knowledge of Canadian-American relations and American popular culture. It introduces them to the further extent of American control over Canada’s economy and foreign policy. In addition, this activity introduces students to Trudeau’s foreign policy with countries outside North America. The students demonstrate the concepts learned in this activity in a collage and a political cartoon. The fundamental question is how is it possible for an “elephant to sleep in the same bed as a mouse”?

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2c, 2e, 3c, 3d ,4a, 4b, 7i, 7j.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Social, Economic, and Political Structures; Methods of Historical Inquiry.
Overall Expectations:  CGV.01, CGV.02, CCV.03, MIV.04, SPV.01, SPV.02.
Specific Expectations

CG1.04 - explain how and why the federal government has tried to promote a common Canadian identity through various agencies and assess the effectiveness of these efforts;

CG2.07 - investigate the political and economic challenges and opportunities that Canada faces as a result of international developments;

CC3.04 - summarize Canada’s changing relationships with the United States (Auto Pact, Foreign Investment Review Agency);

SP1.02 -compare economic conditions at different times in Canada’s history and their impact on the daily lives of Canadian families;

SP2.07 - explain how the government has promoted Canada’s cultural distinctiveness;

SP1.03 - demonstrate knowledge of the advantages and disadvantages of American participation in the Canadian economy;

M14.01 - make reasoned generalizations or appropriate predictions based on research.

Planning Notes

· Have copies of used magazines in class.

· Bring to class political cartoons, preferably ones that reflect a current event with which the class may be familiar.

Prior Knowledge Required

· Students understand Canadian-American relations to 1963, specifically how American culture and lifestyle have influenced Canadians from 1900.

Teaching/Learning Strategies

1.
Read the following quotation to the class: “Living next door to the United States is like sleeping in the same bed as an elephant. No matter how friendly and even-tempered is the beast, one is affected by every twitch and grunt!”(Trudeau). Ask students what this comparison means to them. Then ask them if they feel influenced by Americans and to what extent.

2.
Discuss with students the causes of the Americanization of Canadian culture and its impact on Canada. Teach students, either through board notes from teacher reference materials or through textbook readings, the government’s response, i.e., the Canadian Radio-Television Commission, and investment in the arts in the 1970s.

3.
Students list as many Canadian artists they know and then list American artists they know (authors, musicians, actors, visual artists). Predictably, they know many more Americans. Continue this informal survey by asking them to list their favourite: television show, magazines, the North American city they would most like to visit, etc. Follow up on the results with a class discussion on their significance.

4.
Distribute the magazines and instruct students to cut out examples of American and Canadian culture, economics, and politics and create a collage on which half displays the Canadian examples and the other the American. Students label which item most affects their personal lives.

5.
The follow-up activity to the collage is to discuss the following questions: how easy/difficult was it to find examples of Canadian and American culture in your life? Explain what your answer to the previous question tells you about the influences on your daily life. Should we as Canadians be concerned about the amount of American content in our lives? 

6.
Teach the students, using the textbook and/or secondary resources, about the American influence on the Canadian economy. Outline advantages and disadvantages of American investment in Canada; as much as possible, let the students brainstorm them. Explain the policies introduced by the Trudeau government to limit foreign investment in Canada, i.e., FIRA, 1971; Investment Canada, 1984 (replacing FIRA); Petro-Canada as a response to the energy crisis; the National Energy Program. Explain the American reaction to these policies. Did Canada upset the elephant?

7.
To reinforce the themes of Activity 7, students create political cartoons. Show students political cartoons from current newspapers and explain the current event that is commented upon in the cartoon. Teach students how to interpret political cartoons by describing the setting; the action; symbols or words used; the subject of its humour; and its message. Brainstorm with the class Canadian symbols that they can incorporate into a cartoon to convey a message about topics covered in this activity. Students select one issue and create a political cartoon.

Assessment/Evaluation Techniques

· Assess or evaluate the political cartoon using the rubric.

· Checklist for collage

Accommodations

· Students who have difficulties with abstract concepts may need extra help from the teacher or a peer tutor to interpret the cartoons. It may also be difficult for them to convey a political message through a cartoon and may be required to draw a picture that describes an issue learned in class rather than interpret, i.e., an elephant and a beaver sharing a bed.

Resources

Current daily newspaper

Magazines (news, fashion, popular culture)

Activity 8:  Peer Review and Book Talk

Time:  75 minutes
Description

The purpose of this activity is to provide class time to peer review the biographies for the culminating activity and prepare/present the book talk. This gives the teacher an opportunity to assess research logs and conference with the students. Additional time may be needed to allow for all of the presentations. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE4a,b,c,d,e,f,g,h, 5a,b,c.
Strand(s):  Methods of Historical Inquiry
Overall Expectations:  MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

MI1.01 - use terms related to historical organization and inquiry correctly;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI3.01 - identify different viewpoints and explicit biases when evaluating information for a research report or participating in a discussion;

MI3.03 - distinguish between fact and inference in primary and secondary sources;

MI4.03 - demonstrate, after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Planning Notes

· Ensure that students come to class with their research logs and biographies.

· Pair students according to their skills to ensure that the peer review is as effective as possible.

Prior Knowledge Required

Students should be familiar with the editing process.

Teaching/Learning Strategies

1.
Arrange students into groups of four. Students read the biographies of their group members and look for the following things: 1. Does the biography clearly explain the selected area of the prime minister’s life? 2. Is the biography interesting? What did you find most interesting? 3. Does the biography have visual information? 4. Is the cover visually appealing (neat, clearly stated title reminds them of the published biographies they saw earlier)? 5. What did you think of the biography overall? Once students have reviewed the biography they make a general statement using the criteria above and give it to the author of the biography. The author or the reviewer neatly writes the review on the back cover of the book. At the end of this group process, the author of the biography has three peer reviews.

2.
While the groups are reviewing, the teacher checks research logs for completion and assists reviewers.

3.
Each student makes a 10- to 15-minute presentation of their book to the class. (The length of the presentation is determined by the teacher who can better assess skills of the students; i.e., shorter presentations may be more appropriate). In their presentation the student may wish to read an interesting part, show pictures from the biography, and discuss what they found most interesting about their subject. Alternatively, students may also present in groups and decide on the best biography based on the criteria outlined in part 1.

Assessment/Evaluation Techniques

· rubric for culminating activity and presentation

· peer assessment (see Appendix 4.8.4)

· checklist

Accommodations

· Students may find it difficult to review according to the criteria and need to be assisted by the teacher who can supplement/reword the questions and help the student understand the content of the biographies.

Resources

The teacher may have published biographies in class to use as samples for reviews.

Appendix 4.8.4

Peer Review of Biography

Reviewer’s Name:

Author’s Name:

Book Title:

1.
What part(s) of the prime minister’s life does this biography explain? Are the events of his life clear?

2.
What parts of this biography did you find most interesting? Why?

3.
Are there visuals in this biography? What do they show?

4.
Is the cover of the book appealing (is it neat, are the words written legibly and clearly, does the title catch your interest)?

5.
What did you think of the biography overall?

Unit 5:  1984-1999 – Canada Redefined

Time:  18 hours
Unit Developer:  Marc Keirstead, York Catholic District School Board
Unit Description

This unit gives students an overview of the events that have challenged Canada’s unity and independence. Students examine the cases supporting and rejecting free trade as well as its impact on the labour movement and social programs. The challenges to Canadian society from Quebec and Aboriginal rights, economic disparity, and foreign affairs are also examined in the light of social justice principles. Students study the rise in Canadian pride through the arts. They produce a video special of the last years of the twentieth century as a culminating activity. This unit gives students an insight into the future they will be entering and give them a Catholic perspective in dealing with the challenges that lay ahead.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1i, 2a, 2b, 2c, 2d, 3b, 3c, 3d, 3f, 4a, 4f, 5a, 5b, 5e, 5f, 5g, 7e, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CGV.03, CCV.01, CCV.02, CCV.03, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG1.03, CG2.01, CG2.04, CG2.07, CG3.01, CG3.03, CG3.04, CG4.07, CC1.04, CC1.05, CC2.01, CC3.02, CH1.02, CH1.03, CH2.03, SP1.02, SP1.03, MI1.01, MI1.02, MI2.01, MI2.02, MI2.05, MI3.01, MI3.03, MI4.01, MI4.04.
Activity Titles (Time + Sequence)

	Activity 1
	The Struggle for Canada
	225 minutes

	Activity 2
	Free Trade
	225 minutes

	Activity 3
	Aboriginal Issues
	150 minutes

	Activity 4
	Canadians at Home and Abroad
	150 minutes

	Activity 5
	Demographics and its Impact
	150 minutes

	Activity 6
	Canadian Perspective Through the Arts
	150 minutes


Prior Knowledge Required

· This unit relies on the students completing units dealing with French-English relations, historical culture of Aboriginal peoples, Macdonald’s National Policy, and Reciprocity Election of 1911 from the Grades 7 and 8 History program.

· The students have a basic knowledge of research and paragraph writing skills.

· The students have basic competency in using search engines on the Internet and evaluating sites.

Unit Planning Notes

· Review the school protocol for Internet access. Only a few sites are noted since many change over a period of time. It is suggested that teachers and students develop a relevant list of key words that can be employed to locate various sites.

· Reserve a video camera in preparation for the culminating activity.

· The class is divided into six groups with each one responsible for selecting a major event from one activity. This allows students to prepare for their segment of the video ahead of the actual taping.

· For Activity 1, obtain chart paper and copies of election pamphlets (or advertisement supplements in newspapers) as models for effective pamphlets.

· For Activity 2, prepare ballots for the vote on Free Trade and obtain a number of phone books for your community or have students supply them.

· Secure copies of Aboriginal literature to be used in Activity 3.

· Secure a copy of the new Catholic Catechism

· Reserve the computer lab for research in Activity 3 and possibly Activity 5.

· Locate the addresses of Canadian peacekeepers by either examining the following web site or contacting your local MP or local Armed Forces office in preparation for Activity 4 (http://pk.kos.net/pkmail.html).

· Contact the teacher-librarian and English Department Head for suggested samples of Canadian literature for Activity 6.

· Contact the ESL teacher for help in providing accommodations. Teachers should note that many of the accommodations suggested in this unit may be applied to ESL students as well as other identified students.

· For a week prior to this activity students are asked to examine newspapers and cut out any article dealing with Quebec.

Teaching/Learning Strategies

Whole Group

· Socratic, brainstorming, chart information, classification of information, locate information, analyse primary and secondary sources

Small Group

· co-operative group activities, develop and analyse surveys, videotaping

Individual

· role playing, oral presentations, letter writing, note-taking

Assessment and Evaluation

Diagnostic and Formative Assessment

· rubrics, student conferences, teacher observation, presentations

Summative Evaluation

· written work (pamphlets, letters), video 

Resources

Approved classroom textbooks

Avery, D. and R. Hall. Coming of Age: Readings in Canadian History Since World War II. Toronto: Harcourt Brace and Co., 1996.

Bowker, Marjorie. On Guard For Thee: An Independent Review of the Free Trade Agreement. Voyageur Publishing, 1988.

Crispo, John, ed. Free Trade: The Real Story. Gage Publishing, 1988.

Ray, Arthur. I Have Lived Here Since The World Began: An Illustrated History of Canada’s Native People. Lester Publishing, 1996.

Reed, Kevin. Aboriginal Peoples: Building for the Future. Don Mills: Oxford University Press, 1999.

Catechism of the Catholic Church. Canadian Council of Catholic Bishops, 1992.

Santor, Donald. Canadian Scrapbook series *Note these scrapbooks are presently out of print.

Sheridan, E.F., ed. Love Kindness: The Social Teaching of the Canadian Catholic Bishops. The Jesuit Centre for Social Faith and Justice, 1991.

CD-ROM

Canadian Encyclopaedia. CD-ROM.

Canada’s Visual History. CD-ROM. National Film Board

Pro-Quest, Issue Quest, Canadian News Disc, Globe and Mail, Statistics Canada Yearbook. CD-ROM databases.

Other

Web sites

Heritage Minutes

“CBC News In Review”

Back issues of the Toronto Star, Globe and Mail, and Maclean’s Magazine
Local Chamber of Commerce and Government of Canada

Activity 1:  Struggle for Canada

Time:  225 minutes
Description

This activity provides students with information to comprehend the background and present state of French-English relations. Students use the message of respect and toleration from the gospels as the basis for their analysis of French Canadians’ aspirations. Students analyse primary sources and conduct a mock conference in the hope of finding a settlement to the issues facing French and English Canadians. Students demonstrate their comprehension of the material through the application of their research in the form of pamphlets and speeches.

Strand(s) and Expectations

Ontario Catholic Graduate Expectations:  CGE4a, 2b, 2d, 3b, 4f, 5a, 5b, 5e, 5g.
Strand(s):  Communities: Local, National, and Global; Methods of Historical Inquiry
Overall Expectations:  CGV.03, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

CG3.01 - identify the major events that contributed to the growth of Quebec nationalism and the separatist movement in Quebec from 1900 to the present;

CG3.03 - demonstrate an understanding of how the federal government and Canadians in general have reacted to the Quebec separatism movement;

CG3.04 - identify the major groups of French Canadians outside Quebec and describe their efforts to achieve recognition;

MI4.01 - make reasoned generalizations or appropriate predictions based on research;

MI2.01 - use school and public libraries, resource centres, museums, historic sites and community and government resources effectively to gather information on Canadian history;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates or in graphic displays;

MI4.04 - demonstrate, after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Planning Notes

· Divide the class into six mixed ability groups to coincide with the activities. 

· The teacher should have a class set of Bibles available.

· Have chart paper and markers available as well as paper for pamphlets.

· Obtain samples of pamphlets from former elections or advertising pamphlets.

· Try to get pictures of Mulroney, Wells, Bourassa, Trudeau, Chretien, and Bouchard.

· Obtain a series of provincial road maps, in particular Manitoba, Ontario, and New Brunswick.

· Arrange to visit the Library/Resource Centre with the teacher-librarian who should have a copy of the assignment and assist students to locate relevant materials.

Prior Knowledge Required

· Students have a general knowledge of French-English relations from Grades 7 and 8 History and from Unit 4, Activity 3.

· Students have been exposed to analysing primary sources such as bias detection.

· Students should be familiar with the organization of the Bible in order to quickly locate a specific passage.

Teaching/Learning Strategies

1.
The teacher introduces the unit by having students participate in a scenario that illustrates the frustration that some Quebecers presently feel. Twelve students are given role cards that indicate they are involved in a homeroom that is facing some challenges (Appendix 5.1.1). As the term progresses, new members arrive and attempt to change the focus of the class. There are discussions regarding the changes and one of the original members refuses to agree to any changes. At this point the group stops the scenario and the class is asked to answer the following questions and share them with another member of the class: How would you feel as the member who sees the original goal of the class being changed by the newcomers? What would you like to see the class do regarding your opinions and concerns? What might you do if the new members do not agree to your ideas? How might the new members have been more sensitive to the feelings of this member? The pairs present their answers to the class. The class notes similar responses and determines why some differences were presented. The students should note that there is one suggestion or change that the class realized could not be changed. 

2.
After the answers have been taken up, the teacher notes that a feeling of injustice seems to be one result of this scenario. How did the minority member feel that there was an injustice in the attitude and actions of the other members? What would be a better way to handle this situation? One strategy that can be used to solve such disagreements can be found in the gospel of St. Matthew. Students examine Matthew 5:21-27 where Jesus provides a different approach to solving issues and disagreements and explain His message.

3.
Students are asked how this scenario applies to the situation between Quebec and the rest of the nation by asking which province has felt it is in the position of the minority member. With the teacher’s assistance students list previous events where Quebec follows the pattern of the story, i.e., Rebellions of 1837, Durham Report, Riel Rebellion. Events of this century are given to pairs of students who role play a short conversation between an English and French Canadian that illustrates the hurt or frustration (e.g., Boer War – French Canadian ask why go to fight in a foreign war? Why should we fight for England?). The English Canadian responds. Both indicate the result of the event and how it increases French alienation. Other pairs complete the same exercise for the following events: Conscription, Regulation 17, Quiet Revolution, October Crisis, patriation of the constitution, French language rights withdrawn in Saskatchewan and Alberta. The pairs share their organizer/chart with one other pair of students. At this point, students examine the articles they have been cutting out for the last week. Students skim the articles to determine if the alienation felt by some Quebecers in the past is being repeated. The teacher asks students if there are any rights Quebec presently enjoys that cannot be removed. Students refer to Confederation and the language and educational right guarantees.

4.
Canada has been compared to a large family with many varying personalities. How do you think a family would resolve Quebec’s feeling of alienation? Students write answers on chart paper to use at the end of this section to see which might be the more realistic.

5.
Students do research in order to prepare for a conference on the future of Canada. The teacher librarian should be informed of this assignment and help reserve the library and computers. To set up the atmosphere for the conference students examine headlines from Meech Lake, Charlottetown Accord, Referendum of 1995 (Appendix 5.1.2). Students work in pairs or groups to classify the headlines as positive, negative, or neutral. What impact might this have on the Canadian people? What ideas or terms are mentioned in a number of the headlines? The list should include distinct society, names of government leaders and constitution. Students are divided into groups to research the opinions of politicians and arguments they present (positions of Mulroney, Trudeau, Bourassa, Wells, and Elijah Harper regarding both the Meech Lake and the Charlottetown Accords). Other students research the positions of Parizeau, Chretien, and Bouchard regarding the Referendum of 1995. They record their information in chart form. In preparation for a visit to the library, students review the resources available and the means of accessing the sources with assistance from the teacher-librarian. This is not meant to be an in-depth report. Therefore students should focus on the Canadian Encyclopedia and textbooks. The teacher reviews with students how to use an index to focus the research and note the main points that provide the historical character’s position. To help the students apply their analytical skills, the class examines the statement of the Ontario Conference of Catholic Bishops issues in December, 1991 (Appendix 5.1.3). Students identify the source of the document, the thesis, and supporting arguments.

6.
Students prepare for the conference by forming groups and completing a timeline of events using the textbook and headlines and highlighting one of the following: Meech Lake Accord, Charlottetown Accord and Referendum, Election of the Parti Quebecois and Referendum of 1995. As a group they complete a chart with the name of the issue, a short summary, a list of groups, and rationale for supporting the event, and a third column for those who oppose it. The group could be increased to six who have worked on the same title. Students are given samples of primary sources which highlight some of the arguments presented. Students review the process for examining primary sources (author or source of the document, audience, type of source, biased language or information presented, supported by other sources) (Appendix 5.1.4). To assist student comprehension, the teacher may show segments of the appropriate CBC News In Review videos. To share the information students create pamphlets providing information on the issues and arguments for and against the issue they have researched. Review the elements of a good pamphlet by examining pamphlets from previous elections or ads from newspapers and magazines (attractive, colourful, interesting design, eye catching slogan or picture, title of the issue, clear explanation of the issue, clear arguments for and against). Students design a symbol that illustrates the issue, e.g., for Meech Lake – a boat in a storm on a lake. Pamphlets are evaluated using the rubric in Appendix 5.1.5. Exchange the pamphlets and examine the ones that the groups did not do in order to complete the original chart.

7.
Prior to the official conference, the teacher works with one group that represents French minorities in Manitoba, Ontario, and New Brunswick. Students identify other provinces, besides Quebec, that have large French populations. If the students are not able to answer this question, supply an atlas (a road map would be preferable) of four or five provinces and have the students locate the provinces with a large number of French towns/cities. Students should be asked if the French in these provinces might consider themselves ‘distinct’. If they are, how might they react to Quebec’s demand that it be declared distinct? Would this declaration harm or improve their situation? Students participate in a conference to determine if Quebec’s desire for recognition as distinct can be met. The information students acquired from pamphlets and their own research form the basis of their speech. The Quebec delegation defines distinct society. Representatives include Mulroney, Trudeau, Wells, Bouchard, a representative from French committees in Ontario, Manitoba, and New Brunswick, and an Aboriginal member. Students have name tags and prepare a short speech with an introduction of who the person is representing. The rest of the speech represents the views of the participants which should focus on the representative’s feelings on Quebec’s demand for recognition. As the speeches are being given students complete a summary chart that includes the name of the speaker and point-form summary of arguments presented. This chart forms the basis of the discussion that will take place after the formal speeches when students will remain in their roles and try to reach a compromise. If this fails, students remain in their roles and express their own opinions as to why the conference did not succeed. Once they have expressed their opinions, students drop their roles and debrief the conference as to why it failed.

8.
As a conclusion, the teacher asks students if they can think of any times when French and English Canadians worked together. The students could be reminded of French participation in World War II and the role played by the Royal Twenty-Second Regiment, the victory of Team Canada in 1972 (Cournier scoring the tying goal and Henderson the winning goal), the assistance given Quebec in the 1997 floods in the Saguenay region. The class could discuss whether these examples show that there is still hope for a united Canada.

Assessment/Evaluation Techniques

· formative assessment by peers on the accuracy and effectiveness of a political pamphlet

· summative evaluation by the teacher of student speeches in the conference

Accommodations

· Decrease the amount of reading by providing students with an abbreviated summary of events.

· Use the Read, Stop, Write Strategy (students read a small section at a time, stop, orally explain the material, and demonstrate comprehension by writing a short note). 

· To help interpret the feelings generated by the headlines, have a series of pictures that illustrate the joy, frustration, and anger of people in response to the events.

· Use visuals such as “CBC News In Review”.

· Reduce the amount of content required in the pamphlet, and encourage the use of a computer to create the pamphlet.

· Use peer editing.

· Keeping in mind the possible sensitivity of the issue, have ESL students relate their own experiences of alienation that may exist in their former countries.

· For ESL students prepare a short, simple timeline of events regarding French-English relations.

Resources

Approved classroom texts

Bibles

“CBC News in Review.” October 1992, November 1995.

Library print resources

Canadiana Encyclopedia. CD-ROM.

Appendices

Appendix 5.1.1 – Homeroom Class Scenario

Appendix 5.1.2 – Historical Headlines

Appendix 5.1.3 – Summary of Pastoral Letter of Ontario Conference of Catholic Bishops

Appendix 5.1.4 – Arguments for and Against Charlottetown Accord

Appendix 5.1.5 – Peer Assessment Rubric for Pamphlets

Appendix 5.1.6 – Evaluation Rubric for Conference Speech

Appendix 5.1.1

Homeroom Class Scenario

Role card for eleven of the twelve students:

(All Members) You and the majority of your classmates have been together since the early years of elementary school. You were in the same homeroom in Grade 9 and have developed an identity that included winning the most points for a homeroom. You have achieved this distinction due to fundraising events and displaying school spirit through attendance at school events. You are looking forward to Grade 10 and hopefully you will still be in the same homeroom.

(Member A) In September you see that most of your Grade 9 homeroom is still together. You are also pleased to see that the class is only 20 students. You suggest that this class try to once again capture the top homeroom points for your grade. The rest of the class agrees and decides to plan for the years’ events at the next homeroom meeting in a weeks time.

(Members B and C) You and ten of your friends have just arrived in the school and you are all in the homeroom of Member A. You do not know many of the students in this room and you are a little uncomfortable because they have been together for so long. After a few weeks you feel more comfortable and decide you would like a say in the goals for this homeroom. You suggest that the homeroom not only work for homeroom points but should also try to get more equipment for the school such as computers and gym equipment.

(Member D) You like the idea of getting more equipment and suggest that the class cannot concentrate on both goals and should just concentrate on getting more equipment. You have the newer members of the class agreeing with your suggestion and you also see some of the original homeroom members nodding in agreement.

(Member E) You are one of the original homeroom members and you feel that these newcomers have changed the original goal of the class. After all, you feel it is up to the school and board to supply the equipment not a homeroom. You see school spirit as more important. You speak out strongly against the suggestion that the homeroom give up its goal of improving school spirit.

Appendix 5.1.2

Historical Headlines

Meech Lake Accord

-May 1/87-PM, Premiers Forge Deal to Bring Quebec into Constitution But Some Doubts Remain

-December 16/88-Quebec’s Sign Law Struck Down; “Quebec Too Trusting of Others”, ex-FLQ Terrorist 

-November 9/89-Meech is Dead, Newfoundland Vows

-February 13/90-Time to Separate Leading Quebec Businessmen Say

-March 21/90-New Brunswick Premier, McKenna, Proposes New Deal on Meech; Quebec warnings Over Separatism “Reek of Blackmail”, Trudeau Says

-March 23/90-Mulroney’s Desperate Bid to Salvage Deal; PM’s Plan Useless, Manitoba Says

-April 6/90-Newfoundland Votes to Kill Meech Support

-May 9/90-Western Agreement Reported on Meech

-May 18/90-Bourassa Says No to Meech Proposal

-May 20/90-Bouchard Sparks Furor By Praising Separatists

-May 22/90-Bouchard Quits; Shaken Mulroney Pleads for Meech

-May 28/90-Wells Tells Mulroney Quebec Must Yield

-June 5/90-McKenna Bends on Meech, Filmon, Wells Won’t Budge

-June 6/90-Leaders Now Optimistic

-June 7/90-Premiers Hope For Deal as Talks Enter Day 5

-June 8/90-Bourassa’s Bombshell: Quebec Leader Won’t Discuss ‘Distinct Society’

-June 9/90-Deal in Sight to Save Meech: Wells, Filmon Give in to New Proposals

-June 10/90-Deal Signed to Save Meech

-June 11/90-Wells Issues Caution: Meech Still Not Passed

-June 15/90-Hope Slim for Meech as Native Stalls Vote

-June 16/90-Mulroney Appeals to Native Leaders

-June 17/90-Manitoba’s Chiefs Vow to Kill Meech

-June 23/90-Meech Dies As Wells Puts Off Vote

-June 26/90-160 000 Quebecers Chant “We Want a Country”

-June 27/90-Four Federal MP’s Quit Parties to Back Quebec Cause

Charlottetown Accord and Referendum

-April 2/92-Provinces Agree on Distinct Quebec

-July 8/92-Premiers Work Out Historic Unity Deal

-July 16/92-Sweeten Deal or No Talk, Quebec Says

-July 30/92-Satisfied Bourassa to Attend Meeting on Unity

-August 6/92-Unity Accord Faces Collapse, Clark Warns

-August 8/92-Mulroney Only Speaking for Quebec, Alberta Premier, Getty, Says

-August 22/92-Bourassa Rebuffed in Bid for New Powers

-August 23/92-PM Hails Unity Deal

-August 29/92-PM, Premiers Plan Blitz to Sell Constitution Deal

-October 2/92-No, Says Trudeau

-October 27/92-It’s No: Deal Narrowly Approved in Ontario, Rejected in Quebec, Five Other Provinces

Appendix 5.1.2  (Continued)

Historical Headlines

Quebec Referendum

-September 8/95-Parizeau Puts Question-PQ Bill Sets Stage For a Messy Divorce

-September 19/95-PM Won’t Pledge to Honour Yes Vote

-October 18/95-Quebec: Its Neck and Neck Poll Finds

-October 19/95-PM: Bouchard “In Wonderland”-Quebecers Given Blunt Warning

-October 20/95-Bouchard to Quebec-Yes Is Sovereignty

-October 22/95-Don’t Hit Panic Button, PM Urges

-October 25/95-We’re Open to Change Passionate PM Vows

-October 26/95-On the Road For Canada-Thousands From Across Country Head For Montreal and A Massive Pro-Unity Rally

-October 30/95-Canada Waits

-October 31/95-It’s No By a Hair

Appendix 5.1.3

Summary of Pastoral Letter of Ontario Conference of Catholic Bishops, December 30, 1991

(Adapted from The Globe and Mail, December 31, 1991)

Canada’s national unity could be destroyed by the selfishness and cynicism of its own people, the bishops have warned. “We believe that Canada now suffers from an individualism that has gone too far. One of the greatest threats to Canada’s future is the excessive love of our own interests which has created a self-centredness and apathy about public affairs among Canadians. Many Canadians see Canada as a legal arrangement that people join only in order to advance their personal self-interest. To succeed in reconstituting Canada, we must break out of our collective apathy, reach out to others and commit ourselves again to the common good.”

Canada is also at risk from those who attack multiculturalism and propose a “melting pot” for immigrants. “Far from weakening Canada’s national character, we believe that multiculturalism and respect for minorities enriches our national understanding of the common good.”

The bishops suggested that the Constitution include protection of human rights, the environment and the elimination of violence against women and children. As well: “We further believe that Aboriginal peoples must be guaranteed the right to an adequate land base, the right of self-determination and the right to be distinct peoples.”

The bishops also said the Constitution should recognize the rights of Francophone minorities outside of Quebec, and they endorsed the recognition of Quebec as a distinct society with the power to protect its unique character. “We believe that insistence on uniformity for Quebec will destroy any real prospect of unity for Canada.”

1.
What is the source of the document?

2.
To whom is it addressed?

3.
There are two main points to this story. One deals with the problems faced by the nation dealing with the constitution talks and another deals with some suggestions for inclusion in the constitution. Underline the quotes that illustrate the first point (in one colour) and the second point (in another colour). Number the quotes and explain them in your own words.

4.
Is this document supporting or rejecting the Meech Lake Accord? Provide reasons for your answer.

5.
Should the bishops talk about this issue since it is a non-traditional religious issue? Why or why not?

Appendix 5.1.4

Arguments for and Against Charlottetown Accord

(Adapted from The Charlottetown Agreement: A Guide to the Consensus Report on the Constitution, a Publication of the Government of Ontario)

The Canada Clause of the Accord lists as basic values:

· Canada is a democracy committed to a parliamentary and federal system of government and to the rule of law

· The Aboriginal peoples of Canada, being the first peoples to govern this land, have the right to promote their languages, cultures, and traditions and to ensure the integrity of their societies, and their government constitute one of three orders of government in Canada

· Quebec is a distinct society, which includes a French-speaking majority, a unique culture and a civil law tradition

· Canadians and their government are committed to the development of official language minority communities throughout Canada

· Canadians are committed to racial and ethnic equality in a society that includes citizens from many lands who have contributed, and continue to contribute, to the building of a strong Canada that reflects it cultural and racial diversity

· Canadians are committed to a respect for individual and collective human rights and freedoms of all people

· Canadians are committed to the equality of female and male persons

· Canadians confirm the principle of the equality of the provinces at the same time as recognizing their diverse characteristics

· The role of the government of Quebec to preserve and promote the distinct society of Quebec is affirmed

Be A Proud Canadian: Vote No

(Adapted from APEC Referendum Committee, Thornhill, Ontario)

A Yes vote commits Canadians to:

· A constitution which states all provinces are equal at the same time as it grants special status to Quebec by declaring it a “distinct society” and requiring all the laws of Canada and Quebec to be interpreted having regard for that distinct society.

· A constitution which requires the Canadian taxpayer to financially support forever every Francophone community outside of Quebec, regardless of its size, to preserve its language and culture.

· Official bilingualism guaranteed forever while Quebec remains unilingually French

· Granting self government to aboriginal people at the Canadian taxpayers’ expense, even though neither the people, nor Aboriginal peoples, nor the government know what self government means or what form it will take.

· Segregating and separating Francophones and Aboriginal peoples from other Canadians by the terms of the constitution.

Appendix 5.1.5

Peer Assessment Rubric for Pamphlets

	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Explanation of the issue

Knowledge/
Understanding 
	- demonstrates limited comprehension of the issue with only a few points presented
	- demonstrates some comprehension of the issue 
	- demonstrates considerable comprehension of the issue
	- demonstrates a thorough understanding of the issue with detailed points presented

	Arguments

Thinking/Inquiry 
	- demonstrates limited understanding of the arguments researched
	- demonstrates some understanding of the arguments researched
	- demonstrates considerable understanding of the arguments researched
	- demonstrates a thorough understanding of the arguments researched

	Appearance of pamphlet (name of issue on the cover, clear, neat writing on the inside of the pamphlet, appropriate symbol)

Communication 
	- demonstrates limited comprehension of the structure 
	- demonstrates some comprehension of the structure 
	- demonstrates considerable comprehension of the structure 
	- demonstrates a thorough comprehension of the structure 

	Arguments in the pamphlet (clear distinction between supporting and opposing arguments)

Communication 
	- demonstrates limited comprehension between supporting and opposing arguments
	- demonstrates some comprehension between supporting and opposing arguments
	- demonstrates considerable comprehension between supporting and opposing arguments
	- demonstrates a thorough comprehension between supporting and opposing arguments

	Comprehension of the arguments in completion of the class chart

Application 
	- demonstrates limited comprehension of the arguments to complete the class chart
	- demonstrates some comprehension of the arguments to complete the class chart
	- demonstrates considerable comprehension of the arguments to complete the class chart
	- demonstrates thorough and insightful comprehension of the arguments to complete the class chart


Overall Level:





Student Name:

Peer Name:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Appendix 5.1.6

Evaluation Rubric for Conference Speech

	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Organization (sequence of ideas)
	- coherent sequence of ideas is not clearly discernible
	- some coherence in sequencing of ideas
	- coherent sequence of ideas
	- thoughtful sequence of ideas

	Quality of Information
	- selects few of the relevant arguments researched
	- selects some of the relevant arguments researched
	- selects a broad range of the relevant arguments researched
	- selects a thorough and insightful range of the relevant arguments researched

	Speaking skills (voice, clarity, tone)
	- demonstrates limited awareness of presentation skills
	- demonstrates some awareness of presentation skills
	- demonstrates control of presentation skills
	- demonstrates sophisticated control of presentation skills

	Employs the information to support personal opinion
	- employs a limited number of arguments to support personal opinion
	- employs some arguments to support personal opinion
	- employs a considerable number of arguments to support personal opinion
	- thoroughly employs a number of arguments to support personal opinion


Overall Level:







Student Name:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Activity 2:  Free Trade

Time:  225 minutes
Description

This activity deals with the personalities and events that were involved in the free trade agreement between the United States and Canada. Students examine some of the arguments presented by both sides. They classify and evaluate the arguments and vote on the issue. They research the impact of free trade on the local business community.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE3f, 2d, 4f, 5a, 5b, 5e, 5g.
Strand(s):  Communities: Local, National, and Global; Citizenship and Heritage; Social and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.02, CHV.01, SPV.01, MIV.01, MIV.03, MIV.04.
Specific Expectations

CG2.04 - identify post-World War II development that have led to the globalization of the Canadian economy;

CG2.07 - investigate the political and economic challenges and opportunities that Canada faces as a result of international developments;

CH1.02 - evaluate the role of the labour movement in Canadian society;

SP1.02 - compare economic conditions at different times in Canada’s history and their impact on the daily lives of Canadian families;

SP1.03 - demonstrate knowledge of the advantages and disadvantages of American participation in the Canadian economy;

MI2.01 - use school and public libraries, resource centres, museums, historic sites, and community and government resources effectively to gather information on Canadian history;

MI3.01 - identify different viewpoints and explicit biases when evaluating information for a research report or participating in a discussion;

MI3.03 - distinguish between fact and inference in primary and secondary sources.

Planning Notes

· Obtain a list of local business that can be contacted by students to survey the impact of free trade.

· Photocopy the appendices that present arguments for and against free trade

· Prepare the ballots for the mock free trade vote

Prior Knowledge Required

· Students should be familiar with early economic policies such as the National Policy from Grade 8 History and the Reciprocity Election of 1911 studied earlier in the course.

· Students are familiar with branch plant economics mentioned earlier in the course.

Teaching and Learning Strategies

1.
Introduce the concept of tariffs and free trade by providing students with three scenarios. They complete a comparison chart with titles: prices in both countries, reason for price difference, who benefits and loses.

· Scenario 1: A student has just received $20 as a birthday present. The student wants to buy a CD. The student lives in Windsor and CDs in that city cost $18.00. Across the river is Detroit the CD’s cost (with the currency exchange) $14.00. If you had your choice where would you go to purchase the CD? (Detroit) Why? (Cheaper) If you have a relative working in a CD store in Windsor, what is your concern? (Low sales, company downsizing, unemployment) What could you demand from the government to make Canadians buy your CD? (Raise tax on US CDs). If the Canadian government does this what will the US government probably do? (Raise its taxes).

· Scenario 2: Do a demonstration of the issue by distributing $50 in play money. Give half the class one list of objects to purchase at one set of prices and the other half have a different list that takes into account an additional tariff charge. The class spends its money and each pair (one with and one without the tariffs) compare what they were able to purchase. Students report who was able to purchase more products. Why were prices cheaper for one and more expensive for another? (The added tariff). What could the government do to make this a fairer situation? (Lower tariffs). If the tariff is removed who will benefit? (Consumers). Who would lose out in such an arrangement? (The country with cheaper prices).

· Scenario 3: Now examine a scenario with a pro free trade bent. You are a Canadian entrepreneur who has developed new computer software that allows teenagers to record and edit their own music. You have exclusive rights to this product and your product becomes very popular. Besides selling to Canadians, what larger market do you want to enter? (US). The US has a tariff on software. What do you want the Canadian government to do? (Negotiate a free trade deal). If you are allowed to compete in the US how will you get costumers to buy your product? (Advertise, drop price, good quality). Who benefits from this competition? (Consumer). Who benefits and suffers from high tariffs and free trade? For the purpose of these scenarios, the Canadian dollar is considered at par with the American dollar. Why would the value of the dollar have an impact on these scenarios?

· Review the chart, and have students notice that freer trade can help and hurt certain segments of society.

3.
Students review how Canadian economy grew after World War II and the continental aspect of trade, including a note on the increasing branch plant economy of the 1970s, by examining the relevant sections of their textbook. The teacher divides the class into groups responsible for examining the decades since World War II. They focus their reading on these subjects. The groups can summarize their research either by recording points on chart paper or on the board and orally explain their findings.

4.
Students become familiar with the free trade issue by placing it in a historical context by reviewing events after the 1984 Conservative election. Students work alone or in pairs to classify the arguments that they find in their textbooks as for or against free trade. Students sit with a student who has read an opposing source and together they complete a chart comparing the arguments. Students are given ballots and asked to vote on accepting or rejecting free trade based on the arguments they have researched. After the vote is counted, debrief with the students by having them explain their reasons.

5.
Students examine the Bishops document on free trade found in Love Kindness and determine if their arguments are new or a repetition of what has been represented. Students use the questions raised by the bishops to develop questions of their own for the next step of this activity (Appendix 5.2.1).

6.
Has free trade been successful? Students survey working relatives or contact companies in towns and ask how free trade has impacted on their businesses. Develop a survey questionnaire that asks about where company is located; product sold; size of company; is it Canadian or foreign owned; how has free trade influenced them? Students present their results to the class and review their initial vote on free trade.

7.
As a conclusion, students recognize how international Canada’s economy has become by locating five different items at home and determine where they were made. Students use different coloured pins on a wall map to chart the results. Finally, to determine if students’ community businesses have been influenced by global trade, they examine a phone book to determine what type of industries are located in the local community. The students could contact the businesses in order to determine if these businesses make products or import them; students could graph the results and predict what they think will happen to the Canadian economy in the twenty-first century if Canadian businesses continue to just import products and cut back on manufacturing. The teacher could have the students write a class letter with these predictions included and send them to the local Chamber of Commerce for reaction.

Assessment/Evaluation Techniques

· formative assessment of the comparison chart

· summative evaluation of student’s presentation regarding their evaluation of free trade

Accommodations

· Students are given a modified version of the sources to read.

· Peer helpers can read the documents and highlight the main points

· The scenarios can be told with visual aids such as monopoly money and bring in samples of products could be used to illustrate the main points.

· The rationale for the free trade vote can be given orally.

· Have ESL “buddy” with another student.

Resources

Approved classroom textbooks

“CBC News In Review”

Bowker, Marjorie. On Guard For Thee: An Independent Review of the Free Trade Agreement. Voyageur Publishing, 1988.

Crispo, John, ed. Free Trade: The Real Story. Gage Publishing, 1988.

Sheridan, E.F., ed. Love Kindness: The Social Teaching of the Canadian Catholic Bishops. The Jesuit Centre for Social Faith and Justice, 1991.

Canadiana Encyclopedia. CD-ROM.

Local Chamber of Commerce

Web Sites

North American Free Trade Agreement
http://the-tech.mit.edu/Bulletins/nafta.html

Appendices

Appendix 5.2.1 – Canada’s Bishops Enter Free Trade Debate

Appendix 5.2.1

Canada’s Bishops Enter Free Trade Debate

From the perspective of the Church’s social teachings on human work and the preferential option for the poor, for example, we need to ask some probing questions:

· Will a free trade deal create more permanent jobs or will it result in more plant shut-downs and worker layoffs in certain sectors of our economy? Will those workers affected be mainly women?

· Will it serve to erode some of our universal social programs here in Canada because of the demand to compete with those US states that have adopted lower social welfare standards?

· Will it undercut the capacities of small farmers to fulfill their vocation as authentic food producers in our society by eliminating marketing boards considered to be “unfair practices”?

· Will it serve to undermine the role of labour unions and collective bargaining rights in Canada because of competition from those US states that have adopted anti-union right to work legislation?

· Will it result in an even greater flooding of Canada’s market with US television media, publications, and entertainment, thereby generating further assimilation to the American culture?

· Will certain federal assistance programs for regional economic development have to be reduced or removed to ensure free market exchange, thereby having a devastating impact on poorer provinces and regions?

· Will it end up limiting significant trade relations with Third World nations striving to serve the basic needs of the poor majority in their countries, because Canada has become locked into a North American continental market?

· Will a free trade deal serve to increase Canada’s economic and political dependency on the United States, thereby further restricting the possibilities of Canada exercising a more independent foreign policy for justice and peace in the world?

(Adapted from “Free Trade: At What Cost?” in Love Kindness: The Social Teaching of the Canadian Catholic Bishops, 1991)

Activity 3:  Aboriginal Issues

Time:  150 minutes 
Description

In this activity, students study the long standing relations between Canada’s First Nations and the government of Canada. Students examine Aboriginal issues that have become prominent in the later part of the twentieth century. They examine and attempt to present solutions to crisis situations that caused tension among Canada’s population. This examination is done in light of the Church’s teaching on respect for different peoples and the use of non violence to resolve disputes.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1i, 2c, 3d, 4f, 5b, 5e, 5g, 7g.
Strand(s):  Change and Continuity; Citizenship and Heritage; Methods of Historical Inquiry
Overall Expectations:  CCV.01, CHV.01, MIV.02, MIV.04.
Specific Expectations

CC1.05 - assess the impact of demographic and social changes on Aboriginal communities;

CH1.03 - describe the contributions of Aboriginal peoples in forming national organizations to gain recognition and rights for Aboriginal peoples;

MI2.01 - use school and public libraries, resource centres, museums, historic sites, and community and government resources effectively to gather information on Canadian history;

MI2.02 - use technology effectively when researching Canadian history topics;

MI4.01 - make reasoned generalizations or appropriate predications based on research;

MI4.03 - expresses ideas and arguments in a coherent manner during discussions and debates or in graphic displays;

MI4.04 - demonstrate after participating in dramatizations of historical events, insights into historical figures’ situations and decisions.

Planning Notes

· Obtain samples of Aboriginal literature with the assistance of the teacher-librarian.

· Secure a class set of Bibles and Catholic Catechism.

· Reserve a copy of “CBC News In Review,” August, 1990 for research in Step 5.

· Reserve the computer lab for Internet research.

· Prepare art materials such as construction paper, markers, coloured pencils, glue, and scissors.

· Find the name of the local Member of Parliament (MP).

· Prepare maps locating the New Brunswick fishing dispute, Nisga land claims, and Oka.

Prior Knowledge Required

· Grade 9 Geography unit on Aboriginal Peoples

· Students have knowledge of the history of various Aboriginal peoples and their culture from Grade 7 History and Grade 9 Geography.

· Students have knowledge of doing an Internet search.

Teaching/Learning Strategies

1.
Introduce this activity by reviewing the role played by Elijah Harper in defeating the Meech lake Accord. Why did Harper reject Meech Lake? What rights have Aboriginal peoples felt they have lost or had restricted over the course of this century? Students review the history of Aboriginal and non-Aboriginal relations throughout this century in their textbooks. Students complete a chart with titles time period, historical context, and event. Take this up in class and make a collective list of restrictions placed on Aboriginal peoples this century. These include immigration out west, reservations, residential schools, and land claims. The class may be divided into groups who are given a specific section of the textbook to locate the information. The groups can be involved in a jigsaw activity where students share their information and develop a collective answer to the focus question.

2.
The teacher may ask students why Catholics should take a particular interest in the issues facing Aboriginal peoples. The teacher may read some Aboriginal literature and elicit from students the qualities or values of the Aboriginal peoples illustrated in these stories. These include spiritual values of Aboriginals such as respect for nature, belief in a Supreme Being, environmental concerns, and the concept of stewardship of the land. Students read one of the following selections to compare the Aboriginal values with Catholic values: Catholic Catechism 341 (beauty of creation and creator), 2415 (respect for creation-animal and non animate objects), 339 (goodness of everything), as well as Genesis 1 (Creation).

3.
In order to empathize with the treatment faced by some Aboriginal peoples, students are told that in order to improve the quality of education the school board has decided to implement the following changes: All students will wear a black gown, similar to a priest’s cassock; Since the school is now receiving government funds, all crosses will be removed from the school; To improve the oral language skills of students, contractions will no longer be tolerated in answering or asking questions; All jewelry, earrings or other adornments may not be worn; Since Canada is a member of the North American Free Trade Zone and should be familiar with our trading partners’ history, American history will be compulsory. Students respond to these changes and clearly elucidate their objections. The teacher lists these on the board and informs students that this is a false story. The teacher asks the students to place this in the context by asking how this is similar to situations faced by Aboriginal people who were forced to attend residential schools. By reviewing past units, students list other injustices committed against Aboriginal people (reservations, loss of hunting and fishing rights, and loss of legal rights). 

4.
Students examine how Aboriginal groups have organized themselves in response to a growing demand for a reversal of the injustices. Students research local Aboriginal Groups and determine what type of organization exists with its rights and responsibilities. The purpose of the research is to locate local Aboriginal organizations and determine their present situation regarding any legal claims they may have with the various levels of government or if any agreements have been reached with governments. Students expand their research to focus on the Assembly of First Nations. They note the purpose of the Assembly and any recent actions it has taken in defence of Aboriginal rights. The Internet is a good source for Aboriginal web sites that list and describe many native organizations. Students demonstrate their understanding of Aboriginal values and demands by designing a crest for an Aboriginal organization that promotes Aboriginal values. 

5.
Students are given an opportunity to experience the difficulty that exists in concluding fair and equitable resolutions to various disputes involving Aboriginal and non-Aboriginal people. Students, in groups, are given a scenario of a dispute. They analyse the positions of each side and suggest a possible solution. Once the group presents its solution, the real result is presented for comparison purposes. Students generate a list of problem-solving strategies that they have effectively employed. The focus of the agreement is equity and justice in the eyes of all participants.

Example (once this is reviewed, have the students work with the two subsequent issues listed):

Fishing Rights-Supreme Court of Canada rules that Mi’kmaq Natives are allowed to catch fish for their livelihood as agreed to in a 1760 treaty between the British and Aboriginal Peoples. These people have decided to fish out of season and claim this is their only way to earn a living and get off welfare. Non-Aboriginal fishers demand that the Aboriginals not fish in off seasons and have a limit placed on how much they can catch. What is the solution? The result of this dispute was vandalism against Aboriginal traps and arson.

Nisga Land Claims-

Oka-

6.
As a conclusion, students express their opinion on the general conditions faced by Aboriginal groups and suggest possible government action by writing a letter to their MP. How could Catholic teachings provide a foundation for a possible solution? The letter should indicate the issues students have studied and their concern that violence has occurred in a number of these disputes. They suggest general guidelines that could be followed in trying to resolve these disagreements.

Assessment/Evaluation Techniques

· formative assessments of Internet search and Aboriginal organization crest

· summative evaluation of the letter to the local MP

· teacher observational assessment 

Accommodations

· Students can work in pairs to locate the appropriate background information.

· Select one specific event for students to locate and summarize from the textbook.

· Paraphrase an Aboriginal story such as “The Maize Spirit” found in Amy Cruse, The Book of Myths (Clarke, Irwin and Company Limited, Toronto, 1972) or another story that illustrates the spiritual values of the Aboriginal people.

· Provide the student with a specific web site, and work with a peer to locate the relevant information.

· Provide a modified letter where the student enters information on a line and then have the letter edited.

· ESL students could dramatize the events in the Aboriginal story.

Resources

Amy Cruse. The Book of Myths. Toronto: Clarke, Irwin and Company Limited, 1972.

Approved classroom textbooks

Catholic Catechism

Web Site

Aboriginal Claims in Canada
http://www.ualberta.ca/~esimpson/claims/claims.htm

Activity 4:  Canadians at Home and Abroad

Time:  150 minutes
Description

Students examine Canada’s contemporary role as a member of the United Nations. Students identify the peacekeeping role Canada has assumed and evaluate the success of specific missions. Students apply their knowledge by composing letters to some of our peacekeepers. The second half of the activity involves the students concentrating on the major prime ministers of the last few years of the twentieth century who have ordered the deployment of these forces. Students are involved in evaluating the performance of these two leaders.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE7e, 2a, 4f, 5b, 5e, 5g.
Strand(s):  Change and Continuity; Citizenship and Heritage; Methods of Historical Inquiry
Overall Expectations:  CCV.03, CHV.02, MIV.01.
Specific Expectations

CC3.02 - explain the significance of Canada’s contributions to the United Nations;

CG4.07 - demonstrate knowledge of the roles and functions carried out by the Canadian armed forces;

CH2.03 - compare the backgrounds, careers, and contributions of twentieth-century Canadian prime ministers, in both formal and anecdotal reports;

MI1.01 - use terms related to historical organization and inquiry correctly;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence.

Planning Notes

· The teacher should acquire a world wall map that can be marked or pinned.

· The teacher should acquire the addresses of Canadian bases involved in peacekeeping missions which can be located by using “peacekeeping” as a keyword for an Internet search

Prior Knowledge Required

· the creation of the United Nations covered in Unit 2

Teaching/Learning Strategies

1.
Students review the main events leading to the formation of the UN and Canada’s role in establishing the Declaration of Human Rights by viewing the Heritage Minute on John Humphrey, the author of the original draft of the Declaration and reviewing their notes from previous units. Students orally answer the following questions: What is the main goal of the United Nations? (To prevent war) How can Canada help preserve peace? What has Canada done? On a wall map identify the various peacekeeping missions that have included Canadians with coloured pins. Why does Canada volunteer so often? How does Canada’s continuing contribution to peacekeeping missions reflect gospel values? Students read sections of the Bible that deal with peace (Psalms 34:14 and Matt 5:9) to help them answer the question.

2.
Students determine if Canada should continue peacekeeping missions by evaluating the overall success or failure of Canada’s peacekeeping efforts. Students are jigsawed into four groups who examine articles and pictures of the following missions: Somalia, Rwanda, Croatia, Kosovo. The groups become familiar with the causes, events, and results of these missions. Students form new groups with a representative from the four missions and each person provides a brief summary of the mission. The group then discusses if, based on these missions, Canada should continue participating in such missions. The group writes its opinion on chart paper and includes point-form points to support its opinion. One member of each group presents the group’s decision.

3.
Having seen the difficulties that our troops face in many peacekeeping missions, students now are given an opportunity to communicate with our troops by writing our forces presently involved in many foreign missions. The teacher may obtain the address of Canadian forces in peacekeeping missions and have the students write a letter to UN Canadian forces overseas to thank them for their efforts. Students write a draft of their letter that should include a brief background to the mission and students’ comprehension of the mission, an evaluation of the mission with a request that the soldiers respond or react to that evaluation and a positive personal message. This letter could be assessed using a simplified rubric (Appendix 5.4.1).

4.
To lead into the last section of this activity the teacher asks students: Who makes decisions about sending Canadians on United Nation’s missions? (PM and parliament). The teacher should elicit from students the other roles played by prime ministers besides ordering Canadian forces to participate in United Nations’ missions. The teacher mentions to students that the prime minister plays an essential role in government. In the time period of this unit there have been two main prime ministers. The teacher asks students to identify these two. Begin by having students identify the present prime minister. The teacher should mention that both these prime ministers won back-to-back majority governments. Brainstorm with the class why they think these prime ministers were so successful. This is an indirect way of having students list the qualities they believe a successful prime minister should have. Examine the headlines from these elections and note how accurate the students’ suggestions were and have them list issues that were prominent during these elections (Appendix 5.4.2).

5.
Students are told that they will be “interviewing” the two prime ministers in order to determine which was the better prime minister in the last decades of the twentieth century. The class is divided in half. One group prepares the questions for Chretien and the other speaks to Mulroney. Two students are selected to play the prime ministers. They review the achievements of the two men from their textbook, consultations with parents/guardians, and the teacher. The rest of the class works on developing general questions that attempt to elicit the main achievements of both men. The questioners take this information and the opinions of two sources from the community (parents/guardians, teachers, friends) and decide who was the better prime minister. Students write their opinion in a proper paragraph format: an introductory/topic sentence, three or four support sentences, and a concluding sentence. Paragraphs are evaluated for clarity of expression, depth of arguments, and proper spelling and grammar.

Assessment/Evaluation Techniques

· The teacher confers with the different groups in the jigsaw exercise to ensure comprehension of the assignment.

· Formative assessment rubric of the student letters to United Nations Canadian peacekeepers.

· The teacher conferences with the students role playing the Prime Ministers.

· The teacher reviews the questions prepared by the students for their interview with the prime minister.

· Summative evaluation of the paragraphs evaluating the careers of Chretien and Mulroney which focus on the organization and quality of the paragraph. The evaluation sheet assigns a mark for structure and quality of the arguments. There is a section highlighting the positive aspects of the paragraph and indicating one or two areas to review in preparation for future similar assignments.

Accommodations

· The teacher may provide students with a brief summary of the various Canadian peacekeeping missions.

· Students could dictate their letter to the peacekeepers to be transcribed by a peer helper.

· The teacher could pair students to prepare questions for the interview.

· The teacher could work with the students when reading the information and use the Read, Stop, Write strategy

· Students read the information from the texts with a reading partner.

· Students could be given a fill-in-the-blank template for their letters and paragraph.

· Students could be assessed and evaluated orally.

Resources

Approved classroom textbooks

Bible

Heritage Minute on John Humphrey, CB Foundation.

“CBC News In Review” dealing with the Peacekeeping Missions and the federal elections of 1993, 1997

Santor, Donald. Government and Law. Canadian Scrapbook. Prentice Hall, 1989.

Web Sites

United Nations


keyword search: Mulroney, Chretien, Liberal Party of Canada, 


peacekeeping http://pk.kos.net/pkmail.html

Appendices

Appendix 5.4.1 – Assessment Rubric for the Letter to a Canadian Peacekeeper

Appendix 5.4.2 – Headlines for Federal Elections 1984, 1988, 1993, 1997

Appendix 5.4.1

Assessment Rubric for the Letter to a Canadian Peacekeeper

Name:

	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Content (overview of mission)

Knowledge/
Understanding
	- demonstrates a limited comprehension of the particular mission
	- demonstrates some comprehension of the particular mission
	- demonstrates considerable comprehension of the particular mission
	- demonstrates a thorough comprehension of the particular mission

	Evaluation of the mission

Thinking/Inquiry
	- provides a superficial evaluation
	- provides a limited evaluation
	- provides a balanced evaluation
	- provides an insightful evaluation

	Personal Message (sympathy for the hardships being experienced, appreciation for action, hope for a safe mission, seek divine protection, hopes of further contact)

Application
	- expresses a limited number of the elements for the personal message
	- expresses some of the elements for the personal message
	- expresses a considerable number of the elements for the personal message
	- expresses all the elements for the personal message

	Format (date, address of recipient, salutation paragraph structure, conclusion)

Communication
	- applies a limited number of format elements
	- applies some of the format elements
	- applies a considerable number of format elements
	- applies all of the format elements


Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
Appendix 5.4.2

Headlines for Federal Elections 1984, 1988, 1993, 1997

Election of 1984-Brian Mulroney Elected

Mulroney’s 211 seats the highest in history

Quebec Liberals left in ruins as Tories take 60 of 75 seats

Mulroney pledges to rebuild economy and unite regions

Canadians gave Mulroney votes on blind faith

Angry voters sweep aside 15 Liberal cabinet ministers

The Conservatives are given a mandate for change

Canadians clearly vote against an old, arrogant Liberal government

Mulroney’s alliance with Quebec nationalists and right wing westerns assures victory

Many see Mulroney’s attack on Turner during the debate as the turning point of the campaign

Election of 1988-Brian Mulroney Re-elected

Mandate clear, PM says

Decisive Tory win gives green light for free trade pact

Canada now under American umbrella

Tories win back to back majority but with fewer seats – 170

Mulroney pledges unity, harmony, and prosperity

Liberals rebound with 81 seats

Conservatives win majority with less than 45% of popular vote

Mulroney’s promise to safeguard social programs seen as basis for free trade support

Big business happy with new Tory majority government; free trade deal expected to bring dividends to Canada’s economy

Mulroney keeps regional alliances together to ensure victory

Election of 1993-Jean Chretien Elected

Chretien no longer ‘yesterday’s man’

Jean Chretien’s Liberals sweep to power as voters radically reshape the political map

Voter rage about the status quo swept away good MPs

Tories who once revelled in Campbell’s candour learned to wince when she spoke

Tory alliance with Quebec nationalists ended with Bloc victory

Campbell destruction seen as a rebuttal of Mulroney

Canadians reject Tories but elected a region based federal government

Quebecers reject Chretien and vote in Bouchard as leader of opposition

Chretien says nation needs to time to heal

Election of 1997-Jean Chretien is Re-elected

Chretien wins a narrow majority; no such majority since St. Laurent

A hallow Liberal victory splinters Canada into regional blocs

Liberals face Reform Party as new opposition

The Bloc loses official opposition party status

Liberals decimated in Maritimes and in west; secure all but one Ontario seat

Chretien promises to lead government of integrity

Chretien scores high marks with voters on his love of a united Canada

Activity 5:  Demographics and Its Impact

Time:  150 minutes 
Description

In this activity, students examine the impact the baby boom generation has had on aspects of Canadian society. Students study how this generation has influenced the market economy through advertising. They interview members of this generation to get a first hand glimpse of the benefits and drawbacks of belonging to this generation. Finally, students research the impact of technology on this and the present generation.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2e, 2d, 4f, 5a, 5b, 5e, 5g.
Strand(s):  Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CCV.01, CCV.02, MIV.01.
Specific Expectations

CC1.04 - evaluate the impact of the baby boom generation on Canadian society since the 1960s;

CC2.01 - use visual displays effectively to show how technological developments have changed lifestyles through the twentieth century;

MI1.01 - use terms related to historical organization and inquiry correctly;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.03 - record and organize information effectively using notes, lists, concept webs, timelines, organizers, charts, maps, graphs, and mind maps.

Planning Notes

· If computers are used to graph data, reserve the computer lab.

· Locate a series of magazines of various types that can be cut up for collages.

· Locate statistics on the birth rate of Canada from 1945-1960.

· The teacher may compose a letter to parents/guardians explaining the television assignment in this activity.

Prior Knowledge Required

· Students are able to graph information as presented in their Grade 9 Mathematics program.

· Students should have had previous experiences in interviewing people.

· Students are aware of the term baby boom generation from the previous unit.

Teaching/Learning Strategies

1.
The teacher may introduce this activity by having students complete a bar graph illustrating the birth rates in Canada from 1945-1960. This could either be done by hand or using a computer database. Students note the pattern they see. Why was there such an increase in the birth rate after the war?

2.
Students speculate the impact this large birth rate would have throughout its growth span. Students test their hypotheses by interviewing their parents/guardians using a questionnaire developed in class that includes the 5 Ws and other relevant questions (birth date, how being a member of such a large group effected you as an adolescent, young adult, middle age person. What have been the benefits and disadvantages? What major problem will baby boomers face in the next century?). Students pair up to compare the results of their questionnaires and write their information on chart paper. Each pair visits the other groups’ charts and note what similarity is found in the information. As a whole group the teacher debriefs the exercise by having students explain the impact this generation has had throughout the last four decades. The class can conclude this part of the activity by reflecting on the challenges they have faced in comparison with the baby boom generation. What new challenges exist and may appear in the twenty-first century?

3.
Advertisers still see this baby boom generation as major consumers. The teacher asks students what time slot do they feel a large number of baby boomers watch televisions. Students refer to the TV habits of their parents/guardians for an educated guess. Students are divided according to those time slots and they watch a minimum of half an hour of TV up to a maximum of one hour. With each group have some students watch American TV and some watch Canadian TV. The groups compare their results by classifying the ads as to the age group the companies were attempting to sell their products to. The teacher ensures that most of the half hour slots are covered between 5:00-10:00 pm. What products are advertised? Were these ads directed to the baby boomers or other groups? 

4.
The teacher asks students to suggest what major innovations have developed during the baby boom generation time period (technology). Students present their research in either a collage of pictures of these innovations or do a computer presentation that illustrates one of the innovations. The students mention how the innovations have either helped or made lifestyles more complicated. Students evaluate the ads by answering the questions: How do the ads portray these innovations? What arguments do they use to convince you that these innovations are good? Are these ads effective in getting their message across to the consumer? Would you buy the product advertised? Why or why not? The class evaluates one advertisement as a model. 

5.
What is the purpose of these ads? Students discuss how these materialistic messages relate to Catholic teachings regarding consumption, use of resources, decent standard of living for all, sweat shop factories. The students can examine the gospel teachings of this issue by examining Luke 18:22-26 and the Catholic Catechism 2426.

6.
As a concluding assignment, students could design a new innovation for the next century that would appeal to their generation. They can either draw it or describe the innovation. Students present their ideas and indicate the positive value of their product. The students could compare their ideas and note how the products of their generations differ from that of their parents/guardians. 

Assessment/Evaluation Techniques

· The teacher confers with each pair of students completing the summary chart.

· Formative assessment is done by examining the quantity and quality of answers completed in the questionnaire of parents/guardians.

Accommodations

· The questionnaire can be audio or videotaped for students with writing difficulties.

· If a student cannot watch TV, a taped segment could be shown with an outline form to complete while viewing the tape.

· The student could present the type of advertisements seen in a pictorial format.

· The students may be given a bar graph of births that they complete by colouring the columns.

· The students may be provided with a number of picture books from the 1950s and 1960s which provide enough visual information to describe the boom generation.

Resources

Approved classroom textbooks

Bible

Bondy, Robert and William Mattys. New Promises 1945-1963 Canadiana Scrapbook. Prentice Hall, 1980.

Catholic Catechism

Statistics Canada

Various magazines

Activity 6:  Canadian Perspective Through the Arts

Time:  150 minutes
Description

Students focus on Canada’s identity as seen through the eyes of various Canadian artists. Students evaluate the impact of American culture on Canada and determine the distinguishing features of Canadian artistic expression. They research the criteria for the Order of Canada and apply that criteria in nominating some Canadian artists for this prestigious award. Finally, students summarize this unit by recording a retrospective of the years 1984-1999.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE3c, 4f, 5a, 5b, 5e, 5g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CCV.02, MIV.04.
Specific Expectations 

CG1.03 - demonstrate an understanding of how artistic expression reflects the Canadian identity;

CG2.01 - explain how American culture and lifestyle have influenced Canadians from 1900 to the present;

CC2.01 - use visual displays effectively to show how technological developments have changed lifestyles through the twentieth century;

MI2.02 - use technology effectively when researching Canadian history topics;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates or in graphic displays.

Planning Notes

· Locate and have available various CDs of Canadian musicians, samples of Canadian literature, and Canadian art.

· Bookmark the government web site that describes the criteria for the Order of Canada or contact Rideau Hall for the information.

· Reserve the video camera and CD player for the retrospective video.

· Consult with the Grade 9 and 10 English teachers and the teacher-librarian for an appropriate selection of Canadian literature.

Prior Knowledge Required

· Students should have knowledge of early examples of Canadian art such as the Group of Seven, Lucy Maude Montgomery’s books, and early examples of Canadian television from earlier units.

· Students should be familiar with the structure of poetry to employ in this activity.

Teaching/Learning Strategies

1.
Survey the students on what is their favourite musical group, TV show, book, picture/painting. Which of these are Canadian and which are American? How have American ideas influenced Canadian culture? The teacher administers a diagnostic test by asking students: name the first Canadian Prime Minister; first American President; Canadian capital city; US capital city; list five American TV/movie stars; five Canadian TV/movie stars. The class takes up the answers and determines the level of their knowledge of basic Canadian artistic facts. Does the result of this test confirm the earlier answers to American influence on Canada?

2.
Students are divided into four groups (TV/movies, art, literature, music). Each group develops a list of Canadians involved in each artistic category. Each group presents its list. Members of the other groups can volunteer other names to the list. Each student researches one member from his/her artistic collection. Students research information in order to have enough facts to support their nomination of their artist to the Order of Canada. If the person is already a recipient they can be nominated for a higher level. Students examine the government web site for the nomination criteria for the Order. Once individual research is done each student returns to the original group and tries to convince it that his/her person is the best choice. Each group then presents its nominee. Students indicate how their nominee’s work reflects Canada. After all the groups have presented their nominee, the class votes on its official nominee. As the presentations are taking place, students complete a peer assessment form which is examined by the presenters. As a concluding application exercise that can also be used in the video, students may write their own poetry, music lyrics, drawings, etc. that illustrate some aspect of Canada. The students could also write a class letter to the nominee informing him/her of the class’ choice.

3.
Throughout this unit students have been keeping track of the important events within each activity. They now work together to produce a retrospective of the last 20 years of the century. They are divided into the activity groups where they determine what is the most important event/issue of that activity. As a group they determine how they present this event on video. The video must have a title, overview of the event, and rationale for selection. The class selects one person to act as a narrator for the video. This person introduces the video, the various segments, and concludes the presentation. The group needs to compose a script, collect costumes and props, and locate appropriate background music. Each group presents its event (two to three minutes). Students review the composition of the Heritage Minutes and “CBC News In Review” for examples. 

Assessment/Evaluation Techniques

· The teacher observes the group interaction and conference with members.

· Peer assessment by the students on the nominee presentations for the Order of Canada.

· Informal evaluation of the students’ artistic talents are concluded by both the teacher and class.

· Formal summative evaluation of the video retrospective.

Accommodations

· Students may work with a peer helper in researching a musician or artist.

· Students may complete a template with the required titles to help focus student research.

· Students may use the Read, Stop, Write Strategy.

· If students feel uncomfortable with being on camera, they could assist in the taping or selecting music.

· Students may create a picture collage to indicate their feelings about Canada instead of writing a poem or song lyric.

Resources

Approved classroom texts

Variety of music CDs mostly supplied from the students.

A variety of Canadian art books and samples of Canadian literature

Information Package on the Order of Canada available through the government web site or by contacting Rideau Hall
http://www.gg.ca/honours/order_e.html

Appendices

Appendix 5.6.1 – Rubric for Nominee Presentations

Appendix 5.6.2 – Summative Evaluation of Student Retrospective

Appendix 5.6.1

Rubric for Nominee Presentations

Name:

	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	An overview of the artist’s career and work

Knowledge/
Understanding
	- demonstrates a limited knowledge of the artist’s career and work
	- demonstrates a good knowledge of the artist’s career and work
	- demonstrates considerable knowledge of the artist’s career and work
	- demonstrates a thorough knowledge of the artist’s career and work

	Arguments presented supported the nomination
	- presents limited and superficial arguments
	- presents some definitive arguments
	- presents considerable and thoughtful arguments
	- presents thorough and insightful arguments

	Presentation skills: voice, body language, style
	- demonstrates limited awareness of presentation skills
	- demonstrates some awareness of presentation skills
	- demonstrates control of presentation skills
	- demonstrates sophisticated control of presentation skills

	Effectiveness of the presentation in convincing the class to support the nomination 
	- limited arguments and a superficial presentation results in little class support
	- some definitive arguments and a good presentation results in moderate class support
	- thoughtful arguments and clear evidence of presentation skills results in strong class support
	- insightful arguments and a sophisticated presentation results in overwhelming student support


Overall Level:

Strengths:

Areas to Review:

Next Steps:

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Appendix 5.6.2

Summative Evaluation of Student Retrospective

	Criteria
	Level 1

(50-59%)
	Level 2

(60-69%)
	Level 3

(70-79%)
	Level 4

(80-100%)

	Explanation of the event

Knowledge/
Understanding
	- demonstrates limited knowledge of the event
	- demonstrates some knowledge of the event
	- demonstrates considerable knowledge of the event
	- demonstrates thorough knowledge of the event

	Rationale for selection

Thinking/Inquiry
	- presents superficial rationale
	- presents a more substantial rationale
	- presents a sound rationale
	- presents a sophisticated rationale

	Video quality - clarity, body language

Communication
	- demonstrates limited awareness of presentation skills
	- demonstrates some awareness of presentation skills
	- demonstrates considerable awareness of presentation skills
	- demonstrates sophisticated awareness of presentation skills

	Ability to reflect the attitude of the participants in the event selected

Application
	- demonstrates a limited ability to reflect the attitude of the event participants
	- demonstrates some ability to reflect the attitude of the event participants
	- demonstrates considerable ability to reflect the attitude of the event participants
	- demonstrates an insightful ability to reflect the attitude of the event participants

	Creativity - music, costumes, props

Communication
	- presents limited creativity in the quantity and quality of creative elements
	- presents some creativity in the quantity and quality of creative elements
	- presents considerable creativity in the quantity and quality of creative elements
	- presents sophisticated creativity in the quantity and quality of creative elements


Overall Level:







Student Name:

Strengths:

Areas to Review:

Next Steps:
Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.

Unit 6:  What Do We Take with Us?

Time:  16 hours
Unit Developer:  Vicky Zeltins, Toronto Catholic District School Board
Unit Description

By creating a lasting memory of their interpretation of the Canadian identity, students synthesize their previous learning as they investigate the social and cultural fabric of our nation. Within the unit, students meet further examples of how the nation’s identity was formed, its economic foundations, and most importantly, its social relevance on the world stage. Students examine the ways in which Canada’s relationship with Great Britain and the United States has changed over time and the impact of that change on the nation. The role of the Catholic faith within the development of this national identity is clearly examined and students are able to place themselves, as Catholics, into the Canadian mosaic. The culminating activity serves as the final assignment in the unit as well as the course and involves the preparation of a newsletter reflecting the various identity issues studied in the course. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 1i, 2a, 2b, 2c, 2d, 2e, 3b, 3c, 3d, 3e, 3f, 4d, 5a, 5c, 5g, 6c, 7e, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.O1, CGV.04, CCV.01, CCV.02, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations:  CG1.01, CG1.02, CG1.03, CG1.04, CG2.01, CG2.07, CG3.03, CG3.04, CG4.07, CC2.01, CC2.02, CC2.04, CC2.05, CC3.01, CC3.02, CH2.02, CH2.03, SP1.02, SP1.03, MI1.02, MI2.02, MI2.04, MI3.01, MI3.04, MI4.03.
Activity Titles (Time + Sequence)

	Activity 1
	The Great Canadian Culture List
	150 minutes

	Activity 2
	Canada's New Symbol
	75 minutes

	Activity 3
	Technology Timeline
	150 minutes 

	Activity 4
	Canada's Social Mission
	300 minutes

	Activity 5
	The Great Canadian Newsletter
	225 minutes


Prior Knowledge Required

· Students are familiar with the use of an index in books and other inquiry, research, and communication skills

· Teachers should constantly point out various individuals who have contributed to the creation of our country’s identity so that students have a list of names of famous Canadians before they reach this point in the course. Students should also reach this point with a sense of how Canada and Canadians have helped in the establishment and development of peace in the world. Students should have examples ready to show how we are defined, not only by what we think of ourselves, but by our actions and how others perceive us. 

Unit Planning Notes

· Ensure that a variety of books and other resources are available in the classroom or students may go to the Library/Resource Centre; however, given the time restrictions, it may be easier to bring the resources to the class. It also means you can prepare for the activities whenever you have time to do so. (See Resources for the unit.)

· Prepare a blank timeline for use in Activity 3.

· Prepare your own list of famous Canadians as a starting point. Also consider writing a separate list of Canadian inventions and inventors.

· Review the special needs of any of your students and review the Accommodations for the activities. Prepare as necessary.

· Collect various videos (see Resources for the Unit).

· Find the CRTC’s criteria for Canadian content in music for Activity 1.

· Plan a field trip, if possible, to a bookstore with a wall of Canadians - you may wish to include this as part of a field trip within another unit. If you do this earlier in the year, it also starts students thinking about identity before they start studying it.

· Collect several issues of Maclean’s for use in Activity 1 and Activity 4.

· Keep in mind that this unit leads to the culminating activity of the course (the newsletter) (the culminating activity of the unit).

Teaching/Learning Strategies

Whole Group

· brainstorming, Socratic, discussions

Small Group

· list development, visual presentations

Individual

· a coat of arms, chart/graph, timeline

Assessment and Evaluation

Formative Assessment

· informal student-teacher conferences, observations, checklists, probe questioning

Summative Evaluation

· rubric, pencil and paper tests, rating scales

Resources

Print

Approved classroom textbooks

Avis, Walter, ed. A Dictionary of Canadianisms on Historical Principles. Toronto: Gage Educational Publishing Limited, 1973. 

Borovilos, John. Images: Canada Through Literature. Scarborough: Prentice-Hall Ginn, 1996.
ISBN 0-13-255852-1

Casselman, Bill. Casselman’s Canadian Words. Toronto: Little, Brown and Company (Canada) Limited, 1997. ISBN 0-316-13350-7

Citizenship and Immigration. A Look at Canada. Ottawa: Minister of Public Works and Government Services Canada, 1997. ISBN 0-662-25750-2

Citizenship and Immigration. Growing Together. Hull: Minister of Supply and Services Canada, 1995. ISBN 0-662-2398-1

Colombo, John Robert. 1001 Questions About Canada. Toronto: Doubleday, 1988. ISBN 0-385-25040-1

Cowan, Doris and Ken Weber. Canadians All 4: Portraits of Our People. Toronto: Methuen Publications, 1983. ISBN 0-458-96909-X

Department of the Secretary of State of Canada. Symbols of Nationhood. Ottawa: Minister of Supply and Services Canada, 1991. ISBN 0-660-13833-6

Doyle, Kevin, ed. Maclean’s “The Storied Land”. Toronto: July 6, 1992.

Hacker, Carlotta. The Book of Canadians. Edmonton: Hurtig Publishers, 1983. ISBN 0-88830-243-6

Honderich, John, ed. The Toronto Star Centennial Magazine: The Hundred. Toronto: Toronto Star Newspaper Ltd., 1992. 

Johnson, Alvin. Great Canadians in Modern History. Canada: Universal Innovations Ltd., 1994.
ISBN 0-9698968-1-6

Kearney, Mark and Randy Ray. The Great Canadian Trivia Book. Toronto: Hounslow Press, 1997.
ISBN 0-88882-188-3

Kearney, Mark and Randy Ray. The Great Canadian Trivia Book 2. Toronto: Hounslow Press, 1998. ISBN 0-88882-197-2

Kingwell, Mark and Christopher Moore. Canada: Our Century. Toronto: Doubleday Canada, 1999. ISBN 0-385-25893-3

MacDonald, Bill. Canada “From Sea to Sea” Series. Thornhill: Apple Press Publishing, 1988.
ISBN 0-91972-29-2

Myers, Jay. The Fitzhenry and Whiteside Book of Canadian Facts and Dates, Revised and Updated. Richmond Hill: Fitzhenry and Whiteside, 1991. ISBN 1-55041-073-3

Nader, Ralph, Nadia Milleron, and Duff Conacher. Canada Firsts. Toronto: McClelland & Stewart Inc., 1993. ISBN 0-7710-6713-5

National Archives of Canada. The Prime Ministers of Canada. Ottawa: Minister of Supply and Services Canada, 1994. ISBN 0-662-60272-2

Rayburn, Alan. Naming Canada. Toronto: University of Toronto Press, 1994. ISBN 0-8020-6990-8

Santor, Donald M. Canadiana Scrapbook Series. Scarborough: Prentice-Hall Canada Inc., 1978-1992. ISBN 0-13-118696-5 

Video

This is Our Home. Government of Canada, 1992.

Great Canadian Moments. Heritage Canada, 1998.

CD-ROM

The 1999 Canadian Encyclopedia World Edition . McClelland & Stewart, 1999.

CD

Oh What a Feeling: A Vital Collection of Canadian Music (4 CDs)

Activity 1:  Create the Great Canadian Culture List

Time:  150 minutes
Description

This activity gives students an opportunity to discover for themselves just how many truly great people this country has produced. They use a variety of sources (newsmagazines, Internet, and books) to identify various famous Canadians. The Great Canadian Culture List can take a variety of forms (a written list, an organizer, or a pictoral list) and should be tailored to the abilities of the class. The government agencies involved in the protection of Canadian culture (e.g., Canadian Broadcasting Corporation, Canadian Radio-television Telecommunications Commission, National Film Board) are reviewed and the idea of identity as a changing entity should be investigated over the entire century and not lumped into any particular year. Teachers include Canadians from all cultural backgrounds and both sexes.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1i, 2a, 2b, 2c, 2d. 2e, 5a, 5c, 5g.
Strand(s):  Communities: Local, National, and Global; Citizenship and Heritage; Social, Economic, and Political Structures; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04

Specific Expectations

CG1.03 - demonstrate an understanding of how artistic expression reflects the Canadian identity (e.g., works of Emily Carr, Ozias Leduc, Daphne Odjig, Group of Seven, Joy Kogawa, Farley Mowat, Michael Ondaatje, Karen Kain, Susan Aglukark, Miyuki Tanobe);

CG1.04 - explain how and why the federal government has tried to promote a common Canadian identity through various agencies (Canadian Broadcasting Corporation, National Film Board, Heritage Canada, Canadian Radio-Television and Telecommunications Commission) and assess the effectiveness of these efforts;

CG2.01 - explain how American culture and lifestyle have influenced Canadians from 1900 to the present (e.g., music, dance, clothing, speech, movies, television);

CH2.02 - describe the contributions of selected individual Canadians to the development of Canadian identity since World War 1 (e.g., Therese Casgrain, Georges and Pauline Vanier, Marshall McLuhan, Chief Dan George, Oscar Peterson, Barbara Ann Scott, Max Ward, Rosemary Brown);

SP1.03 - demonstrate knowledge of the advantages and disadvantages of American participation in the Canadian economy (e.g., branch plants, Auto Pact, North American Free Trade Agreement, fisheries disputes);

MI2.04 - use computer-based systems effectively to organize information for research, report preparation, and presentation.

Planning Notes

· Have a list of resources or the resources themselves readily available.

· If opting to do a photo list, have pictures available.

· Have Canadian music available to play while the students are working.

Prior Knowledge Required 

· Students employ their research skills from prior units particularly using an index.

· Students review the requirements of Canadian citizenship (i.e., not just born here) from previous discussions.

· Students are familiar using a CD-ROM particularly the Canadian Encyclopedia.

· Students are familiar with working in a small group to share information.

Teaching/Learning Strategies

1.
Begin by brainstorming as a class what culture is. Identify some Canadians or groups of Canadians who define our culture for us. The teacher should accept all ideas and only at the end try to get students to create categories by which our culture is defined. (See Appendix 6.1.1 – The Great Canadian Culture List.)

2.
Present to the students the idea that culture must be protected and nourished in order to develop and grow. Discuss the role of the CBC, CRTC, and National Film Board (institutions introduced to students in Grade 9 Geography) and how we as individuals contribute to our country’s culture. You may wish to have students record some of their thoughts. This could be done as an editorial to include as part of the culminating activity.

3.
The teacher may wish to give students a head start on creating their Great Canadian Culture List by first having them investigate a Canadian author, musician, or artist. Students investigate their subject’s cultural background, where they grew up in Canada, their religious beliefs, the Canadian content of their work, and how they add to Canada’s cultural mosaic. Teachers may wish to assign students a particular person to ensure variety and give students a start on their research. Again this can be included as part of Activity 5.

4.
The teacher presents to the class what Canadian content means and have students relate this to their own personal experience, i.e., when is a Canadian a Canadian? This can take the form of a paragraph.

5.
Students prepare their Great Canadian Culture List as a group. Taking their varied experiences and research, they identify at least five Canadians in each category (see Appendix 6.1.1 – The Great Canadian Culture List). You can do this as timed event, as a homework assignment, or have students create a quiz – either written or photo – to trade with other groups. Teachers guide students to include members of both sexes in each category. Teachers create a pen and paper quiz based upon the lists created by the class.

Assessment/Evaluation Techniques

· Informal teacher assessment through observation to ensure all students participate in brainstorming sessions.

· Formative teacher assessment of written work where assigned. 

· Informal teacher assessment through roving conferences as students work.

· Formative teacher assessment of the Great Canadian Culture List to check for accuracy and completeness.

· Summative evaluation in the form of a teacher-prepared pencil and paper quiz.

Accommodations

· Teachers may wish to give students a list of names and categories and have the class put the names in the proper category. Students would still have to do research, however, there would be a more direct entry point for identified students. 

· For the written aspects of this activity, students may require extra teacher or peer tutor assistance. 

· Some students may need the use of a word processor to complete their paragraphs.

· Some students may need more time to complete the activity.

Resources

Canadians All 4: Portraits of Our People.

Maclean’s, “The Storied Land.”

The Book of Canadians.

The Toronto Star Centennial Magazine: The Hundred Great Canadians in Modern History. 

Canada: Our Century.

Canada Firsts.

The Prime Ministers of Canada.

Canadiana Scrapbook Series. (out of print - check book exchanges if your department doesn’t already have copies)

Great Canadian Moments. Heritage Canada, 1998.

The 1999 Canadian Encyclopedia World Edition. McClelland & Stewart, 1999.

Oh What a Feeling: A Vital Collection of Canadian Music. (4 CDs)

Appendices

Appendix 6.1.1 – The Great Canadian Culture List

Appendix 6.1.1

The Great Canadian Culture List

For each category listed below, list at least five (5) Canadians who fit in.

1.
Athletes

2.
Titles of Magazines

3.
Writers

4.
Actors

5.
Business People

6.
Movies

7.
Religious leaders

8.
Political Leaders

9.
Artists


10.
Scientists/Inventors

11.
Musicians/Singers

12.
Titles of Books

13.
Labour Leaders

Activity 2:  Canada’s New Symbol

Time:  75 minutes
Description

The most common way of giving someone or something an identity is to assign it a symbol. In this activity, students examine the symbols used over the 20th century to identify Canada. The symbols are examined for meaning, use, and relevance. Given what students discover, they then develop a symbol for Canada in the 20th Century to take into the 21st. 

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2a, 2b, 2c, 2d, 2e, 7e, 7g.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CCV.01, MIV.01, MIV.02, MIV.03.
Specific Expectations

CG1.01 - determine to what extent certain national symbols (e.g., national anthem, Mounties, Canadian flag, provincial flags and their symbols, Order of Canada, Governor General’s Awards) represent Canada and Canadians;

CG3.04 - identify the major groups of French Canadians outside Quebec (e.g., Franco-Ontarians, Franco-Manitobans, Acadians) and describe their efforts to achieve recognition;

CC3.01 - identify why certain documents are important in the evolution of Canada’s political economy (e.g., Treaty of Versailles, Balfour Report, Statute of Westminster);

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates or in graphic displays.

Planning Notes

· Depending on the teacher’s familiarity with the relevance of Canada’s various symbols and awards, it may be necessary to review the components of the Coat of Arms and the reasons for many of our national symbols and awards.

· Have a video (This is Our Home or Great Canadian Moments) available to show for ideas

· Prepare a brief handout on the documents responsible for the evolution of Canada’s political economy if not in the textbook you are using.

· Have copies of several Canadian symbols on hand or posted throughout the classroom to spark discussion.

· Have blank paper and coloured pencils available.

· Prepare an overhead of our national Coat of Arms and board notes describing it parts. 

· Review the list of qualities of a good symbol in Appendix 6.2.1 and prepare that list as an overhead or board note.

Prior Knowledge Required

Students should know the definition of a symbol and be aware of significant Canadian symbols.

Teaching/Learning Strategies

1.
Brainstorm with the class a list of current Canadian symbols and, if possible, discuss why and how they became our symbols. Students identify at least ten places they can find a maple leaf. If time permits, you may wish to assign this as an Internet search or homework assignment.

2.
Show the national Coat of Arms. Give a brief history (i.e., revision dates, components) and have students write down from the board its various parts and their significance. The mottos of each province could be investigated (with Quebec’s in French as the only non-Latin motto). 

3.
As part of the discussion, include the role of French-Canadians both inside Quebec and around Canada. Discuss our traditional dichotomy of French and English using examples such as the fleurs-de-lis and the rose as symbols integrated into many provincial coats of arms. The influence of the French Roman Catholics and the Protestant English throughout the provinces can be discussed. (Give particular attention to the Metis in Manitoba and the Acadians in the Maritimes.)

4.
As a class, using Appendix 6.2.1 as a guideline, discuss what components should be included in a symbol for Canadians to take into the 21st Century. You may include size, colour, number of components or a standard outline. Students then design their own symbol. 

Assessment/Evaluation Techniques

· Informal teacher assessment through roving conferences with students as they work to address any concerns or questions students have.

· Formal evaluation of the new symbol created using Appendix 6.2.1 and class discussion to set the criteria for evaluation.

Accommodations

· Teachers may use a pre-determined outline of a coat of arms shield to help give direction to students with organizational difficulties – specially designated areas have certain symbols. 

· Some students may do their design on the computer. 

Resources

Symbols of Nationhood.

Canada “From Sea to Sea” Series. 

See complete list at beginning of unit.

Appendices

Appendix 6.2.1 – Qualities of A Good Symbol

Appendix 6.2.1

Qualities of A Good Symbol

The following list can be used as a guideline for judging the quality of a symbol. You may add more qualities as you like.

1.
Clarity of design
-
easy to reproduce

2.
Clarity of meaning
-
easy to understand its roots and its intention

3.
Meaning of colour
-
associative quality of the colour(s) used

4.
Inclusion of subtext
-
has small components/aspects that add meaning or depth

5.
Relevance to its origin
-
how it relates to the item being symbolized

Teachers discuss these qualities with students and together decide on the marks given for each criteria.

Activity 3:  Technology Timeline

Time:  150 minutes
Description

What easier way to compare lifestyles over one hundred years than by drawing a timeline to show the advances in technology? Students get a chance to see how Canadians contributed to those technological advances and how those changes have affected not only our lifestyles, but our work environment as well. The completed timeline compares Canada’s contributions to non-Canadian’s (or the world’s). Important social events are included as they impacted on our cultural development and national identity. As Catholics, the inclusion of Vatican II and the changes it brought about can be discussed in terms of the societal changes occurring throughout Western culture and the changes occurring here at home, especially with Canada’s French Catholic communities. Lastly, this activity encourages students to make value judgements on what is important and to organize a large quantity of information in a relatively small space.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE2a, 2b, 2c, 2d, 3f, 4d.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Methods of Historical Inquiry
Overall Expectations:  CGV.04, CCV.01, CCV.02, CHV.02, MIV.01, MIV.02.
Specific Expectations

CG2.07 - investigate the political and economic challenges and opportunities that Canada faces as a result of international developments (end of Cold War, globalization of economy, advent of world telecommunications) and describe the effect of these challenges on Canadians;

CC2.01 - use visual displays effectively to show how technological developments have changed lifestyles through the twentieth century (e.g., cars, television, plastics, computers, biotechnology);

CC2.02 - describe the relationship between invention and the economy (e.g., the invention of the car and its effect on transportation);

CC2.04 - assess the scientific and technological innovations created by Canadian inventors (e.g., Joseph Bombardier, Sir Frederick Banting, Sir Charles Saunders, Eli Burton);

CC2.05 - compare how Canadians worked during the industrial era with how they work in the post-industrial era;

SP1.02 - compare economic conditions at different times in Canada’s history (e.g., stock market crash of 1929, World War II, oil crisis of 1973) and their impact on the daily lives of families;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates or in graphic displays.

Planning Notes

· Make the Canadiana Scrapbook Series available, if possible. 

· Create a list of inventions and technological innovations by Canadians and non-Canadians in non-chronological order to be distributed to the class. The book Canada’s Firsts is an excellent resource.

Prior Knowledge Required

· Students know how to do a timeline by organizing data in chronological order.

· Students are able to identify cause-and-effect. 

Teaching/Learning Strategies

1.
Prepare a handout for students to complete that identifies what life was like in the 1900s, 1920s, 1940s, 1960s, and 1980s. This connects to content already studied with more of a focus on the “common” Canadian and what life was like in our homes at those times. Students investigate the changes that occurred in the areas of food, transportation, clothing, hobbies, jobs, music, art, sports, and entertainment. Special attention should be given to inventions during that time that changed Canadian lifestyles.

2.
Examine the list of Canadian inventions. Have students try to imagine our lives without each invention- could we do what we do today if it never existed? Discuss the social value and relevance of many inventions (e.g., pablum vs. nuclear reactors). Identify various jobs that exist today due to innovation and particularly what types of technological jobs now exist that didn’t one hundred years ago. Discuss changes to jobs due to technology (e.g., auto mechanics). If time allows and students are interested, investigate the life of a particular inventor (e.g., Bombardier) and how his/her curiosity/drive changed the world.

3.
From the list, students create a 20th century timeline of inventions comparing Canada to the world. (The teacher distributes a list of important world inventions.) Have students circle or highlight what they consider to be the most important Canadian invention and the most important world invention and write two to three sentences explaining why.

Assessment/Evaluation Techniques

· Summative teacher evaluation of the handout on Canadian lifestyles.

· Formative teacher assessment of the technological timeline paying particular attention to the reasons given for the choices of most important 20th century inventions.

Accommodations

· Students may separate the list of inventions (Canadian vs. non-Canadian) and make a list instead of a timeline.

· Students may plot only the Canadian inventions on a timeline.

· Extra time may be needed to complete this activity. 

Resources

Canada’s Firsts.

Canadiana Scrapbook Series, if available

See complete list at beginning of unit.

Activity 4:  Canada’s Social Mission

Time:  300 minutes
Description

This activity allows students to use the analysis of various statistics to create a social mission statement for the country. The key focus is the change in the cultural make-up of Canada from 1900 to 1999 using population data, the role of the government (particularly prime ministers), and our relationship with the United Nations to examine how we as a country define ourselves and our responsibilities to each other and the world. The goal is to create a value statement as Catholics about Canada and our responsibilities not only to our fellow Canadians but to our neighbours within the global village as well.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  CGE1d, 1e, 2a, 2b, 2c, 2d, 3b, 3d, 3f, 6c, 7e.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic, and Political Structure; Methods of Historical Inquiry
Overall Expectations:  CGV.04, CCV.01, CCV.02, CHV.02, SPV.01, SPV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

CG1.02 - describe the contributions to Canadian society of its regional, linguistic, ethnic and religious communities (e.g., Aboriginal nations, Franco-Ontarians, Metis, Doukhobors, Black Canadians);

CG3.03 - demonstrate an understanding of how the federal government and Canadians in general have reacted to the Quebec separatism movement (e.g., bilingualism and biculturalism, October Crisis, two referenda, Meech Lake and Charlottetown accords, Calgary Declaration);

CG4.07 - demonstrate knowledge of the roles and functions carried out by the Canadian armed forces since 1945 (e.g., maintaining collective security, asserting national sovereignty, providing aid to civil powers, peacekeeping, peacemaking) and evaluate their success in performing these tasks;

CC3.02 - explain the significance of Canada’s contributions to the United Nations (e.g., campaign against apartheid in South Africa, human rights initiatives, aid and relief programs, treaty on land mines);

CH2.03 - compare the backgrounds, careers, and contributions of the twentieth-century Canadian prime ministers, in both formal and anecdotal reports;

MI3.04 - demonstrate an ability to draw conclusions based on adequate and relevant supporting evidence;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates or in graphic displays.

Planning Notes

· Obtain the necessary population data and prepare it for distribution.

· Photocopy graph paper to do the necessary graphs.

· Collect information about Canada’s various PM and their contributions to various social programs.

· Find documents from the Catholic perspective with respect to the various social issues discussed.

· Collect data on Canada’s participation with the United Nations if not in textbook.

· Prepare a note on Canada’s social programs if not in textbook.

· Review Accommodations section and prepare as necessary.

Prior Knowledge Required

· creation of a bar graph

· creation of an organizer 

· role of Canada on the world stage

Teaching/Learning Strategies

1.
This activity brings four aspects of Canada’s social aspects together - changes in demography, contributions of various prime ministers, Canada’s role in the United Nations, and Canada’s responsibility to its own people. The focus of this activity is to develop within students a sense of responsibility as Canadians both at home and abroad as well as instilling a sense of pride in the fact that we are the only country in the world to live with such a wide range of cultural and religious backgrounds in peace. Some ideas have been discussed as the wars were taught and as the sixties, seventies and eighties were discussed.

2.
Start with a series of population graphs showing the change in cultural makeup over the 20th century. This may be done for the students in the textbook. Analyse the graphs and see what changes have occurred. This should review information taught previously in the course as well as giving a fuller picture to the information gathered in Activity 3. This information lays the ground work for the mission statement.

3.
Have students list the various social programs found in Canada and identify the Prime Minister responsible or in power at that time. Students review Canada’s role in the United Nations. Use this information to discuss the development of our Canadian identity especially with respect to our responsibilities to our citizens and to the citizens of the world.

4.
Create a 250-word Mission Statement for Canada to take into the 21st century. Students include what they feel are the most important features of a caring society and identify what part of society (state, church, individual) is responsible for that feature. Use the Charter of Human Rights and Freedoms and the Ten Commandments as guidelines. This should be written using a formal style (i.e., do not use personal pronouns). 

Assessment/Evaluation Techniques

· Formative teacher evaluation of the bar graphs using this opportunity to encourage in-depth analysis of statistical information.

· Summative teacher evaluation of the Mission Statement giving credit to thoughtful and meaningful statements. Criteria should be established with the class based upon the experiences of the course.

Accommodations

· Depending upon the information available in the textbook and the needs of students, the teacher may have to modify this activity to make it accessible to all students. Consider using a worksheet with fill-in-the-blank, true/false, or multiple-choice questions to review the content of Canada’s social programs and role in the United Nations. 

· The teacher may decide to have the class focus on one or two prime ministers as opposed to everyone doing someone different. The use of crosswords and word finds would be helpful.

· Do not have the students create the bar graphs, have them view the bar graphs on an overhead and, as a class, discuss the important points. Write these points on the board for students to copy into notes.

· Instead of each student writing his/her own social mission, do it as a class - discuss, prioritize - then have each student write out his/her own copy. Some students may wish to use a computer to complete this task.

Resources

Approved classroom textbooks

Images: Canada Through Literature. 

Casselman’s Canadian Words.

A Look at Canada.

Growing Together.

Canada: Our Century.

The Fitzhenry and Whiteside Book of Canadian Facts and Dates, Revised and Updated.

The Prime Ministers of Canada.
See complete listing at the beginning of the unit.

Activity 5:  The Great Canadian Newsletter

Time:  300 minutes (include a weekend if possible)
Description

The purpose of this activity is to allow students to draw all the information of the course together in a newsletter. They use various pieces of work developed throughout the course to put together a final comment on Canada in the 20th century. Students work together to produce the newsletter. A variety of writing styles are used. The length and size of the newsletter should be determined by the teacher based upon the strengths of the students. Suggestions for layout and evaluation are included in Appendices 6.5.1 and 6.5.3.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations:  1i, 2a, 2b, 2c, 2d, 3c, 3d, 3e, 5a.
Strand(s):  Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Methods of Historical Inquiry
Overall Expectations:  CGV.01, CCV.01, CCV.02, CHV.02, MIV.01, MIV.02, MIV.03, MIV.04.
Specific Expectations

CG1.01 - determine to what extent certain national symbols (e.g., national anthem, Mounties, Canadian flag, provincial flags and their symbols, Order of Canada, Governor General’s Awards) represent Canada and Canadians;

CG1.03 - demonstrate an understanding of how artistic expression reflects the Canadian identity (e.g., works of Emily Carr, Ozias Leduc, Daphne Odjig, Group of Seven, Joy Kogawa, Farley Mowat, Michael Ondaatje, Karen Kain, Susan Aglukark, Miyuki Tanobe);

CG2.07 - investigate the political and economic challenges and opportunities that Canada faces as a result of international developments (end of Cold War, globalization of economy, advent of world telecommunications) and describe the effect of these challenges on Canadians;

CC2.01 - use visual displays effectively to show how technological developments have changed lifestyles through the twentieth century (e.g., cars, television, plastics, computers, biotechnology);

CC2.05 - compare how Canadians worked during the industrial era with how they work in the post-industrial era;

CH2.03 - compare the backgrounds, careers, and contributions of the twentieth-century Canadian prime ministers, in both formal and anecdotal reports;

MI1.02 - use who, what, where, when, why, and how questions effectively when researching historical topics and issues;

MI2.02 - use technology (e.g., computer databases, Internet) effectively when researching Canadian history topics;

MI2.04 - use computer-based systems effectively to organize information for research, report preparation, and presentation;

MI3.01 - identify different viewpoints and explicit biases when evaluating information for a research report or participating in a discussion;

MI4.03 - express ideas and arguments in a coherent manner during discussions and debates or in graphic displays.

Planning Notes

· If this is being done on the computer, teachers should book the computer lab for one or two classes and ensure the necessary programs are available for use. If using a template, templates should be photocopied and readied for distribution.

· All work submitted should be returned for possible inclusion in the newsletter.

· Resource materials should be readily accessible for use in class.

· Copies of the Guideline to Newsletters (Appendix 6.5.1), Checklist for Submission (Appendix 6.5.2) and marking Rubric for A Newsletter (Appendix 6.5.3) are photocopied for all students.

Prior Knowledge Required

Students should consider this activity a review for the entire course and as such it draws on all their knowledge and skills.

Teaching/Learning Strategies

1.
In developing a newsletter, teachers stress the importance of choice in content and layout. The research and development aspects include materials from this unit and may also include articles or products from previous units. Use Appendix 6.5.1 – Guidelines to a Newsletter as a guideline.

2.
Students should be encouraged to develop new and creative ways of presenting information. Drawings and artwork are mandatory and as this activity is a group project someone in the group takes responsibility for this aspect.

3.
Key elements of the newsletter include titles and captions. Teachers encourage students to make this as exciting and interesting as possible. Consider this activity as the promotional tool for the course - what have these students learned that they would like to share with next year’s students? Students have a copy of Appendix 6.5.2 – Checklist for Submission to use as a checklist before submitting their final product.

4.
Copies should be circulated to all class members and posted throughout the school when complete.

Assessment/Evaluation Techniques

· Informal teacher assessment through roving conferences as students work to answer any questions or concerns they have.

· Summative evaluation using 6.5.3 – Evaluation of a Newsletter (rubric).

Accommodations

· Teachers may give students a template and designate the columns and articles for the students.

· Students should be encouraged to use the computer to complete this task.

Resources

Notebook and student’s own written work from the entire course

Computer or paper on which to produce the newsletter

Make a variety of resources available for students to access as they create the newsletter.

Appendices

Appendix 6.5.1 – Guidelines to Newsletter

Appendix 6.5.2 – Checklist for Submission

Appendix 6.5.3 – Evaluation of a Newsletter

Appendix 6.5.1

Guidelines to Newsletter

The guidelines listed below are to assist you in developing a Canadian newsletter of the 20th century. As you prepare each article and section, keep in mind that you want the best or most representative article for that category.

Since you are working in groups, you must share the work. Assign the tasks as follows:

1)
General Editor: this person organizes the articles and checks that everything is done;

2)
Typesetter: this person does the layout and, if using the computer, types the articles into the computer;

3)
Cartoonist: this person creates the cartoons or selects the illustrations;

4)
Fact Checker: this person reads all the articles and makes sure the facts (and spelling) are correct;

5)
Writers: everybody in the group is a writer, some people may write more than others, everyone writes at least one (1) article. (Remember you can use the work you have already done in this unit as an article for a particular section.);

6)
Assistant Typesetter: if needed, you can select someone to help type the articles into the computer.

Now that everyone has a job, here’s what you have to do.

1.
You must have a title for your newsletter (“Our Newsletter” is unacceptable!).

2.
You must include a list of all contributors and editors somewhere in the newsletter.

3.
Your newsletter must be at least two (2) pages (both sides) long. If you wish to print it on coloured paper please see the teacher for colour options.

4.
You must have one (1) article from each of the categories below:

a)
news


b)
sports

c)
art/literature

d)
entertainment*

e)
politics

f)
lifestyles

g)
classifieds*

h)
business
i)
birth/death announcements

j)
editorial

k)
cartoon/illustration*

You may choose to include two (2) or three (3) articles in categories a, b, e, or j. 

· These categories may be done as ads and not as written articles (e.g., movie listings, want ads, etc.).

5.
You must have at least one (1) article from each decade of the 20th century.

6.
All articles must have a by-line, at least ten (10) sentences, and a title. Some articles may be longer, have an illustration (picture or cartoon), and/or have a sub-title.

7.
All cartoons and illustrations must have a caption and the signature of the artist included.

Appendix 6.5.2

Checklist for Submission

1.
Newsletter has a title.

2.
All articles have titles.

3.
All articles have by-lines.

4.
All decades are represented somewhere in the newsletter.


1900s 1910s 1920s 1930s 1940s 1950s 1960s 1970s 1980s 1990s

5.
There is at least one (1) cartoon or illustration with caption and signature.

6.
Everyone’s name is listed in the newsletter.

7.
You have all the categories of articles done.

· news

· sports

· entertainment

· politics

· birth/death announcements

· classifieds

· business

· art/literature

· lifestyles

· editorial

8.
Newsletter has been fact-checked.

9.
Newsletter was proofread for spelling/grammar errors.

Appendix 6.5.3

Evaluation of a Newsletter

	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Layout

C
	- simple layout; limited use of space
	- some variety in layout; space could be better used
	some creativity evident in layout; good use of space
	- creative, original layout; excellent use of space

	
	
	
	
	

	Quality of Product

K/U
	- many errors in spelling and language usage
	few errors in spelling and language usage
	- 1-2 spelling and/or language usage errors
	- no spelling or language usage errors

	Completion

A
	- more than two (2) categories not represented; several titles and by-lines missing
	- all categories included; some titles, by-lines, and articles incomplete
	- all categories included; all titles, by-lines, and articles complete
	- extra categories included; all titles, by-lines, and extra articles complete

	Quality of Writing

A
	- simple sentences; same point of view throughout
	- more complex sentence structure; an attempt at authentic points of view
	- complex sentences throughout; several points of view; good authenticity 
	- complex sentences throughout; several points of view; a variety of writing styles exhibited and good authenticity

	Variety of Content

T/I
	- limited to one or two decades; only well-known personalities used
	- all decades included; mostly well-known personalities used
	- all decades included; some lesser known personalities used
	- all decades included; wide variety of personalities used and a variety of groups represented

	Creativity

A
	- copied titles, ads, and movie notices; simple articles
	- copying evident with minor changes; titles, ads, and movie notices similar to originals
	- original article titles; some original ads and movie notices
	- original article titles; original ads and movie notices


Strengths

Areas to Review

Next Steps

Note: A student whose achievement is below level 1 (50%) has not met the expectations for this assignment or activity.
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